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ABSTRACT
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curricula and texts; and related legislation. Data in general showed

.that women have taken a greater part in vocational education,
especially in sex-mixed programs, and less noticeably in
non-traditional programs, than they did before the legislation was
enacted. The report is organized in the following five sections by
the major phases-of the study: (1) an introduction to the issues
involved and the methodology of the study; (2) an analysis of state
.reports and national and state enrollment data: (3) an analysis of
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*and enrollment data, a matrix of the contents of state plans, and
other details of the study. (KC)
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The National Advisory Council on Vocational Education snd the National

. Advisory Council on Women's Educational Programs are pleased to present

this report of our joint study of the implementation of the sex equity
provisions of the 1976 Vocational Education Amendments. The report
culminates a fruitful, three year effort of the two Councils to provide
both policy aﬁd practiial suppéft to those responsible for actually

As we submit this fépart at the close of 1980, the economic implications
of much of its contents seem especially compelling. Passage of the 1976
Amendments was spurred in part by testimony regarding the inequality of
women's employvment patterns. Such concérns led to the special emphasis
in the 1976 reauthorization on positive action to eliminate sex bias and
stereotyping in order to maximize access to the full benefits of this
nation's vocational education system. Now, as another reauthorization
approaChPs the Natlﬂnal Advisory Ccuncil on Economic Opportunity reports
that the increase of poverty in this country in recent years has been
almost entirely among female-headed households. Increasing attention to
the economi¢ strength of this country is also leading to a renewed focus
on full utilization of the skills of aii its citizens. We hope this
report will stimulate others to join us in a continuing analysis of

these issues, in preparation for the reauthorization, and in the ongoing
improvement of sex equity policy and practice in the vacat]anal education
system.
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We would especially like to acknowledge the two committees which provided
invaluable direction to the project which culminated in this report--the
NACVE Spacial Populations Committee, co-chaired by Karen Fénton and

Lawrence Hawkins and the NACWEP Federal Policies, Practices, and Programs

Committee, chaired by Ellen Hoffman.
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! ) o EXECUTIVE SUMMARY

The National Advisory Council on Vocational Education and the National

"Advisory Council on Women's Educational Programs initiated this joint

study of.the sex equity provisions of the 1976 Vocational Education’
Amendments to examine whether their implementation had resulted in
equitable access to and benefit from the nation's vocaticnal education

system by women and men; girls and boys.
~

The study results will assist the Councils in providing, under their
respective legislative mandates, substantive comments and recommendations
to tﬁe Secretary of Education, the Congress, and the President fegafding
the upcoming reauthorization of this legislétian; they should alsc prove
useful to educators, students, and citizens invelved in vggatian§l

[

education.

) L ) .
The wvarious phases of the study focused on such crosscutting issues as |

funding mechanisms; Federal and state roles; local implementation; special

“ needs of women; state Sex Equity Coordinators; State Plans, Reports, and

public hearings; administrators, counselors, and instructors; curricula
and texts; and related legislation. The study included a meeting with

Sex Equity Coordinators; preliminary interviews and a subsequent forum

- with interested agencies and organizations to discuss the critical

issues; two regional public hearings attended by persons from 1 states;
detailed analysis of enrollment data and vafiéué state plans and reports
from 15 selected states {representing 55% of all vocational enrollments);
and a ;eview of recent research relevant to the study. The major findings

of the study are surmarized below.

Review of Recent Research

. These schools putting the most el:ort into various activities to

i

further equity were alsc those wi thie highest Non-traditional
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‘enrollment of women. Furthermore, the more attention the state paid
to what the school was doing, the more the school tended fo do.
There must be considerably more emphasis at all levels on activities
designed to overcome inequities in addition to the monitoring and
reviewing designed to discover such inequities.

uccessful sex equity programs established a liaison with potential

[¥3]

employers, provided participants with support services and orienta-
tion to the program, instituted comprehensive evaluation, and
employed competent and dedicated staff. More identification and

dissemination of such programs is needed.

There have been significantly greater increases in adult women's
encollment in Non-traditional programs through post-secondary and
adult education than in high school women's enrollment in Non-

traditional programs.

As of 1975, the vocational expectations and occupational choices of
working class women were conspicuously absent from research litera~
ture, despite the fact that most are employed a large pari of their

lives.

Stnte Plan and Reports

Most of the selected State Plans contained general statements
indicating good intentions without defining specific methods for
carrying out these intentions. )
Although the legislation mandates that women knawlédgeable in sex,
equitv issues be represented .n State Advisory Councils for Voca-
tional Education ‘“ACVEs), and in addition that minority women be
represented, intormation available in state reports made it diffi-

cult to discern if these mandates were followed.

ii N
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Attempts by most of the states to provide financial incentives for
efforts to address sex equity were diverse but relatively minor and

often hard to identify within broader projects. ;

Comparison of State Plans with Accountability Reports showed that
many states did not expend the full $50,000 specifically allocated
to the work of the Sex Equity Coordinator and there was*no evidence
that unexpended balances were carried over to céé following years'

budgets.

Although a large number of the states committed funds to displaced
homemaker services, there was no evidence that these funds were

being used as was legislatively mandated.

Most states reported that they were monitoring and reviewing for
sex equity, but there was little information regarding what happened

once plans, proposals, and activities were reviewed.

Several states reported that they encouraged the entire state staff
to become aware of and assume responsibility for sex equity activi-

ties, but the specific activities whith resulted were hot reported.

Within all of the selected states, the major effort of Sex Equity
Coordinators, in addition te moeniterine .nd reviewing, was conduct-

ing workshops and seminars and disseminating related information. '

In'most cases the State Plan responded to the requirements of the

Federal regulations, hnwever, in only a few cases did the state
method { .. eliminating sex bias at the local level.
Many SACVEs or participants at public hearings on State Plans

recommended that the state should be funding programs to deal with

sex equity issues. Nevertheless, only a few states allocated

additional funds for programs, and many sta:es that allocated funds

did not expend them.

iii
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tions from SACVEs,Dr from the State Plan publlc hearlngsi

Thae mpact of the Bureau of Dccupatlnnal and Adult Education's

Hanagement Evaluation Reviews for Compliange and Quality and staff

reports on the State Plans was difficult to assess:

‘ollment Data (1972-1978)

National enrallments in all occupational training areas increased
by 44%, with an influx of over three million additional studénts
The earollment increase was greater for womer than for men. Women
increased by 1.8 million (ED%’mee Ehaﬂ their enrollment in 1972), ~
while men 1ntreased hy 1.4 mlllan (32% more than their enrollment

in 1972.)

While the actual number of women enrolled nationally in Traditional
vocational ﬁr@grams increased by 723,700, the percent (i.e. - t
tration) of all women vocational students who were in Tradit 1]
progrars dec cased by 9 points, from 65% tciié%.

Women made greater enrollment gains in Mixed programs than in
Non-traditional pr@graﬁs, Thé number of women in Mixed prog:-ams
increased by 756,500 (up 5%) while the number in Non-traditional -

programs increased by 312,300 (up 4%).

Increases in women's enro ll nt in Non-traditional programs were
greater in Technical and in Agricultural programs than in Trade and

Industrial programs. ' I

Percent increases in women's enroliment in Non-traditional Trade

and Industrial programs occurred in courses without a strong sex
role image, such as drafting, law  iforc ment, and graphic arts,
rather than in courses with a strong male role image svch as con-

struction, police science, and machine shop.

iv s
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. In the 15 states studied, there were greater increases in th
percent of women enrolled in Non-traditional programs between 1972
and 1976 thaa between 1976 and 1978, even considering that the

first time period is twice as long as the second.

. The aﬁéunt énd'gypé of datail prévidedﬂin the Plans of the 15
;s;» states feggrding implementation of the sex equity pfavisigné varied
and ‘sumetimes ‘correlated with improved enrollment patterns for
women. (reatest increases in enrollment of women in Non-traditional
programs” occurred in states where planning and moniteoring systems
were established to meet equity goals, where funds were committed
to establish equity programs, and where efforts were made to utilize

©  the entire state staff to address sex equity issues.

!H %

Public Hearings

. Negative attitudes about non-traditional training choices and

expansion of male/female roles are still prevalent in state agen-

cies, school districts, and commugities, and constitute a major
s o

barrier to equity.

., More focus is needed on pre-service and in-service training of
vocational education staff, especially to get more women into
administrative positions, and men and women into non-traditional

teaching positions.

) There is a crucial need {or adequate, affordable childcare services.
q ; 5

T /

o Transportation and other supportive services are often critical,

especially to poor or -rural women's participation in a vocational
program.

° Witnesses felt that the law is too vagué or lenient in the areas of
childcare, displaced homemakers, curriculum revision, training and
personneh development, guidance and counseling, and assistance

to women in preparing for and obtaining non-traditional employment.

ERIC . - gy
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The role of the Sex Equity CODfdlnStcr is viewed as essential to
the task of achleV1ng equity. : - 55}

The across-the-board funding of $50,000 is not sufficient in E;Efy
state for full-time sex equity personnél and mény Coordinators have.

Sex equity must be viewed as a human issue that affests men as well
as women. &

Minority women need supportive service .programs which address
their cultural differences, and outreach effarts to change the

negative image of yocational education in-their communities

Attempts by persons outside of the vocational education system to

moniter and review State Plans and testify at the mandated publii
rating.

More sex-fair rextbooks and materials infused into the curricula

“are needed to expand students' views of their potential career

options and expose them to women and men in non-traditional jobs. -.
Exploratory vocational programs at the junior high school level
help students make better career decisions in high school, when
peer presure to conform to traditional sex roles is strongest.

More emphasis on sex equity in;pastsescndary vocational education

i

(4]

needed to meet the needs of those adult women who make career

decisions later in life than men.
. a f
The problem of sexual harassment is increasing as more women snter °
-non- traditlonal .classes. :
; R

1 _
Broad legislative c"ﬂ@fdinégiﬂn with other youth, Educionj and
employment programs is needed in ordér to achieve sex equity in

vocational education. )

vi p_z : 7?
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I. = INTRODUCTION

In SeétemBEf 1979 the NatianéiiAdviSDry Council on Vocational Education
' (NACVE) and the National Advisory Council on Women's Educational Pro-
T " grams (NACWEP) iﬁitiated a joint study of the impact of the Vocational
h @; Education Amendméntg of 1976 on sex equity. ThE.AdViSGFY Councils’
Joint Task Fgrée on Sex Equiﬁy, concerned that vocational education be
more accessible in order to prepare women and men, girls and boys for

employment, sought to examine whether the sex equity mandates of the
le egi islation had resulted in equal access.

Th stqd§

agenda calls for Caﬂgfessianal féauthﬂrizaticn activities during the

is timely, since the Fe jeral vocational education legislative

1]
J

coming year. The two National Advisory Councils, under their respec-
tive legislative mandates, aréirespansible for providing substantive
* comments and recommendations to the U.S. Department of Education, the
_Congress, and the Pres;dent regarding education programs -- NACVE for
vocational education, 1nclud1ng the prav131ai of sex equity; NACWEP for
education programs affecting women, ;nEludlng vocational education.
d Both Cnuncils'likewiSE share a particulafxtonCEfn for the needs of

-;:ailal and ethnic miﬂnrlty women who often %/f%er double di nation.

= El

’ ' Th:cﬁgh this'stﬁdy: the NA&VE*NACWEP Joint Task Fé}ce on Sex Equity
provides the respective Councils w1th information regarding the effects
of ‘the 1976 legislative provisioms intended to 1mpfaéé sex equity in

* vocational Eéucatian, The lnfﬂrmatian Eontalned in this study report
may assist the Councils in determining which sex equity provisions of

_ the legislation should be reauthorized, modified, or deleted, and which

i’new provisions might be added durlﬂg the reauthorizaticn.%in order to

meet‘prEV1au5ly unaddressed issues.
s . i

:
\

The, study report may be of interest to others beyond the Councils -- ~

i Fedefal-éfficials concerned with the extent .to which the legislation has
;ncreaﬁed‘éexvequ: y; stateofficials seeking a context in which to
assess th51r effo s Lacal educators.and school board members as well

™
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' & .
as community organizations and individuals concerned with the ability of
vocational education 'to respond to the need for equitable employment

preparation.

VThe 1976 Vcﬁaﬁlonal Educatlcn Amendments (VEA '76) were enacted during

the Natlﬂﬁ s period of greatest growth in women's emplioyment. The

1nequ1ty of their Emplﬂyment patterns, hcwever, durifig this growth
petiod became a major concern. . . \

. ' \
N\

yThE u.s. Depértment of Labor projected that between 1975.and 1990 twelve
million women would b; added to the American 1ébaf fgrze,\geaching a
total of over 48.5 million wamenii Statistical analyses of the labor

) farcé data indicated ﬁhat unless majar Ehanges'occuffed to prépafe women
clerical warkers, 62% of. service warkers, 97% of . hcusehnld wcrkers, andf
. _43% of saleg;wcgkérs. Nearly all se&fetaries in 1976 were women, as
vere B86% of filé‘cl&fks 85% of elementary ‘'school teachers and 97% of

;nufses,g Twenty-flve percent of all émplayed women were employed in

only five QCtupatlans -- elementafyﬁschogl teachers typlsts, waitresses,

sales clerks,.and secretarles -=Jabs which tﬁ~d to pay low wages. Over
half of all working women clustered in. 17 occupations, compared to 63

occupations for the sgme_percehtage of men,3 This extreme occupational
ségrégatién'is‘ta a large extent respans1ble fur the continuing wage gap

whichdshows yeaf!raund ‘full-time women workers Earilng less than 3/5 of

- Bureau of Labor Statistics, U.S. Department of Labor,
. U.S. WGrklngVWDmen A Data Book, 1977.

~ Bureau of Labor Statistics, U .5, Department of Labor,
Employment and Earnings, 1976.

e

3 Waldman, Elizabeth and McEaddy, Beverly J., "Where Women Work =--
An An31y51s of Industry and Occupations," Mcnthly Labnr REVLEW
_ Hay, 1974, ﬁ

] v
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similarly employed men. In short, the economic differences were well
documented 'and spurred Congressional—interest in-using vocational educa-
tion as a viable resource in overcoming the inequity. X

The numerous programs in vocational education pfeparé individuals for a
wide range of opportunities, many in expanding fields with substantial

LEo,
salary potential.- Congress intended the 1976 Amendments to direct
sex“discrimination and sex stereotyping, and promote equal educational

opportunity. The_specific provisions are clear:

O
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Federally assisted state vocational education programs are
subject to both Title IX and VEA '76 mandates to eliminate

sex discrimination and stereotyping;
= Advisory Councils on Vocational Education -- Natioenal and
State -- must have women and minority women members know-

*. ledgeable about séx discrimination in employment and training:

Each state must hire full-time sex equity personnel; duties of

that person are clearly outlined and $50%000 0f Federal funds

are provided for this purpose.

= State Plans must describe in detail how equal access for both -

sexes to vocational education will be ensured;

- Public hearings on State Plans must be held and involve a wide
range of agencies and individuals in developing each state's

vocational education goals and programs.

- Displaced homemakers and other special groups -- men and women

who are single heads of household, homemakers éeeking employment,

Title IX of the Education Amendments of 1972 prohibits sex discrimi-
ation in any education program or activity receiving Federal financial
assistance.

B

2
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-part-time warkers seeking full-time Jobs, dnd persons SEEklﬂg

non-traditional jobs -= must have opportunity for program

partlclpaj iony T e L

upport services, day care services, vocational guidanee and

o

counseling, as well as grants to overcome sex bias, may be
funded. ~
The 1976 Amendments provided the impetus to create change; this was the

first time that the need for equal access to vocatlanal educatlan and

Job tfalnlng, particularly for women and glrls had,been SPEC1ilcally5 o

addressed by any Federal program legislation.

.THE POTENTIAL FDR IMPACT

Federal involvement in vocational edication as a ‘means of preparing
persans for employment began prior to the turn Df the century, and was

} enlarged by the Smith- Hughes Act in 1917, which strengthened state and
local vocational education in agriculture, home economics,; and trade and

industrial training. Subsequent Federal ieglslatlon Expanded vacatlonal
education programs and with the 1961 Manpéﬁer Development and Training

» Act began a Federal-state-local relationship between vocational education

and employment and training programs. The Vocational Eduzation Act of
1963 provided substantial increases in Federal appropriations for vocational
education and initiated the concept of State Plans, the annual descriptions

of programs to be funded through states to local school systems.

Fa

While these early Fedefal involvements had served asignienﬁives to »
building delivery systems and programs, the 1968 Amendments to the 1963
Azglincreasgd attention to the social aspects of education and to specific
populations of students. . National and.State Advisory Councils on.Voca-
tional Education were €stablished to provide information to Federal and -
state 1egisl§tafs and officials on the impact of hational priorities to
serve’péfsans with académic soCio-economic, ,and other dlsadvantages on
programs for persons with handlcaps, and on research and development of
_exemplary and demanstratlpn_pfugramsi The Federal legislation provided



"

catalytic funds, yet vocational education is primarily a state and local
system -- Federal vocational education expenditures aré matched on an

mywrage of 1 9 by States and 1ocalltles

ﬁelaﬁgd,lggiglatian, including the Ci il Rights Act, Women‘s Educétionalzrf‘
Equity Act, and the cmprehen51ve Employment and Training Act has also
affected the priorities and programming in vocational education; however,
this impact, as well as that of the 1976 Amendments, filters through a

- structure as complex and varied as the states themselves. Federal funds.
flow by mandate to a sole state agency and are then allocated by formula
to local school districts. While the so;érétaté égéﬁcy is the fiscal
agent, it may or may not have administrative responsibility for operation

. of all the funded programs. A state may havé one or two autonomous
administrative system$‘fﬂf operating secondary ﬁrogfams-énd postsecondary
programs. Generally the State Board of Education” is designated as the
sole state agency, but does not administer the postsecondary system.
Some institutions are fully funded by the state, which méy have direct
authority for program administration. Locally or fégioﬁaliy controlled
systems far offer ng secondary vocational educatlcn ;nclude 1) éompre=
- hensive high schools which offer vocational and general academic subjects;

2) a system of specialized vocational high schools offering full-time
study of béth academic and vocational subjects; and 3) area vocational
cernters whichlﬂffégsvacaticnél education on a shared timé basis to high
school students from a particular area of residence. At the postsecondary
level, one-year certificates and/or two;year associate degrees are

granted by éommuﬁity colleges; technical institutes, and four-year '

colleges which have vocational or technical.programs.

Advice, requirements, and recommendations come to the system not énly
through the Federal legislation and mandated Councils, but also through
Sthoél'distfiﬁtsiéSEEQDLﬂbBEde;*EHd trade councils interested in specific

programs.

The growing national awareness of the need for.trainingtfaf employment,
the increase in women's employment and the related financial inequity,

£
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study. considers-the extent to which that potential is being achieved.

in combination with Federal legislative mandates and incentives, hold

the potential for substantial improvement i vorcational education. This

THE CONDUCT AND ORGANIZATION OF THE STUDY -

The National Advisory Council on Women's Educational Programs, mandated "
to advise the U.S. Departm&nt of Education on matters relative to equal
ggucatigg opportunities for women and make appropriate reports to the
President and Congress; and the National Advisory Council on Vocational
Education, which provides advice to the Presidént, Congr~ss, and the’

U.S. Department of Education on administration; regulations, and operation
of vocational education programs, cantracte& Qith the private, non-profit
Institute for Women's Concerns tc gather information régarding'ihe

impact of the 1976 Amendments.

During thegﬁlanning and initial phases of the study, issues and concerns
were raised; including the following: , .

Xy Funding. Should sex equity be considered as an area for .

. specific funding or be incorporated into special needs in
‘general (including handicapped, disadvaﬁtaged)?- Should the -
provisiéﬁs:which allow states ﬁOIdEﬁéfminE the proportion of
dollars to be spent on supportive services and efforts to
reduce séx bias and sex-Stégégtypigg be more clearly defined?

£l

Should women be targeted as a special population?

s Fgcusiap.ééx»qui;y. ‘The current legislation'states through-

‘out the need to eliminate sex discrimination, sex bias, and
sex stefeptypingi Has this épprgach been effective or should
theré‘be a single section on sex Equity? The extent to Qﬁicb
there is provision for assuring compliance, the results of

: mandating positions for women on advisory éouncils, the impact
of State Plan public hearings é—'all'requife evaluation of

their effectiveness in meeting the legislative intent.

6
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Speéialfﬂgegs of Women. The legislation focuses upon equity

for both sexes. Should special provisions for women, such as

day care, be mandated as opposed to discretionary? Would low

-income women -and-single heads- of hg ehold, 'women re-entering

-the labor force, and women exploring ‘or enrolled in occupational

- areas which have not been traditional for their sex benefit

from such pro ions?

Postsecondary Education. 1Is clarification needed regarding

the role of the Sex Equity Coordinator, particularly in

states where postsecondary vocational education cperates as a

.syster separate from the secondary level position of some

Coordinators? Does the recent increase in postsecondary
enrcllments, particulerly zmong adult woman, suggest_tﬁe,HEEd
for attention to this level comparable .. that at the s%condary

level?

Sex Equity Coordimators. Is there a need to study the relation-

ship of the Sex Equity Couardinator to the.state 5 admlnlstratlve
structure, to the requirements of relatedrlegislatianj to th
avallable support sistems, and to the mcnitﬂring snd-c@mpliance

position and résganglﬁlllt;es ]Fﬁu*IEd by the OfflEE for Civil

- Rightg? -

Public Hesrimg. Is tio prlliic hearings system working, i.e.
i LA P g, .

having an impici oo sex equity issues addressed in the State
Plan? Whai role zhouid ©f
that State Pla z,

goy¥arnment playrin assuring

{nvelvement?

Administystors, Ccunselors, and Instructors. Are states

exercis iy their option to prnVIdE training and retraining for
counsejurg and lnstruftﬂrs tﬂ increase: th31r knawledge of newvw
occupation choices, changing sex roles, and. 1ntr5331ng oppor=
tunities for nénétraﬂitignal'Emplgyment? Testing and assess-
ment capacities as well as qunseiing and instructional metho-

dologies are additional areas to be examined.

Ft
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. Related ;Agislatibﬁ The extent to which vocational educat ion

S “wuddresses sex aqgity issues may or may not be 1nf1uenced by

. ) : the 1rp1 \ or explicit relatlonshlps established with’ cher

gévernmental systems, partlcularly employment and tralnlng

mandated llnkages and nverlaps in respan31b111tles reduced sex

d;scrlm;nat;on, bias, and stereotyping?

These broad issues are interrelatéd’and EEDSSééutting§ ﬁhey are the

(CETA) and the - Officé far Clv;l nghts _Have the Federalv R

sues considered in the ﬁrgﬂnlsation and conduct of the'study. They

\H

orovided the;fgzus—far~anaiyzzug‘d§t‘__testlman}, and statements from

|
i
‘@

th,se ‘who- have been involved in attempting to influence-the vocational
education system and from those interested in .insuring that vééétignaL

. . % -
education meets its mandate to promote equity for both sexes.

Two regional hearings,vattegded by persons from %1 states; a meeting
with state Sex Equity Coordinators; preliminary iﬁ;erviéws and a sub-
sequent forum with interested agencies, arganizatiaﬂs,Aand individuals
to discuss issues critical to 1egislative consideration; and care: 1

analysis of rgsearc% and data comprised this study'effért,

The report ¢cannot provide answers to all of the kinds of questions
emanating from the issues above; howevér, it does present information on
" many aspects of these issues which will be useful in determining legisla-

tive recommendations and future activities..

FORMAT OF THE REPORT

This report is organized.by the major phases of ‘the study:

I. INTRODUCTION

' II. ANALYSIS OF STATE REEDRTS AND_NATIDNAL AND STATE-ENRDLLHENT DATA'
synthesizes the veluminoﬁs,material.cgmpiléd in?cgnduéting the

) study, prSEﬂtS data relevaﬁtqta issues identified during the

4;’7i*“*f*4”zv 77 course of the project, and summarizes findings from the

documentation;

el



ITI. ANALYSIS OF RESEARCH SIUDIES
examines recent research conducted to identify the impact of
‘ vocational education on women and men;
L 3

e IV, REARINGS | | |
describes the two public hearings conducted by the Councils
for this study and the content of testimony, and-summarizes,

the issues raised;

" V. APPENDICES
. contains analyses of individual state repcrts and’ enrollment
data, a matrix of the contents of State Plans, and other relevant

details- of the study. ?

3
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- II. ANALYSIS OF STATE REPORTS
AND NATIONAL AND STATE ENROLLMENT DATA

In conducting this phase of the Councils' study, three sources of 1nfnr-

mation were analyzed: : i

- The sex equity sections of various.plans and-reports for-the--

- ,,,7FiFfagniselegtedwstates};femzi;-Ma__7J:ﬁ- T
- National enrollment data compiled by BOAE for all secondary

and postsecondary vocational education students;

- Enrollment data for the fifteen selected states (totalling

55% of 311 vacatlonal education enro 11ménts);

ANALYSIS AND FINDINGS FROM STATE REPDRTS

The 1980 State Plans and 1978 Accountability Reports of all fifteeh
selected states were reviewed to d&términe_the type and description of
activity related to the séxﬁaquity p}avisians of the legislation.
Addltlgnally, State ‘Advisory Council on Vocational Education (SACVE) -
rEEﬂmmendatlons and State Plan publlc hearlng comments regafdlng sex-
‘equlty were reviewed, as well as the :espcnses of the -state office of
vocational education to such pfaﬁasals, Buréau‘af Occupational and

.Aduit'Education (BOAE) staff rePQEté on the State Plans were examined

‘The selected states areh Alabama, California,‘Flcrida Georgia,
Idaho, -Illinois, New Hampshire, New Mexico, New York, Ohio, Oklahoma, .
Oregon, Pennsylvania, Texas and Wyoming. This group of .states 1nc1udes
(1) the five statés included in all four components of the NIE Vocational
Education Study; (2) five states where enrollment of women in Non-

traditional courses was above the national average in-1972,—fivestates —
where .percent of women enrolled in Non-traditional 'training was close

to the national average, and five states where Non-tradtional enrollment
of women was below the national average; (3) nine states which had had

a recent MERC/Q, (4). at least one state from each Federal Region except
Region VII; and (5) 55% of all national vocational education enrallments!
‘(See Appendlces for detailed state data and 1nfarmatlgn )

ot




for comments dealing with sex equity issues in the selected states as
were Haﬁagement Evaluation REview for Compliance and Equall ty (HERC/Q)u
report. findings of non-compliance with Federal regulations on sex equity

_requirements. Flnally, State Plans and/or Accauntabll1ty Repbrts were

reviewed for descriptions of programs and projects funded to ellmlnate

sex bias and.for funds allocated and actually expended for sex equity

purposes.
TEXamingtion of these documents found the" fDMmmg R
° Most of the selected State Plans ccﬁtalned general statements

lndltatlng 'good intentions" w1€hout def1n14§ specific methods

for carrying out these intentions. For example, in only 4 of

the 15 states were LEAs required to provide assurances that

i programs will be conducted to reduce dlSCElmlﬂatlDﬂ and stereo-
typing; 7 required a plan to ellmlnate sex discrimination and

~ 8ex stereotyping; 4 required active recruiﬁment of men and
women fDr'nGn-traditianal programs; 3 required. submission of
an acccuntablllty report on the progress of ellmlnstlng sex
bias; 3 established goals and. timetables for eliminating sex
bias; 2 required that all vocational institutions have an
affirmative action plan, and only one required dlS%Emlnathﬂ
of information on administrative jobs and potential ‘women
applicants. ‘

H

3

e  Although the l§gislati§n mandates that women knowledgeable

in_sex equity issues be represented on State Advlsary CouHC1ls

for Vacstlonal Education, and in addition that m;norlty women .

"be fegresented 1nfarmatlcn available .in state reports made

it dlfflcult to dlscern 1f these mandates had been followed.

The Councils of the states reviewed had one-third or fewer

O
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membe;% who WEEE women, but none had fewer than five. Members'
knﬂwledge of sex equity issues ceuld not be de*ermlned well
because n some’ state fepofts the Couneil members were not
llsted by name and/or by title or affiliation whlth might

indicate experience or level. of involvement in the“issue of

il
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sex equlty Also, women were not identified i
.ethnicity; therefore, it was not possible to determine if U
m;nar;ty,mpmgn were adequately representéd on-these Councils.

For states-which did report affiliation, there was a notable

___absence of women :epresept1ng communlty -based organizations. —

e T = e e N - ’ 4 .
' ey 3
Attempts by most of the states to provide financial incentives

to address sex equity were diverse but relatively minor and

often hard to identify within broader projects. Ore of the

T *analytlc problems was | the 1ark of con 15tency across the state

~ docuuents. There was ians;derable variation inm-the-definition

. Oklahoma allocated $5,000 for model projects, and $5,000 for

“‘impossible to determine from the descriptions of the projects

[

of incentive: Oklahoma used RFPs for model projects, news-
releases, films and awards for student Exhibitionég Texas gave
priority to LEAs which included sex equity as part of their .

proposal, but sex equity was not a requirement. This latter

. example placed more responsibility for promoting sex equity in

the hands of the LEAs than of the state.
Alabama allocated $500 for each of 14 model gfogfams in FY 79.

incentives in FY 80. Ohio planned $42,000 for model projects

in FY 78 but spent only $2,000.

An addltlonal analytlc problem was that Federal anles avail-
able for progiram improvements and support services may be used
to fund praJEEts for a variety of purposes, to which sex

equity was often.a mere "add on'. It was often virtually v

the extent to which the projects or the fundinglwefe used for

sex equity.

Comparison of ' State Plans with~ Accauntablllty Reports showed

that many states did not expend the. full $50,000 specifi-

cally allocated to work of the Sex Equity Cgordlnator and

there was no evidence’ that unexpended balances were allacated

for the following ygarsi budgg;s. Only 7 of the 15 states

i




‘spent their entire §50,000 in 1977-78, according to a sPécial
,1980 BOAE report. Nane .of the cther 8 states studied carried

over their bslance into 1978-79. The d;scx‘panc1es between -

funds allocated and funds Expended warrant considerable

follow-up. s _ o

£

A large number of the staﬁés committed funds to displac

homemaker services, yet there was ' no ev1dence that these funds

were used as was leglslat;vely mandated.

In the states’ rev1ewed

where displaced hamemskers were served, services included

counseling, job skills tralnlng, and/or Jab placemént Oftenff‘

however, displaced homemakers were served not because they

.have been selected as a Larget papulat;on but bécause they

_ happened to be’ found in tffe PDPUlStiQﬂ which received such

serv; ESQ=<Futhermare, althaugh some of the- rEVlEWEd state

budgets identified dlsﬁl?ted homemakers as a targeted group,

vary little money was spent speclflcal]y for this purpase,

Approx;mately one-third of the 15 states Prnjected expending

substantlal funds for displaced hamemaker SEIVlCES, but in

fact spent very 11ttle For ‘example, Georgla 5 pragected

figure was $98, 721, ‘New Hampshire' s projected flgure was

$10 000 and no mcney was reported as actually spent in 21ther

case. :Alabama and Oregon did not even show displaced homemakers

rvices as a budget item. Of the -states

which did actually

set aside such funds, approximately 12% of the projected

~amounts were used. ‘For examples Florida plannéd'ta spend

$§61,240, but ac¢oqntéd for an expenditure offanlyf$5,DDO;
-Wyoming projected $40,000, actually spent $10,000; Néwrﬂéxica

pProjected $61,240, aﬁtually Spent 515 511;
~ spending 5200 000, actually spent $5,739.

; and Texas projected

Another one-third of the' states reviewed planned to prévidé'

. displaced homemaker services, but they were nat Qperatlanal at

that timég Néverth 1 ss, some of these states 1nd1cated

displaced homemakers ds a budget item and attually expended:

funds in this area.
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‘e . Most 3tates reported that they were "manitdringﬁand feviewi;g“

for sex equlggy but there was lltgle 1nfafmatlan regardlng what

/ happened ance_plans, prqpasals, and activities WSIE rev;ewaa

:i»if/ o Althaugh 12. af the 15 selected statks fEVlEWEd their State

- N Plan;fur Sex equ;;y and 12 included a general commitment in

&F

their Elan only 5 required an evaluatlgn cmmpcnent on each
. program which the states [funded to Ellmlﬂaﬁé sex bias. Of the
15 statks, 14 repafted, with no de&alled explanation of the :
process, ghat they rev1ewad the distribution of grants to

assure thE needs of wnmen were addressed and that the state

#

office reviewed prografs for sex bias. - . .

- ' \

® Several states reported Lhat they Encauraged the entlre state

staﬁf to become aware of and assume*réspoﬂSLblllty far sex

e S ‘equity activitjes, 'but the Spec1flc acthltles which resulted

" were nqt reported. ' /
— 3 . /

e - The major effaft W1th1n all%of the 717ctea states; of Sex

Equitv.Coordinators, in addltlan to manltoring and rev1ew1ng,

3
was conducting wnrkshﬂgs and’ semlnarergnd dlssemlnatl ng

related 1nfcfmatian Additionally, 3 of the\lE states repgrted

that resource packageg were develaped to assist the lﬂcal

r edutat;an agenc;es in 1ﬁplement1ng in-service tralning tc ig
.« eliminate igg‘stereatyplng. .
. gk
] In%mast cases the State Plan respanded to the requlrements

,7@h§,§§ﬂ, 1 regulatlansl however, in only a few csses did

the state attempt to go furtner and dgfing;%tgfpyab;gmsra:

offer ‘a system or method for Ellmlnating sex bias at the

lacal level Examples of some attempts werey 7 of ‘the 15

states had establ;shed a State Advisory Council on Sex Equ;ty
4 and éirequlred Laqgl Advlscry Councils to include members
e . aware of problems of sex discrimination and bias. While 14

B

o ; states provided technical assistance to LEAs, only 3 utilized

¥

tne results af evaluations and action plans in determining
Siate:pfiariEies, 1 monitored complaints, and 2 maég recammené:
dations to LEAs on affirmative action. While 12 of the states
® Ceo e 17 | | i
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selected_ﬁor—fEVILw—WETE’1uvclved in develaplng and/or reviewing
'Chrrlculum, Dnly 2 provided training for Currlrulum personnel,
5 provided guldellnes for curriculum develapment and review,

and 6 had developed sex- fair materials.

Many SACVEs or pa;ti:ipénﬁs at public hearings on State
Plans recommended _that the state should be funding programs

to_deal with sex equity is sues. Nevertheless, only a few

~ states allocated addlalanal funds for programs, and many

states that allocated funds did Dtﬁexpegﬁ ghgmg Of the total

" funds allocated for sex equity programs (in addition to the

work of the Coordinator) in the selected 15 states, :bout 40%
were expended. An apprﬁ?imaté’cne-third ¢f the states indicated
specifically that money had been allocatgd for grants but not
lall of that money was actually spent% Por example: Idaho
allocated QS;DQQ for sex equity grsnts and Oklahoma .allocated
$20,000 but neither reported expgnditure of those funds. Texas
indicated that $169,133 (out of $628,059 allocated) was used
to. fund exemplary and innovative programs. Alabama described
funding 14 model programs in vocational educztion but no funds
weré.allocated specifically for sex equity. On the other '
hand, New Mexico showed a budget allocation of $22,847 and
expendea the same: amount.

-8

.« .

" tions from SACVE& DI from the State Plan publlc hearlng__

States generally respanded that eitker: (1) they were a;ready
\dqlng what is recgmmEBQEd, (2) they could not carry out the
re;ommendation beﬁaﬁsé it is too expensive, or (3) they did not
havé thé state ar’Féderal‘legislative mandate to addfes§ the
issue of. the recommendation. This was particulary true in re-
sponse to recommendations to fund day care services. Man y states
clalmed that they could not affard to carry out such fu,;t ans

or that educatlanal funds in Lhat state could not be exppnued

for SOClal serv1cesi

=



® The impact of the MERC/Q and the BOAE staff reports was

difficult to assess. One problem was that most of the states

that had a MERC/Q féport‘Wére small in p@pulatienr with no or

the mandated functions of the Sex Lqulty C@ardlnatcr; Given
the format of the MERC/Q, minimal documented attention by a
state to each mandated activity resulted in an absence of
findings of nonﬁiampliasgé. The format wa% less involved with
evaluating the quality of the efforts documented by the state

and their impact at the local level, than with basic compliance.

Lyv]

nnsylvania was one heavily Qppulatéd state for which a- MERC/Q

report was available. The HERC/Q;cgntained man& negative find-
ings fegarding sex equity. The state had, however, allocated

- additional funds for cex equity activities beyand the mandated
fupctions and had undertaken several prjEEtS;tQ achieve equity.
The HERC/Q farwé* did not accomodate analys is o% this additional
effort. Additionmally, the MERC/Qs were C0n51stent in the ques-

tions which were asked of a state but inconsistent in the evidence

s of compliance which was found acceptable.

o On the other hand, BOAE staff reports did not consistently ask
// the same questions of all the states,tbut the comments they did
= - prav;de tended to address substantive and qualitative issues.
Beth the MERC/Qs and the BOAE reports require improved perfor-
< mance standards if they are ta serve better their intended

pufpases, including the achlevement of sex equity.

* ANALYSIS AND FINDINGS FROM NATIONAL ENROLLMENT DATA

The vocational education enrollment data compiled by the Bureau of
__DsgnpaliﬂnalﬂandﬂAdulérEducatibﬁ“ﬁéﬁﬁéeﬁ”1972 and 1978 were analyzed for
this study. These years were sele scted to provide comparable data for

the years immediately prior and subsequent tc the enactment ¢! the



Education Amendments of 1976.2 All national enrollment data combine

1
secondary and postsecondary statistics; however, data for the Health and
the Technical training area can be considered as representative primarily

of postsecondary enrollment data.

For this analysis, a baseline of 1972 enrollments of women students was
used to develop categories of Traditional program enrollment, Mixed-

 Program enrollment, and Non-traditional program enfgllmentés (See Appen-

(=
=

ices for a list of programs classified in each of these categories.)

Analysis of national enrollment data, for secondary and postsecondary

students Eombiﬁed, resulted in the following findings:

. Between 1972 and 1978 enrollments in all occupational training

areas increased by 44%, with an influx of pvef three million

-additional students ‘into vocational education; the enrollment

increase was greater for women than for men. Between 1972 and

1978 the-enrollment of women in vocational -education increased
by 1.8 miliion (60% more than ‘their enrollment in 1972)§ On
the other hand, the enrollment of men in vocational educatioi
increased by 1.4 million”(32% more than their enrollment in

1972.)

National data for 1979 (1978-79 school year) were not available at

the time the analysis was conducted . Additionally, sex designations

on enrollment were not collected by BOAE for the years .1973, 1974 ;-

and only partial data is available for 1975. In this study, 1976

data for California were obtained from the state's vocational educa-
tion agency because such data were not included in the BOAE statistical
report. The 1978 data reflect ‘one year of implementation of the '76
Amendments. ‘

" In Traditional programs women comprise over 75% of enrollment;

Mixed programs are defined as those in which women comprise 25.1 to

75% of the enrollment; Non-traditional programs are those in which

women comprise 25% or less of students enrolled. These same catagories
when applied to enrollment of men can be developed to show Traditional, -
Mixed, and Non-tradjtional programs for them as well. Thus 3 program
classified in 1972 as Traditional for women would be Non-traditional

for male enrollees. Once a program is categorized based on 1972 enroll-
ment, the designation is held constant for purposes of comparison.




—_

There was considerzble variation in ﬁhé extent to which the

increased numbers of stu udents were distributed across the

seven occupational training areas and among the ca;egayles of

Traditional, Mixed, and Non-traditional. For example, in 1972

49% of men students in vocational education were enrolled in
Trade and Industrial programs, compared to 51% in 1978. In

1972, 60% of women enrolled in gainfulléccupaticnal traininé
were participating in Business and Office programs, camparéd'

with only 53% of women in 1978. In short, the concentration

of men in Trade and Industrial pragfams (which has tradition-
aily enrolled the largest percentage of men) has increased;

the concentration of women in Business and Office programs

(which has traditionally enrolled the largest percentage of

women students preparing for gainful employment) has decreased.

_Thls later finding above indicates that not only have there

been marked changes in the types of programs in which women
enroll (increasingly moving to selection of Mixed and Non-
traditional programs), but also that such Ehangés are especially
significant because of the large increase in actual numbers of
women in vocational education. The following analysis, comparing
numb&;s of men and women with the percentages of their participa-
tion in Traditional, Mixed and Non-traditional programs, amplifies

this point:

Traditional Programs. The increase of women's enrgllmgpﬁ

g programs Traditional for women was 723,700, between
g 72 and 1978, and men's was 145,400. In 1972, 65% of
£ women students were Enrnlled in Traditional programs,
t\l dropped to 60% in 1976 and further to 56% in 1978.
Tge enrollment of men in programs Traditional for women

creased by only 1% between 1972 and 1978.

IE\lS 1mqaftant to recognize that the percentage decrease

o1

of| women| enrolled in programs Traditional for women is

Lo 21



not a decrease in the number of women, but rather a
decrease in the percent of all women vocational education
students who enrclled in Traditional programs, i.e., the

concen'ration of women in Traditional programs has been

reduced. -

Mixed Programs. The increase of women in Mixed programs

between 1972 and 1978, 756,5@0,‘waé much greater than the

increase of men, 443,300..The percentage of women in.
Mixed training rose 5 points from 29% to 34% while that
of men rose only 3 points from 20% to 23%.

Non-Traditional Programs. The increase between 1972 and

1978 of women's enrollment in programs Non-traditional

for women, 312,300, was much greater than men's increase,

;"145,400, in programs Traditional for women." The péfcént-.
age of women rose from 6% in 1972 to 10% in 1978. The
increase of men's enrollment between 1972 and 1978 in pro-
grams Non-traditional for women, 806,800, was the largest
rise in any category, but the percentage of men drapped 4
points gm 73% to 69%.

The above data indiéaté that although there was an increase of women
participating in programs Non-traditional for women, even greater num-
bers of women en-olled in Mixed programs. Similarly, while there was a
slight increase in the numbers of men enrolling in programs which have
been Traditional for women, men had a greater enrollment increase in
the Mixed programs, and made the greatest enrollment increase in pro-

grams Traditional for men.

Within the increase of women in Non-traditional programs, several other
trends exist. First, examination of the occupational training areas

indicates that women's in:reased enrollment in Non-traditional programs
has been'gréatEf in Technical and in Agriculture programs than in Trade

and Industrlal during the period 1972-78. Second, although the national

{:J‘J
" e
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nro ollment data in this study combine secondary and postsecondary voca-

tional education, previous studies have found that there have been

significantly greater increases in adult women's enrollment in Non-

traditional programs through postsecondary and adult education than in
high school women's enrollment in Nqnﬂtraditional programs. 4 Third. in
Trade and Industrial programs that are Non-traditional for women, their

enrollment percent increases were in courses without a strong sex role
image, such as draftlng, law enforcement (as opposed to police science)
and graphic arts; rather than.in courses that have a strong male role
image such as construction, auto mechanics or machine shop. Fourth, -
there have been increases in actual numbers but not percen: of women
enrolled in courses that have a practical or hobby connotation, as
opposed to one of preparation for employment (e.g. auto mechanics and

woodworking for women or consumer and homemaking for men.)

ANALYSIS AND FINDINGS FROM SELECTED STATE ENROLLMENT DATA

enrolled by Ttaditlenal, Mixed, and N§n=tfaditlcnal categories for the
years of 1972, 1976, and 1978, within the seven occupational training
areas ﬁi]Agricultufal, Technical, Trade and Iﬁdustrial,uéusiness and
Office, Distributive, Health, and ‘Consumer and Home Economics (Gainful
and Non-gainful) -- for each of the 15 selected states, as well as the
nationél percentages. The appendices also éanﬁain narrative analyses of
these data incor rporating enrollment change in the detailed programs
where such changes have contributed to the enrollment pattern in the
overall training area. These analyses of the fifteen states and the

supportlng data of related appendices resulted in the following findings:

. Women in qugragiﬁi@nal Training in Secondary Educacicn,
Rj Associates. Arlington, VA, 1978. '

A Study of the Factors Influencing the Participation of Women

in Nontraditional Occupations in PﬂstSEtondary Area Vocational

Training Schools, Rj Associates. Arlington, VA, 1977.
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There were sgﬁsggqﬁiallyig;ggggr increases in the percent of

women enrolling in Naﬁft;aditianalgprcg:ams between 1972 and ~

1976 than between 1976 and 1978, even considering that the

secord time period is Dnly half as long as the fir rst

Most of the increases in women's enrollme ent in Non-traditional

A programs have occurr ed>'niAg;icul;uralipfagféms,Ag;gigding

Agricultural Mechanics, and in the Trade and Industrial programs

without a strong sex role image. Even in California which had

the greatest increases in the percent of women students enrolled
in Non-traditional programs, the increase of women in courses

with a strong male role image was still relatively small,

Alghoéghg;here wasﬁaﬁsgbsténti;l increase between 1972 and 1978

in the percent of women enrolled in Non-traditional Technical

programs,  the rate of increase leveled off after 1976 in some

of the states, and in some cases decreased by 1978.

A total of 8 of the 15 selected states had increa

ases of less
than the national gain (4.1%) of women enrolled in Non-

traditional Trade and Indqstr§§1,proérams be;weén 1972 and

1978. Of those 8 states, 6 remained below the national average

of women in Non-traditional T&I programs in 1978: Alabama,
Geargiar Idaho, New Hampshiré, New Mexico, and Ohio. The
other 2 states had only minor increases in percent of women
enrolled in Non-traditional T&I programs but remained slightly
above the national average in 1978: Florida and Oklahoma.

Two states had substantial increases in the percent of women
enrolled in Ngﬁﬁtraditianal T&I programs, but continued in
1978 to fall below the national average: Pennsylvania and
Texas. Oregon data indicated no increases (-0.3%); however,
in 1978 the state was still above the national average percent
of women enrolled in Non-traditional T&I programs. New York |
_increased 7.2%. between 1972 and51976‘ however, the state data

reflected a substantial decrease, falling below the national

2& Ly P
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- average, by'1973i5 Only 3 of the 15 states studied reported
marked increases in percent of women enrolled in Non-traditional
T&I programs and were above the national average in 1978:

Califorinia, Illinois,; and Wyoming.

ased upon the data and 1nfarmat1cn compiled durlng the conduct of this
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comment and attention. The two most important changes for women in

vocational education have been:

e  The rapid expansion in gg;gllmgngmgﬁ;wamen between 1972 and
1978;
° The shift of wamen ghgpncentfatlan from Tradltlonal programs

to Mixed programs. Although progress was made in the increased

enrollment of women in Non-traditional programs, increases were

comparatively slight -- the progress has been slow.

There was not necessarily a correlation in the states between an increase
in Non-traditional enrollment by women and the sex equity content of the

i
State Plans and Reports. Some. states detailing sex equity plans did not

show enrollment changes; others with little specificity did have enroll-

ment changes. Where State Plgns required goals and timetables, plans

rom the LEAs for 1nrr3351ng sex equity, and specific assurances from

Iy

the LEAs that such pl;qggylll be achieved, there appears to have been

a concomitant increase in the number of women enrolled in Non-traditional

programs, i.e., there were indications that there was progress in sex

equity.

3 This shift in New York was due almost totally to the state's use
of a "Trade & Industrial Other'" program classification. This

s
Vcatch-all" classification and may be markedly affected by the

' programs offered in the state. In all ather Non-traditional programs
New York showed continued gains in women's enrollment.

s
is a
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tradltlanal _programs cccurred in states where a true plann;ng process

a:curtedr i.e., where dEtEllEd plans for the eradication of identified

prablems were formulated and where effartsrtg achieve sex equity extended

!Eggqndia mere rehashing of the verbiage of the legislation and regulations.

The greatest gains were in California, and to some degree in New York,
where planning systems to achieve goals and timetables were established;
where monltorlng systéms were established; where funds were committed to
establish sex equity programs; and where efforts were made to utilize the
entire state staff to address sex equity issues.

-BaSEd on their state reports, major efforts clearly were mounted in
Texas and Oklahoma to achieve sex equity. The farméf state was so far
below the national average in 1%72 in Non-traditional enrollments that,
although marked improvements wete indicated by the data, it remained

below the national average in 1978. The Non=trad1tlonal enrollment of
women in Oklahoma. also cantlnued to remain below the national average.
Yet both Texas and Oklahoma had State Plans which were clear, practical
and required assurances from their LEAs. Additionally, Texas established
specific goals and timetables by occupational training area and by

school level (secondary, postsecondary, and adult).

In summation, the detail provided in the State Plans regardlng imple-
mentation of the sex equ;ty provisions varied, and sometimes correlated

with improved enrollment patterns. It appears that the achievement of

sex equity requires not only the commitment of major fundlng but also

the establishment of an entire system that requires, as well as encourages,

such planning activity.

B
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I1I. ANALYSIS OF RESEARCH STUDIES

The Vocational Education Amendments of 1976 mandate nétional studies of
the impact of the legislative-provisions. Two which pertain to sex
equity are: (1) a study to be conducted by the Commissioner of Educa-
tion of the extent to which progr=ss had been made in eliminating sex
discrimination and sex stereotyping in all vocational education programs
assisted under the Vacatlonal Education Amendments of 1976; and (2) a
study to be conducted by the National Institute of Education of the
impact of the 1976 Amendments, which was later designed to include sex
equitygissuesg '

Three volumes of the Camm sioner's study, reported as The Vocational

Education Equ1ty Study prepared by American Tnstitutes for Research

(AIR), were-reviewed fo this study. In this section of the repart
Volumes 1 and 2 are summarized. A summary of important findings |

from Volume '3 is in the appendices.

The National Institute of Education studies are not yet complete and
data coli ted for the studies were unavailable for review; however,

The Pla nning PgEEIS,fﬂf the Vocational Education St_udy,2 a preliminary

document from the National Institute of Education, contains a examina-
tion of four major national longitudinal surveys of American youth
conducted within the past twenty years. This data sythesis is also

reviewed in the following section.

é

American Institutes for Research, The Vocatlnnal Education Equity
Study, Volume 1: The Primary Data, Laurie R. Harrisou, et.al.
April, 1979; Volume 2: Literature and Secondary Data Rev1ew,
JoAnne Ste;ger, et.al. March, 1979; Volume 3: Case Studies and
‘Promising Approaches Jeanette D. Wheeler, egfgl, Palo Alto, CA,

March, 1979 ; -

The National Institute of Education, The Plannlng Papers for the
Vocational Education Study, Publication No. 1, "Effect of Vocational

Education Programs: Research Findings and Issues," John T. Grasso
and John R. Shea. Washington, DC, 1979.




THE VOCATIONAL EDUCATION EQUITY STUDY, VOLUME 1, THE PRIMARY DATA

From data and information cnllected éuring the Fall of 1978 two years

! after the legislation but only one year after the 1mplement1ng regulation

was published, the study reported the fDllDWlﬂg flndlngs I

£

State Level Activities

? Two-thirds of the state Directors of Vocational Education and
the Sex Equity Coordinators reported that their states were
implementing the following four activities:

= Reviewing grants made by the state to ensure the

needs of women are addressed;

eminating data on the

=™
b

= Gathering, analyzing, and

status of men and women students and employees;

Systematically reviewing all vocational education

programs’'in the state for sex equity;

- Assisting local agencies tq expand oppartunltles for

 women. , )

. Personnel in sllghtly more than a thlrd of the stSEES reparted
. fundlng or sponsoring activities to create greater awafen

of inéquit§§§ and nontraditional Gptlons,ﬂﬂr to PEDV;dE .
special job development, placement, and fDllQWéuvaEfViCES for
nontraditional students. ’

£l =
1]

* The activities which appeared to be receiving the least atten-
Llnn, and for which the greatest percentage of state Directors

reported no implementatian plans were:

f a—

Some lnCGnSIStEﬁClES on similar quest;ons are. evident among responses
received from state, district and/or school level personnel; data are
reported here as contained in the original study.

30 35
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onitoring the implementation of laws prohibiting

[
=

Assisting employers to improve opportunities for

women.

] In general, staff at the state level reported little involve-
ment in local l&vel staffing matters. Only one Coordinator
reported that incentives were being provided to schools to

acquire or prcmate staff in occupational areas which were not

/ traditional for their sex

! ) h ( !

achiéving sex equity in their statasi

) District Level Activities
' . e Local Directors of Vocational Education and of Guidance and
Counsel g

to ;woithirds reported that these activities were bein ng imple-

“'mented. However, these activities had not resulted in a more

equitable distr1butlan of men and women in vocaticnal education

‘ administration 9051t10n5 at the LEA level. Th a

H
w

here still wa
predominance of men who were local Directors of Vocational
_ Education (90%) and local Directors of Guidance and Counseling
— - (70%). oo ' -
31 '
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! . Appraximately two-thirds of the LEAs were reviewing funding
k practices to assure that gupidelines zega:-ling sex equity were

carried out.

e LEAs 'were cD351derab1y less involved 1n research, evaluat tion,
B !i B
data CDllECthﬂ and dissemin atlon a:t1v1tles than in review
and monitoring activities. ¢
¥ T s~ . . :

i

The LEA Directors were asked 1f their agencies had conducted Title TX

self-evaluations thaﬁgigcluded vocational educatiani- Over 70% of th ﬁ§§
resp %ig‘_

¥y

onding Directors indicated that they had 1mp1eme§tea or completed
Y.
W

reviews off all programs for sex inequities, and revidws Gf admission and

recruitment PGllClEE and practices. Lessactivity had been carried out-

\H"n

! on the review of curriculum materials for . sex inequitiés. Fifty-five

percent of the responding Directors indicated implementation of curriculum
reviews} however, almost 40% had initiatediéery little or-no activity:

+  The Title IX reviews of vocational edueation programs, reported by a
majority of LEAs as already implemented, had had little effect on student
enrollment. . Enrollment continued to reflect traditional -enrollment

patterns. v . ' .

Personnel at postsecondary institutions (40%) were more likely than

personnel at secondary schools (15%) to have undertaken activities to

nequities in staffing patterns.

[}

2 X

I

reduce s

In general, according to LEA ﬁifectcfs, school level activities were
"informally implemented." Thirty-eight percentigf the LEAs had imple- i
mented activities to make students aware of non-traditional opticﬁs.
Although 24% of the LEAs had’ implemented day care and 229 had imple-
mented community llaISQD act1v1tles, over half had no plans to carry @ut
these functions. - The percentage of LEAs undertaklng student or cammunlty—
oriented activities was generally:smaller than the percentage undertaking °

data collection, monitﬁrlng, and review activities.
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Act1v1t1es of Counselors and Teachers at the hcheol evel

¢ - B B i
. . Lo ¢

e Sixty- thre percent of the cnunselers reperted that programs
to encourage non= tradltlcnal enrellment were be;ng formally

e *. and informally 1mplemented

o‘ Approx1mate1y 47% of the eaunselcrs reported that their LEAs
were 1mplement1ng prngrams to alert students to inequities and
* 39% were making special guidance services available to non-
_tradltlonal students. C

a

° Twenty-two percent of the counseiors reported that their LEAs

were engaged in community liaison activities. Twenty-nine

percent reperted they were providing day-care services,

Instructers and couuselarsrrepdrtéd efforts to encourage students to

) enter non-traditional programs; 2?% of ‘the instructors and 37% of the

‘ ' o counoelors reported farmal _implementatien of this kind ef act1V1ty at
%he school level, However, approximately 39% of instructors and 22% of
. counselors reported no plans for or knowledge of preggams of this type.

Approximately 36% (sic) of instructors and 189% of counselors reported

foreal preparation for special job developwent or placement programs,

while épproximately 50% of both groups reporte: no activity. . At a

maximum, a little more than a third of the schools were actively spon-'

soring programs for students.

Only 13% of both instructors and counselors reported that their scheols
p N were sponsoring programs for employers or community organizations to ’

make them aware of problems of inequity; almost three-quarters reported
:no plans to do so. Approximately a.quarter reported implementing special
T " - guidance and counseling services for non-traditional students; approxi-
mately 149 reported that day care services were being provided. Tius, -
little student or‘community—erientee activity appears to have been '

taking place at the school level.




O
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Junior. colleges and technical institutions appear to have been making

the greatest effort to achieve sex equity, and ccmprehen51ve high schools

and vocational high schools the least.

Pércép§jaqg of Sex Equi;y,?rgblemsrand Progress

A quarter to a third of the respondents at the state and local
ievels of the educational system gEﬂEfallY agreed that rules
denying admission to courses on the basis of sex, unwritten
underatandlng that some courses were for males and others for
females, and teacher reluctance to have nanﬁtraditional students
in their courses had all changed for the better in the past

five years Yetﬂ unwritten unde:standlngs and teacher reluctance
to have non-traditional students in th ir courses were generally

indicated as most in need of further changei

VacatLunal educators at all 1EV?1$ indicated that community
attitudes and values presented thg major constraint to sex
equity in vocatiénal education. Constraints emanating from
parental attitudes and influences were the second most commonly

mentioned constraint. -

Representatives of outside organizations and agencies inter—

viewed were critical of vocational education's efforts to
addréss'iﬁequities. Impediments to change within vocational
education were thought to be the predominance of male instruc-
tors and admlnlstratafs, and stereotyped materlal In general,
the representatives of outside organizations felg there must

be stronger enforcement of the-legislatian pertaining to sex
equity. ’

Approximately 25% of all respondents (state and local staff

plus outside respcndents) felt it was justifiable to take the \'

sex cf a student into Ean51dEfat10n when determlnlng the type
of work-study, cooperative ‘education, or job placement that

Aas aifangedi However, few individuals at any level felt

34
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_Lhere were circumstances in whlch 1nequ1table classroom

B ’ss;gnments were justified.

It is impo:tént‘ta note that state staff indicated higher levels of
implementation ofgreview and monitoring activities than of activities
. designed for students (whichxwere felt to bé'mogt effective by the
greatest number of state staff). Encouraging male and female feﬁreseni
tation on Advisory Councils was perceived by ghébgreates£ number of
‘individuals tblbé 1é§st effective. There appears to have been an
f iann,Slste'{icy between those act;v1tles which states were emphasizing and

those activities which were felt to be most productive.

Sta Impact QgiSchgolngtivitie§

2

School level activities that appeared to be most closely asscclated with
those at the state level were awareness efforts and suppo*t activities’
for students. Furthermore, monitoring/review/data collecticgzwhlch
répresentéé the bulk of state level activity generally had the highest
T ~ correlation with the indicators of activity at the school level. This
is'significant-bécaﬁse it represents an important linkage between state

and school: i,e., the more attentlon the state paid to what thE schoal

wgsﬁdoiﬁg{hgﬁgﬁ@pgg;Eggwsghoal tended. to do.

*

. o . , . A
Schools that made a concerted effort to enroll non-traditional Students;x

to assure sex equity in student programming, and to eliminate d mina= %

tion in employment were also those in which enrollment of women in
non-traditional training was highest.

i
i

In sum, those schools with higher activity indicators seemed also to

have been those W1th higher non-traditional enrollments. There were

’ more significant correl;tlang with non-traditional femalé enrollment
than with nan—traditional male Enrgllmentr- However, those indicators
reflectlng activities aimed directly at students alsﬂ correlatéd 51gn1-

ficantly W1th non-traditional male enrollment.
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Conclu s;ans of Volume 1

H

The two conclusions of Volume 1 most relevant to this study were:

A concerted effort must be made to identify and disseminate

exemplary programs and strategies for overcoming sex inequi-

“ties in vocational education.

Fl

S
8

‘At the time of the study there were few examples of successful

efforts to reduce sex inequities in vocational training Pféé
grams. It is of vital importance that information on svccess-
ful strategies be disseminated to the widest possible vocational

education audience.

There must be can51derably more emphasis at all levels on
activities designed to ggergame inequities, in addition to the

monitoring and reviewing designed to discover such inequities.

The need for efforts to overcome iﬂequitiéskis a major theme
throughout the legislation. However, the pr ary form of
activity observed consisted of reviewing and mggltorlng --
activities which are passive in natﬁre; Corrective action is

needed to overcome inequities discovered. States, ilocal

incentives to act and with examples of successful approaches.
Data from this study revealed that schDDls which made 'major
efforts to address.lnegultles had 'a hlgher perDrtlDD of -
non-traditional students.. Concerted efforts, particularly
those which directly .involve students, are crucial in reducing

inequities. - . '

Kl



THE VOCATIONAL EDUCATION EQUITY STUDY, VOLUME 2,
e N LITERATUTRL _AND $ECDI\TDARY DATA REVIEW

- x

1
o
4

This volume cited studies undertaken prior to the enactment of the Voca-
t;onal Educatlon Amendments of 1976.  The studies indicated that, by and
‘i., ST large, the schaals had served to reinforce the s sgx stereotypes of the

larger sac1ety Girls had been reinforced to develop "fémlﬂlﬂE" behavlor
patterns and prepare for lives as wives and mothers, not as wage earners.
When girls enrolled in courses to' prepare for gainful employment, they

a concentrated in traditianallj female fields. ‘Several studies suggested
that girls got little Eﬂcouragementlffém c¢ounselors to take non-traditional

courses. ‘ T : : . N

a Attitudes Iéward VEA '76

One relevant study cited was Dykstra (1977), which' investigated the
attitudes of vgcaéignal éducaﬁofs in Colorado towarifimplementation of
the sex equity provisions of the 1976 Aﬁendments, and their level of
agreement with each of the requirements. Sixty-six percent of the
instructors, 57% of the local Directors of Vocational Education, 38% of
the teacher educators and 28% of state staff disagreed with the provision
that set aside $50,000 for sex équiﬁy ﬁersannel at the state ievel A
childre f students at the secondary level. They also dlsagreed with

rovisions - of vocational education programs for displaced humemakers

Law]

however, 73% agreed with the required review { the distribution of
.grants to assure that the needs of women .are addr sed " In general, the

state staff were more supportive than local staff of the new legislation.
_ . !
Lot

Need for Research

A need for further research in the'fallgwing areas was cited: (a) the

course entry p:acess; (b) training in school; (c) placement of students;




and (d) the attitudes and behaviors of administrators, teache rs ;. coun-

selors, and parents, as well as students. /

The authersrméintainedfthat studies generalized 'about vocational expec-
taticns and:achieveménts based on examinations of college graduates,
although half the population does not go to college, and far more than
half does not complete college. The working class woman and her »
reiatinnshiP to the occupational world was conspicuously absent from

existing research literature (Roby, 1975).

The meanlng of work to working class women needs to be explored. They
are presumed to have low motivation and career interest, despite ;hé
fact that from an early age most expect to work a good part of their

lives,

EA ER ON_EFFECTS OF VOCATIONAL EDUCATION PROGRAMS:
SEARCH FINGINGS AND ISSUES

“ﬁ

This paper, contained in Ihg PlanniggLEapérs ¢ __the Vocational

- Education Study; issued by the National Institute of.EdﬁEatian,'reviéwed

and synthesized data compiled through major national logitudinal surveys

as‘follows: Project Talent, (1950); Youth in Transition, (1968);

N§ti§gal Longitudinal Surveys (of Labor Market Experience), (1968)*

Longitudinal Study of Educational Effects (also known as. the National :

Longitudinal Study of the ngh School Class of 1972)

The methodological shortcomings and dates of these studies affected
their findings. The number of women grad:ates from occupational cur-
ricula other than business and clerical was too small to permit con-

clusions regardlng the effect of their hiéh school programs on later

employment.



’ vacatlanal education. _ |

' The studies reiterated women's segregation in occupationally stereotyped

courses within all three curricula: college preparatory, general, and

According to Grasso and Shea, these 1968 National Longitudinal Survey
data are not out of date. A 1976 Gallup Youth Survey found that quen
retained occupational gasls similar to those held by students in the
1960s. For example, the top career pref nces of teenage girls still
inciuded; secretary, teaéher, nurse, sgclal worker, and hairdresser,
émﬁﬂg others. The only difference féported (Prediger, et.al., 1974) is
that the prgpartian of high schaol girls who expect to work outside the

home had risen over the decade.

Wages

{ i
lﬂd icated that vocatlgnal Educatlnn for glrls in hlgh school strcngly
beneflted them latef in the labor market. However, unexpectedly, it was
found that the wage and earnings statlst;cs demonstrated that the béﬁEflt

=

in wagés was in sex-typed accupatlans This may have resulted becausc

only the business and clerical course had enough women students for:

separate analysis

Conclusions of the Paper,

® Grasso and Shea suggested that those who criticize vocational
programs on the basis of'DCéupatluﬂal sex-segregation should
carefully reconsider’ the alternative Qccupatlons avallable to

the average young woman.
* Subsequent studies.have noted that massive changes occurred in the
attitudes and aspirations. of young females relative to work, educa-
tion, and childbearing. For example, only 25% of females surveyed

in the 1979 NLS reported that they wanted to be exclusively home-
makers at the age of 35. This is a decrease of 35% since the 1968
NLS. (Borus, et.al., 1979 )

39



The results suggested that women wnrking in non-sex-typed jobs
were not necessarily better off than other young "women. The
effects of holding a traditional job varied by level of schooling
‘and by race, but apparently those with less than a baccalaureate

degree had a financia! advantage working in a sex-typed job.

I@e:Pgima;yVQats?VYolumerl, The Vocational Education Equity Study by AIR
and Section II, Aﬁalysis of State Reports and National and State Enroil-

ment Data, of this curfént-study for the two Councils reflect similar

and provide some 1n51ghts which may be useful jin considering where the

vocational education 1Eglsla ion may be Strengthened for improved 1mp1,=

mentation.

~ On the other hand, the Literature and Secondary Data REQiewijg;pme 2 of

the AIR study, because of the dates of studies reviewed, merely redefined
the conditions that the sex eqﬁity provisions oi the lagislation were
designed to correct. beeréfore Volume 2 provides nnly limited 1n%1ghts

- regarding the impact of the new mandates and provisions.

It should also be ﬁoted that the reseafch by 'AIR was conducted on nly one
year aftér Federal regulations for implementing VEA '76 were issuedié—g
regulations were published in October 1977; and the data and ipfarmétiﬂn
collection are frém the spf}yg 6; 1978. Caution is wérfanted since the
changes reflected in the field at that time more likely resulted from.
the implementation of Title IX legislation than from the sex equity
provisions of the Educatlnn Amendments of 1976. Li kewi ise, more recent

|

’changes as a result of VEA '76 are not reflected in these early data.

The paper on "Effects of Vocational Educatian Programs: Research Fiﬁdings
and Issues'" attempted to examlne natlonal 1Qngltud1n 1 studies for their

relevance to vocational educatlﬂn, even though none reviewed was arlglnally

40 45




y
ﬂés;gned to analyze vocational education. Consequently, the studies'

emplayment related data are inadequate for draw1ng precise conclusio
on vocatlonafleducatlan Additionally, the samples contained in the
‘;studies are outdated -- the oldest of the stuéies, Praject Talent,
collected data in 1960. In the interim there has been a. "subtle revcfkﬁ
lution" in the work patterns of women, markedly affectiné their training’
for work -as well The Grasso and Shea contentlgn that cand;t1gns had not
changed for women since the 19605 cannat 'be validated until further
research has been undertaken. The cénclusians drawn in their study,
héwever; may be’zelévant to the consideration of the need for changes in

G

vocational education legislation.

Py
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IV. HEARINGS °

Approximately 80 persons from 21 stateg participated in the Councils'
two pablic hearings on sex equity‘in vocatlonal ﬁducatlan held in May,
1980. The hearlngs, des;gned to galn,the perspectlve of individuals and
groups affected by the sex equity prDVlSlﬂﬂS and those responsible for
implementing or monitdring the leglslatlgn were held in New York City
(May 8-9) and Den&gr, Colorado (May 15-16). Witnesses were. invited to
present_égstimony before members-cf the two Councils, and at least one

member of a State Advisory Council on Vocational Education.

ORGANIZATION AND CONDUCT' OF THE HEARINGS -

one in-the East and one 3 the

ie regional d251gn .0f the hearings -
-- was hased upon prior studies-which found that the participatian
of wolmen in non-traditional education varlea by the region of the country,

size Q\Q:tropolltan/rural locatlun by age and by racial/ ethnlc group. 1

The assumption was that, although the broad legislative issues raised in
the two 1ocatlons.wuuLﬂ ve gimilar, the variables- affEEtlﬂg vice
needs of wcm,gAand the administrative tasks of service delivery would be

different. \\ ’
_ \ .

%,

\ 1 s
The two hearl ngs were pu 11Elzéd thrcugh public notices, media and
¥

5 vere [
letters to.a wide g ge of ofganlzatlons and associations concerned with

sex equity issues, encaurag;ng them -to attend the hearings and particlpate

in the discussions and/or submit written testimony. A wide varlety of

: - N\ -
A\
) - . v
5
A Study of the Factors Influenclng the Participation of Women
in Non- tfadltlnnal Occupations in Postsecondary Area Vocational

Tralnlng Schccls, Rj Assoclates Arllngton,_VA 1977.

Rural'Wamen in ro tSEEDndary Vaﬁatlonal _Education, RJ Assoc

Arlington, VA, 1978 - \

-4
©

N
N

Women in Non-traditional ngatiaﬁgl Education in Secondary Schools,
Rj Associates. Arlington, VA, 1978\ :




knowledgeable 1nd1v1duals were 1nV1ted to address key issues of concern
to the Caunc1l5, addlt;gnally, evening- 535310ns provided oppnrtun;ty for
the Councils to hear from other persons’ who w1shed to present testlmuny
- . . [

A panel format for the hearings en nabled the Councils to receive testlmnny
focusing upon issue areas; witnesses presented testimony 1nd1v;dualf§
followed by group discussion and interaction with the Caun21l members.
.Each hearing began with a panel presentatlan of "State Proflle" == an 1
overview of the progress of one state in detall (in the. -East). or several
st.tes (in the West) in implementing the sex equity pravlslons of the
Federal leglslatlnn The second panel at each hearing focused on the
"Perspectlve from Eetsans Dut51de the Vocational Education System" with

an emphasis on testlmgny from organiZations cancerned with sex equlty
issues. The third panel in the East concentrated on the "Special Needs

of Minority Wome~;" in the West the third panel directed its atteatlan

to the role and functions of the Sex Equity Coordiynators. The fcurth

and final Eastern panel examined "Supportive Services/Innovative Programs;"
the Wegtefﬂ, "Postsecondary Vocational Education and Displaced Homemaker"
Pgagram%," An evening panel in the West also addressed the "Spec;al

Needs of: Hmnnr;ty Women." o . ! .

A- "Roundtable Discussion" on the implications of the ‘testimony fo%
legislation closed each hearing. This session enabled Council members_j

to discuss with the witnesses the issues. ralsed durlng the hearlngs “and

related concerns. It a alsa pfav1ded ‘an opportunity for ‘others present to

' question witnesses aﬂd Council merb. s and to discuss the i8sues. -

=
El

SUMMARY OF- TESTIMONY - o

Witnesses addressed the full range of is ssues of interé§t to the Councils:
funding,'the focus on sex engiy, special needs.of waméﬂ, postsecﬁndafy
education, the role of Sex‘Equiti CaardinaEQrS— the utility of pub11
hearings on. State Plans, attlﬁades and training of vocational education
personnel, and the. impact Df related ;eglslat;an; additionally, they

i
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~ successful Effarts; and barriers to the progress of sex equity.

craised several other areas of concern: services and @rograms=faé displaced
homemaketrs, the needs of minérit§ and 2dult women, attitudes of parents
and Qeers; concerns that sex equity include accessibility fe: both

sexes. The role of Federal legislation and government in .cational

Educatién, curriculum, and texts, and the problems associated with

This summary synthesizes the commerts, information, and detailed

. . oY s
statements of witnesses on issues. It is not intended to be an
exhaustive review or replication of testimony, but rather a focus on

the substantive points of testimony and written statements received.

"The Vocational Education Amendments of 1976 -
not only outlawed discrimination in vocational
programs, but also mandated active efforts to.
reduce sex bias and stereotyping.. It is this /
area of affirmative action that the new Federal
vocational education amendments need to address

- once again with renewed strength and commitment. )
The new OCR Guidelines. for Vocational Education
are an encouraging sign that equity in voc-ed

is a national priority. Adequate staffing and
accountability procedures at state, local, and
. Federal levels, however,. must be provided’to
ensure that these new guidelines do indeed
support the full implementation of the 'spirit'
as well as the 'letter' of the law."
Sex Equity Coordinator

i

’xﬁaﬁygwitnessgsjexPEESSEd concern that the law is too vaguely written. In

some cases, the "letter of the law" or ‘the minimum requirements are

being met without any significant progress toward equity. The pfcblem
i;ltwéfald: (1) the legislation is not flexible enough to allow the
vafious-administfativé and service functions within the vocational
education delivery system to operate accord - to the different structures

=
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of the states and localities; and, (2) the leniency of "may" versus
"shall" language leévés iigtléxeppartunity.f@r accountability and
enforcement of the sex equity provisions., '
Serious concerns were raised, esﬁécially at the New York hea ng, re-
garding whether the current vc:atihnal education system was precludin ng !
the equlty and upgrading needed by women and whether fundamental changes
would be required in order to assure equal access. While mast of the i
witnesses stated that their respective states met the minimum requirements
for sex equity, few cited examples of state 1n;tlat1ve to assure that
the intent as well as the letter of the\law was enforced. For ex ample,
through the hearings only ‘two states. (New York and Callfernia) were
identified which had required LEAs to meet sgecific sex eguity require=
ments as a condition of funding.- ’ T .
Witnesses suggested that, as a miniﬁum, mandatory language be included
in the reauthorization to requlre.‘ €X equity in'vocational guidance °
. and CuuﬂSEllng, services for dlsplaced homemakers; curriculum revision
to eliminate sex bias a;ﬂ sex stereotyping; sex equity training and i
perﬂgnnel development for administrators, teachers, and cgunseiars- day

I
care programs; and assistance to women in preparlng for and cbtalnlng

[ * non- tradltlcnal ‘employment.

o =

- Concern ,,gardlng the Federal role extended beyond the. reauthorization

of vocational education as a SlﬂgLE piece of legislation and’ suggested
the need for broad leglslatlve coordination to achieve sex eqult ’
. ) , |
"There have been many important efforts to
provide for improved coordination at the
Federal level in the area of education/ work.
Interagency coordination is taking place . . .
Two major national advisory.councils have
joined forces to nold these hearings . . . Next
year will provide an extraordinary appurtunlty
v for furthering a\:gcrdlnated approach if, as
- may be<the case, *vocational aducation leg1slat1nn
is reauthorized aleng with the youth programs
of CETA (the Youth meloyment and Demonstration
Projects Act, or YEDPA), and ‘in cgngunctlgib
with the new AdmlnlstraLlan proposal. As the ,
- . ;"1 . v x =
b ] +
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specific approaches should be identified for
meeting the needs of special populations in a
comprehensive amd coordinated way at the Federal
level."

Legislative Analyst for a National
Organization of States

Witnesses generally agreed on ::c need for linkages betwec.: vocational
education and other work/education agencies. The Camgrehensivé

Employment and Training Administration (CETA) éndlthe dffite for Civil
Rights (OCR) were mentioned fepeatediy as agencies which should have a

close working relationship with vocational education.

One witness suggésted that a mandatory sex equity component should be
built into all Federal legislation.. It was also suggested that the
Vocational Education Améﬁdﬁents could require that teams of equal
education opportunity compliance officers and technical assistance
spécialisté be formed in every state agency and available in adequate
numbers and levels of pof.tions to have the clout to énfaréé the OCR

guidelines at the state znd local levels.

Special Needs of Women
Supportive services is one of the options the legislation leaves to
state discretion -- such services might include child care,

traﬁqurtatign, and attention to the needs of displaced homemakers,

;miﬁo:it§ wonien and adult women.

Child Care- : .e

The crucial néed for adequate, affordable child care services was
to recognize that child care is essential and clearly related to

employment, Witnesses stressed that in order for vocational

education to reach women efforts must be made to ensure that they
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temzin in school. Ope wi t ess pointed out Fhat the dropout rate

for st;dents~entering the ninth grade in the New York City public
schools is 45%, that pregnancy is the mujor reason for dropping

out, and that about 80% of pregnant teenage dropouts never return
to school. Nor is the probiem confined to urban areas; Maine haé

the highest tezn.ge pregnancy rate in the nation.

There is an extreme shortage of day care for children under three
- years old. New York City was cited as an example; there are only

eight centers for infants in the city, five 1n Brooklyn where they

are inaccessible to much of the population. Inability to find A

affordable infant care is a problem especially for teenage parents.

"In a kind of oversimplified way and as absurd
. as it may sound, I would say that the special
- ‘needs of minority women as they pertain to
' vocational education are, first and foremost,
—birth control and adequate childcare."

Dean of Céntinuiﬁg and Adult Educatioen and
Chair of a Commission on the Status af Women

D;sp te the great need for child care serv;ces only one state
represented (New Mexico) indicated that day care services were
provided thr@ugh vocational education funds and this through a
joint tr 1n1ng*and service project. In Oregon, the LEA decides
whether to fund day care.

Although witnesses stated the need for Federal attention to day.

/’m/l

care, they caut;ﬂﬂad that the applaath to child care must be N
-flexibile. Regulsq;cns of CETA and of maay state departments of \\\\
public @elfafe require that ch;;gra= Le placed in a licensed day B
care center. Unf@uFunately, these centers are "day" care programs
and are not avsilabfg for evening adult education students. PIDV151DRS
allowing women to pa§ their relatives and neighbors for child care
were sugzested as a means of dealing with the time problem as well
\ as thé shortage of available centers.
|
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Transportation

Accessivility to vocational education is often impeded by trans-
portation problems, a pafticular difficulty for lnw-incamexwgmen.
A DenVéf hearing witn ., whose program includes job placement as
well as vgéétianal education, noted that the costs of either owning
an autamabile (pzyments, repairs, gasoline) or using public trans-
portation (Aat always available) to reach school or wcrk have
affected the program's ability to servé women. Often the problem is
compounded when children must he transported to day care centers as
well. Rural women, as well as men, often have no access to public
tragsportation and a witness from Colorado noted that only one city

in that state has even limited public transportation.

Displaced Homzmakers ;

"Most displaced homemakers need vocational
services. Most are unprepared to enter the
occupations in which there is a real demand
today. Vocational education funds coordinated
‘'with state and CETA funds could address these
needs beautifully. A small beginning has been
made. But there is a great deal yet to do."

Directar of a Displaced Hgmemaker
Program

5
5

Currentlf, only two legislative acts include alsplaced homemakers
among those eligible for funding in émployment éhd training programs:
the Educat ional Amendments of 1976 (vocational Edﬁégtlan programs
for displaced homemakers and other special groups) éﬁq\thé Cémpfe—
hensive Employment and Training Act Amendments of 1978i\\§ame

states have passed legislation to assist displaced homemakég§ while

.
.

other states have provided little or no money for assistance.
Witnesses stressed that until very recently, the plight'gf the o
displaced homemaker had not come to the public's attention and only ’

in the past few years have legislators become concerned about pro-

. viding services to these women.

51
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The displaced homemaker programs represented at the hearing presented

program designs that varied in serv1ces provided and funds availabile
Most witnesses agreed that more support was needed from the community
and the legislature. One witness expressed concern that;Vﬁﬁatianal
education money earmarked for special groups had not been used
because no requests for proposals had been written at the state

level.

The testimony contained many strategies for program improvement,

expansion and development. Some of these have already been

incorporated into the

p ograms and some were ''think pieces;" they

include the fDllGWlug:

. The term "displaced homemaker'" is for some unfamiliar
and/or has negative connotations for employees and
students. One witness suggested that "career changers"

might be a better desc-iption.

. More data are required to substantlste the existence and

needs of displaced thEmakerS

. Advisory committees should be established to monitor
e¥penditures of vocational education funds to insure

their appropriation to displaced homemaker programs,

. Program personnel should develop Garking relationships
with vocational education staff at the administrative
level to coordinate efforts, provide support, and conduct

joint planniug sessions, -

e Off-campus displaced homemaker centers (as opposed to
centers at educational institutions) may provide a better

environment for women returing to school or work.

. Non-traditional training should be made available through
displaced homemaker progvims. .A hands-on curric ulum
. could be used to introduce such training.

52

o
Cry

.



O

ERIC |

Aruitoxt provided by Eic

. Speci

offices to provide jo ob referral and placement.

=]
]
-
ct
f
oy
Ll-‘h
L]
o]
=

ould be funded in college job placement

=

. One witness felt the greatest need is for synergism among

the programs, thé,deveigpmént of a collective identity:

"...thereé is an enormous need for
; collaboration and cooperation between
all displaced homemaker centers. The
centers whi.ch are community based
organizations and. those that are hcused
in educational ‘institutions exist for
the same purpose - to help the displaced
homemaker make the tramsition from
being traumatized to being made self-
sufficient, as effortlessly as possible.”

Program Associate for a Displaced

Homemaker Program

Hlnarlty Women

Many of the issues exprecsed as being of particular concern to
minority women (e.g. day care, transportation, counseling) are
issues affecting all women, and mlnarlty men as well. Hispanic
witnesses discussed the need for outreach to minority peoples
through community based organ "zatlcns Black, Hispanic and Indian
witnesses cited the negative image of occupational EdUCEthn
programs in minority communities. These negative attitudes taward

vocational education are prevalent in the minority communities

whose students have often been stereotyped as scholastically unable

to compete in academic studies. 'This is particularly true in the

Bl~ck community. As a result, many minority yﬂuth are encouraged

by their parents to shy away from "shop" EaurSES and to get an

academic education which will prepare *Hem for\a white collar job.

3

\

"Specifically, there is a need to disseminate to
the Black Community the image of vocational \
education that elevates and places emphasis on the
- advantages afforded one who receives both a sound
academic education plus vocational skill training."

Career Development Specialist for a
- Local Education Agency
53 ’
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There was concern that vocational education work to eliminate

attitudes which cause Indians to be placed in courses based on the

assumption that they are "good with their hands" as a result of

beading and making baskets.

Difficuities facing Hispani: minority wouen were identified.
Witnesses ét the New York hearing emphasized. the nead fofvpragtams
designed to address unique cultural differences as a means of
encouraging the participation of minority wcménrin vocational
education. In the West, again the hearing panel was told that
because of cultural differences maﬁy Mexican-American women were

reluctant to partiiipate in non-traditienal training. For non-

enter the work force there is a need to prepare ;eachérs and
counselors better, and to modify curriculum. Cultural variations

were expressed:

""Indian women face a great deal of societal
pressure to marry and bear children at an early
age. And the Indian mother has always been viewed
as the one most responsible for caring for and
raising the children. Her family and peers tend

to value her skills in homemaking and child rearing
more than for any ambitions and abilities she may

have."

Special Projects Coordinator of an
Indian Education Program

K

"National programs and Federal legislation have
had an impact upon the status of black women;
however, it has not'been significant. Black and
Spanish speaking women are still at the bottom of
the ladder in every instance except unemployment.
According to 1978 Bureau of Labor Statistics
Report, minority teenage girls accounted for 34.5%
of the unemployment ﬁopulatlan, surpassing even
black teenage boys."

Career Development Specialist for a

Local Education Agency
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In addition to the perception: and values affecting minority

interest in vocational education, there was concern for more
minority involvment in program planning and monitoring. Advisory
Councils drew attention -- one witness expressed concetn that o.e
Black woman on an Advisory Council does not mean there is adequat
minority representation, that the needs of Hispaaic and Indian

women are very different. A pcssible improvement might be requiring

proportional representation of the state's minority population.

]

Adult Women
Again, for adult women, the issues of child care, counseling, ard
transportation were raised in regard to the postsecondary vocational

eduéatién delivery system. Witnesses stated that women tend to

make career d52151ons later in life than men and suggested that

there be more emphasis on enrollment equity and program development
in postsecondary vocational education.

During the Eastern hearing there was co derable discussion of

‘the barriers for women seeking to enter 3ppréntiéeship programs ‘and

non-traditional employment. -Witnesseg at the Weste:n hearing also

c1ted a lack of action on, or even recognition of, the problems of

- age discrimination as well as sex bias. They suggested the needQ l

for changes wit' . the delivery system itself, as well as the need

to prepare potential workers to be Emplnyed in occupations pre-
dominated by the DPPGSItE sex. ‘

v, ’

Sexual harassment and abuse were cited as critical prablems for
non-traditional employment and ﬁccupatlunal preparation: and,
althgugh no suggestions for regelv;ng or dealing with these issues

were offered by witnesses, many questions were raised. 1f the

. vocational education system trains women for non-iraditional jobs,

will industry employ them? Can vocational educators influence
r323121tr\nt unions and contractors? Is there any way for vocational

educators to address Lhe ‘sex dlSEElmlﬁathn and age dlSCrlmlﬂathﬂ

b4
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~ (many trades continue to have upéer age limits for apprenticeships
despite 1978 Department of Labo: affirmative action guidelines
which permit their waiverj that women in adult education programs

will later encounter?

Curricula and Texts

"Textbooks continue to reflect stereotypea views of
men and women, especially in the vocational areas
where women are virtually nonexistent.'

Sex Equity Coordinator

"One woman rols model can do more to effect change
than 100 planned activities. One woman to demon-
strate the absurd natu:e of the present inequities.
One woman to teach, to demonstrate, to ‘lead."

Administrator of a State Regional
Education Agency

The need to introduce students to airange of career ggssibilitiéé
through infusing sex-fair materials into the curriculum was expréssea by
many witnesses. It was generally agreed that the curriculum should
include techniques that serve  to expand students' views of their
potential career options and expose them to wémEﬂ and men in .non-
traditiéﬂal.jabs. : ' » .

Witnesses suggested éxpla:atary programs at the junior higﬁ school 1evg1
as a meaps to help students make better decisions in high school. ,
Additionaly, it was suggested that coordination bétween>vacatiénsl
education and career education programs may be a means to ensure thag
non-sexist ‘career materials are infused into the curriculum at the \

elementary school level.

56
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"Sex stereotyping is still a problem 'n most school
systems. Studies show that both male and female
counselors respond more favorably to female student
who select traditiocnal career ‘nterests. . . Very
few women are local éocaticnal administfatérs or

few fole models for glrls tc see.'

Sex Equity Coordinator

Witnesses at both hearings agreed that ‘more focus on pre-service and

in-service sex equity training for the 1nstructors and counselors is

‘needed because they affect the students' career and tralnlng choices.

Programs that help educators to examine their pe:sanal views and
attitudes regarding vocational training and non-traditional work
Dppbftﬂﬂitiég for women are also needed. Witnesses suggested that
attendance of counselors and teachers at workshops or seminars-on sex
bias should be made mandatory.

Onle witness pointed out that even though funds are available "to aéguaint
guldaﬁﬁe counselors Wlth changing work patterns and sex equlty requir
ments, there is little ﬁhangé because the funds are not used. Hanyl
counseling degartmgnts do not give high priority to sex equit&”iééJes;
therefore, girls are not fully informed of their career optionms and, in
many instances, are steered away from tféditianal male couimes such as

irls are

m—-«

math and science. Without a background in math or sciance, g

unable to meet requirements for entry to a majority of non-traditional

training programs.

Vocational ecucation funds are also available for in-service tralnlng
for vocational education teachers and other staff members to overcome
sex bias and Stereotypingi%,ngevEr} the experience of many of the
witnesses was that instructors are resistant to most programs and
activities that deal with changing their attitudesi Angther‘factor
which deters instructors from taking additional training is that in‘

some states certified vorational instructors are not reguired to take

537
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additional course work or training in order t. continue teaching. One
example is New York State where 70% of all vocational teachers are

F

conomics teachers are female,

m

permanently certified, 100% of all home

and 98% of the industrial arts teachers are male.

Other witness suggestions included:

Vocational aptitude tests should be examined for inherent

[ ]
sexism.

) Principals, school board administrators, and certification
committees should require in-service and pre-service sex
equity trairing for instructors and counselors. .

e More bias-free guidance materials 'should be developed. .

) Women instructors should be recru.ted and trained to teach
non-traditional courses. ,

i ® Counselors should develop support systems for girls in
# nanitraditianél courses. kaen girls part1c1pat g in these

courses are subjected to sexual harassment. .

Public Hearings.

The Federal legislation mandates public hearings as part of the

develcpment of each State Plan for vocational eduﬁahlen; Although this -
' mandate was not designed solely to achieve sex ﬂqulty, 1ﬁ does theare-

tically present the opportunity for the special needs of women PrEV1Gu51Y

noted in this section, as well as ﬁther sex equity issues, to be heard.

The potential is for individuals and gfaups to state their concerns

about existing and planned vocational education prégrams, and to have an

impact on the State Plan bafore the state receives ngeral funds.

t
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" hearings had had only limited effect; many felt their

mandated publit'hearings had shown a mixed effect on

"It is my conclusion from our experience tkhat
recommendations will be implemented only through
the commitment of ¢he top administration. At the
same time, the top administration will not be able
to commit itself to implementing recommendations
which are n2ver made. Because the recommendations
and report of the (State) Commission for Women were
available at the time that he took office, (Deputy
ecre tary of Educatlan) was able to move rapldly to

T
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Chair of a State Commission for Women

Other witnesses stated that their comments and recommenda tions at public
estimony had no

ex equity-

L]
m

t
impact or only very minor impact on i@plementation of the

n

provisions. Another questioned the whole proces

ducation should be initiating and doing, .

Director of a State Commission for Women

.

Witnesses cited the following problems with the public heaflng process:
. }

. women's grouos and others who may be interested in sex equity

issues are not aware of the publlc hearing process;

groups that have testified repeatedly without séeing positive

results nay not feel it is an effective use of theis
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. citizens often find the langvage of the hEar;ng materials

Qoﬂfu51ng One witness stated:

and I think they like it that way."

. "It is difficult to understand the system,

7 ; Director of a Commission on the
»” o - 'Status of Women

Sex Equity Coordinators

. One of the major new provisions cortained in the Education Amendments of

- 1976 was the kequ;rement that each state emplay full-time perscnnel

this Sex Equlty Coordinator has ten SpEElflﬁaLly mandated functlansi
The legislation allows considerable fléxibility,,hﬂwgver,'regarding the
position of the Coordinator within the organization and how the functions

are accomplished. One Sex Equity Coordinator's statement exemplified

the view of many:

"I can assure you that Sex Equ1ty Coordinators
are working hard to achieve sex equity in
education. We feel strongly that every student 5,
should have the opportunity to learn concrete ' '
skills which will ultimately lead to gainful.
employment. Vacat;gnal education plays an
' important part training students to enter the.
world of work. As the nature of cur society
becomes that much more complex, the preparation
of ‘all students for survival in that EDEIELY
aecomes even more vital.'" _ =

Sex Eéuity Coordinator

The role of the Sex Equity Coordinator was viewed by witnesses as an!

I essential f in"achieving equity and-in eliminating sex bias. "The
need fo: v.punu.  support of this position was generally expressed.
60 - o
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Although there was general agreement regarding the necessity for such a

position, the spaiific responsibilities and functirns raised nsidérable

jiscussion among witnesses. The following capsules highlight the issues

‘raised:

® The ten mandated ,Jnctlans of the Sex Equity Coordinator require
an enormous amount of work with very little money and, in some
cases, no stgff beyond the Coordinator. The Coor.i.nators need

technical assistance and training to enable them to perform *helr

responsibilities. These services should come from the Federal
level. !
® Although the ten mandated functions are time consuming given

current staff and funding, they;shoulﬂ be retained; all of
the functions are necéssary, It was recommended that account-
ability for sex equlty be built into the jobs of other state
officials so that equity becowes a re.ponsibility which reaches
*  beyond the’ Coordinztor. Witneszses suggested that some of the
duties of the Coordinator be infused into the jobs of the
local administrators, state Directors Qf Planning and others
in the ‘system. '
) The across-the-board funding level of $50,000 for sex equity
'ﬁersnnnelxis not appropriate in every state. The current 3
allocation system does not take into account the major dlffEf*
ences in the states (area, population, number of LEAs, etc. ).
Fifty thousand dollars is not enough money in most states for
sex equity programming and many coordinators have been unable
to secure additional funds.. The legislation sayd that states
"may also use part of the grant to support additional full
time personnel." However, in many states the Sex Equity Coor-

dinator has only a secretary; in some states, not even that.

@ It was suggésted that persons fespaﬁsible for presenting .

formal testimony and recommendations tn Congress for reauthori-

‘

zation should "pick the brains" of the coordinators. Their
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policy. . ..

- former tends to overshadow th viatt

experiences have been invaluable and many havE‘;Gﬂif;té sugges
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Some witnesses.wanted the Sex Equity Coordinator to monitor

are located within ghe state vacatlanal education unit, omne

"felt her placement in another part of the state departmert

H

Another area which generated d
priateness and effectiveness for the

e
campliance responsibility. Some witnesses +

coordinated with Office for Civ 7il Rights enforcem;nt functionsi

change; or 2) when compliance
and assistance are too close linked, the legal: clout of the .
r. Tégée was little
testimony to indicate whether the Sex Equity Coordinators had

established a w state Title IX
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Witnesses generally agreed that if the Coordinat

1 o
within the vecatiénal unit, the position should be as close
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a ible. The position af the Sex Equity Caﬁrdlnatgr in
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pos
the state hierarchies varies con31derably In some states,
the Coordinator is on the same level as the assistant

commissioner and is consulted regarding all programmatic

decisions; in other states the Coordipator is nearly powerless, .

having virtually no contact with pfogfam staff, no control
over sex equity funds, and seeing the State Plan only at the

time a signature is required. Witnesses agreed that in order

for the functions of the Cootdinatar to be implemented, the
I . - . .
¢ commitment of the state Director of Vocational Education is

essential. However, one witness strongly recommended that the:

o o ". . .Sex Equity Cgardinator or person

emplaved ﬁut51de ﬁf the ccatlanal ‘educa-
tion system to encourage independent
monitoring and evaluation. Minnesota's

- Council on the Economic Status of Women
has a $50,000 grant. to do this and in.
Pennsylvaria the Sex Equity Coordinator is
in the Department of Education, not the
vocational education departmapt Indivi-
duals located within vocational education
are subject to intimidation, compromise,
and vested job interest."

, |
T - S ‘Director of a Commission on the
Status of Women

‘Other-Major Considerations %

.
' .
s

i

?wé;adﬂitional considerations were suggested by witnesses to the Councils:
_ (1) Lhat the Councils recﬂgnlze sex equity as an 1ssue affectlng men as

1nvalved w1th changlng attltudes.. -Q : ' : ' !

SE%;Equity”agﬁan Issue that Affects Men as Well as Women

"The issue of sex equity is not just for wamen,
it is .a human'issue. w1th1ﬁ the area of vocational

63
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edueetiee sex bias and sex stereotyping limit

oeeupetlenel choices made by both sexes. . . It is | !
-significant to emphasize that males are half the , I
problem.,. if we are to make significant social : ~

change, more emphasis must, be placed upon 1ncreeelng
the ew?reneee of melee " ' /

Professor of Industrial Arts

' ! /
_Witneeeee agreed that strategies and programs should be developed

that are designed speci ifically to broaden students' views ebeuﬁ

‘occupational agptions and that the focus should apply to men e?é

women equally. : : i L /

| ! | / - xﬁ: ;X N
W1EHESEES urged that Federal funds should not be available for home
economics or 1nduetrlel arts pfegreme which are designed exclusively
for boys or glil Co-ed 1nduetr1§1 arts and home EEQnDélCS at the
junior high .¢l.0l level were eemmended as an excellent meene to
allow boys enj girls to work tegether on eet1v1t1ee tred% ionally

/

reserved for just one sex. / J

[ /
/
"The law ken mandate things, but it cannot mandate/ -
commitmenF to change. Attitudes of people can /
only be delfled through i tensive, meaningful, and
consistent training... Programs must be developed
which are| geared to the adullt population who come
into eenteet with our students. Local schools

must be. dlrECtEd to starting working with perente,
etudente,\end the community \in a planned, results-
oriented manner. This (sex quity) is a societal
preblem eﬁd cannot be dealt with in isolation."/

1

\ _ . Director of a State Reglenel Education
Agenc

Attitudes y

|
|
|

This statement wL flected in the testimony of - meny w1tneeeee

pertieipeting in \t e hearing. Repeatedly W1tneeeee expressed

J
concern over w1die read negative attitudes toward the selection by

women of non-trad E tional training and em'leyment Theee attitudes

are prevalent in persons of all ages and ‘races. Studenteg parents,
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teachers and employers often reflect the current societal pressures

to ;qubrm to traditional reles. Students who do select non-
traditi Q\} vo-ational education courczes are frequently subject to

harassment\ by their peers of both spxes, their parents, community

leaders, and, .in some instances, teachers. Without medification of

negative attitudes and without creation of a positive awareness in
the comsunity, there is little chance of achieving sex equity in

vocational education.

A survey conducted in a Massachusetts communipy by OPTION (Opening
People to Opportunities Now) in June 1979'wgsrdesigned to investigate
attitudes of junior high school students, their parents, and teachers
toward male/female roles in society, both at work and at home. The
results of the survey presented below EumAarlze respondents’ attitudes

as traditional or non- tradltlonal

Attitudes . ' Students : Parents Teachers v
| | M F M F M F

Traditional 88% 57%  79% 69% 45%  30%

Non-traditional  12%  43% 21% 319% 55%  70%

The interesting implications of these data were discussed:

"Notice that the majority of both students and

their parents were traditional in their thinking
desplite the fact that their teachers, especially
their female teachers, were generally non-traditional
in their attitudes. It seems to me that adult
attitudes have to change if equity is to become a
reality in the forseeable future, since parental
pressure on children to remain in-the traditioral
carcer and life patterns is evident." |

Sex Equity Coordinator

selectian, there is the problem of the broad stigma attached to the

'field of vocational education. One witness felt that negative
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attitudes about vocational training were the result of parents being

embarrassed because their children were not in traditional academic
prcgramsg' Hany parents believe that occupational training means
their chlldren‘are not "good enough" to complete an EEEdEmIE study
pragram and ' go on to ccllege. To these parents, vocational education
prevents th31; children from achieving the "Amerlﬁan Dream":

hlgher Educatlon, upward mobility, and a pra£3551ana; job.

In order to achieve equity su:eessfuliy, straﬁégiéé must be develcped

that address att;tudeg and work p951t1vely to 1aduce change.

- Witnesses suggested the following programs/methgds for changlng

¢

these negative attitudes: - ‘ \

) Women who are successful in non—t:adiﬁional jobs should
be asked to speak to school and community groups. They
could act as role models to encourage employers to hire

women w1th non-traditional training.

. Materials should be developed for dissemination to students
and counselors regarding options in vocational education

courses,

* Monies should be spent on providing training for.

vocational education instructors and counselors.

. Materials should be disseminated to pramate a positive
1mage of vocational educatlan by emphasizing the -advan-
tages of a sound academic education’ accompanied by
vccaﬁional’skillxtgaining! Community leaders éheuld be ‘

made aware of ﬁhe importance of expanding career options.

3
i

e  VWorkshops and training sessions should be prévidéd for

parents, educators, and community and religious leaders -

who could then run similar workshops in the community.

&

ot




o Schagléﬂghculdfarrangé career days to enable students and

T parents to explore non-traditional programs, and talk to
couselors, employers, and persons wglking in non-traditional

fields.

i Public service announcements for radio and television
should be désigned and ﬁzaducedi This apprgach,wﬁﬁia
expose a'bréad range of peapLE to positive statements
about vocational education and naﬂitradiﬁianal training,

while requiring only a small expenditure of funds.

The Councils' hearings resulted iun the identification of controversies
on these and related issues) they pointed to the success of the legis-~
lation in some states and in some areas, to shortcomings in others.

! Within each of these five ‘ssue areas, there are numerous points for

’: {ﬂ'

diSCHSSiGﬁ;EQd deliberation. This commentary is provided to focus such

" dialogue:
' i

Federal Rcle = the extent to whlgh gﬁtlonal education |

-leg;slatlﬂn should be prescriptive for the stste ‘and laﬁal

. ‘ dgl;vgry sggtem. Wlll flEElblE or mandatnry language best

' ~ accomplish the intent for sex equity? Should. the 1églslatian
provide fgr mandated 11nkages with related legislation tpo
strengthen effarts to elminate sex dlscrlmlnatlan, sex.
stereotyping and sey bias? o ' :g?

° Spec1al Needs of ngen -- the extent to which vocational

S ' . education fundlng should be authorized and/or apprgprlated .

| programs and'services spec1f1cally for mlnarlty women and .

agulg women. Should approprlatlans be d251gnated to meet the

. Pt

)

|
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identified needs specifically of women? Should additional

‘incentives and means of addressing these needs be explored for

pcssiblé inclusion in the Federal legislation?

s Curricula and Igg;g/éounselg:s and Iustructors -- the

extent to which Federal legislation should/can ensure

;mprgvgméngsVinigiaffingfggg materials"whigb affgég

attitudes and accessibility. - Should/can Federal legislation

affect these parts of the: vocatlﬂnal educatlan dellvery system,

or are there other strateg;es that need to be employed?

L]

e  Public Hearing§vﬁa the extent to which the proce 55 hagl

been effective 1n 3551st1ng sex equity efforts. Is the

’current 1eglslat;nn sufflcient to assure that public'input and
comment is being effectlvely received, and addressed? Should

. the provisions be strengthened, modified, or deleted?

e  Sex _Equity Cgardinatdrs -- the ‘extent to which the mandated

functions are realistic and be;gg 1mplémented What are the

most effective BPthﬂS for admlnlstratlve Placemént of the Sex
-_Equlty Coordinator within the Istates’ dél;very systems, for.
the scope Df the functions and their reTatlnnship to similar

functlons of other leglslatlan, and for the level of funding?
. | .

| . : . ’ . ) e kS
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Ai o V. APPENDICES -
The appendicesaécnééin the E@;lgwing igfq;métian:

Ai ¢ Lists of vocational Educatlgn programs designated as Non-
A Tradltlanal Mixed, - and Traﬂ1t1gnal for wamen in 1972.
These d351gnatlgns were :retained as. a base for the analys is,
of Enrnllments in 1976 and 1978
—— { E ‘ ; . ) _
B.+ «A table of the U.S. percent, enrollment of wnmgn in Non-
! traditional, Hlxed, and Traditional categar;es by occupational

training area and yeari

C. A table of the number and change in number of total, men, and
" women students enrolled in gainful vocational education 1972-78,

for each state studied and the U.S..
D. Analyses of reports and enrollment data from the fifteen
‘ states studled, arganlzsd in th following manner fdr each

" state: ’ v _ : N

A summary of the analyses of the %tate reports and enroll-

[ ]
ment data. ; ' ' ‘
e  An analysis of the state reports, including: .,
- Spé cific '<ﬂmméndatians or findings on sex equity

,J:t;cn—(SACVE), the public heaf;nﬁ ~n the State Plan,.
S " A the Bureau of Décupatlanal and Aault Education

(B@AE) staff report on the State Plan, the BOAE

£

1 'Data were Eallected prlor to the establishment of the Department of

Education and its Office of Vocational and Adult Education.

& 3
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Hanagement'Evaluatianggevieﬁ farzcomﬁliancé and
Quality (MERC/Q) report ‘(where one was performed),
and the staté's resporise(s) to the above " (whén the
‘state regpanded) ’ l

| -. Unique components of the State Plan that were of
i particular interest sﬁd/gé could not be conveyed by
" items in the Matrix. (See E. below.)
| : , l
- A short description of all sex Eghity pPrograms that
were detalled in the 1980 State Plan and/or the 1978

Accguntablllt Report.

- Fiscal year 1978 budget data for sex equity activi-
ties, including_purpase of "funding, funds allocated,

and funds expenﬁed from the Accountability. Report.

p—_— There were dlscrepanczes in many state Reperts, but

the allocations and expendltures were reported from
the best data available.; These should be checked at
the state level. Many states had an unexpended
balance in their Reports, but no evidence in their
Plans éf the inclusion of §ETTYEQVEE funds from the
previous year.‘ ' :
® A table of the percent envollment gf women in Non-traditional,

Hlxed, and Trad;tianal categories by qccupatlgnai training

2 £
area and year

%

. An analysis of detailed enrollment data for 1972, 1976
" and 1978. Unless otherwisk specified, discussion of o
Enrollment changes refers to changes in enrollmént of

women.

Data were obtained from BOAE. California enrollment data were
supplied by the Calltarnla State folée of Vocational Education.
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E. A matrix displaying the basic substance cf sex squity attlv;tles

. - address=d in each of the flitEEQ State Plans.

F. A short descr;pt;gn of the common elements of su:cessful sex

equlty programs featured in the Vocational Education Equlty

v , ' Study,_?algme 3: Case Studies and Prqg;g;gg Approaches.

G. Lists of witnesses at the publit hearings on sex equity 1n
vocational education SPOBSDIEd by NACVE and NACWEP in New Yark
City and Denver, Calaradc May 1980.

i
'
[
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' (/ ’ N . Appendix A :

Vﬁcatlanal Prggrams D351g~$ted as Nanitradltlanal far Women

#

A'rlcultural TEGhnicalu{conéigggd)

!Agrlcultural Supplles/SerV1ces . Police Science
Agricultural Mechanies - Water and Waste Water Technology
Agricultural.Products e R :
Agricultural Production I . Trade and Industrial (T&I)
Agricultural Resources - . :
Forestry A : Plastics Occupations
‘Agriculture, Other 5 Air Conditioning-
' o ‘ Aviation -
Dlstr1§u§}y§ . 3 o _ Appliance Repair-
o v - - Body and Fender Repair
Automotive Sales S ' Auto Mechanics & Other Auto Trng.
- Building, Hardware 1 ’ . Blueprint ' Reading '
Petroleum o T Business Machine Maintenance
. : : o Commercial Fishery Occupations
Health: . ' P Carpentry :
\ P . Custodial Services
None T ' - Diesel Mechanics
' — Drafting Occupations
Hame Economics,- Gs;qﬁplr& Non Ga;nful - Electronic Occupations .
- ) D Graphic Arts Occupations .
— - _None ' o v ’ Law Enforcement Training .= |
— . : : o Metalworking Occupations
Eg;inéssgggﬂ_gffigé , , .Machine Shop oL
' . : ) Machine Tool Qperations
None : - Welding and Cutting
. . . Tool and Die Making
Technical’ Metallurgy Odcupations
- - . 1Small Engine Repair
Chemical Technology ) Woodworking Occupations
Aeronautical Technology ' . ’ .7 Masonry -
Architectural Technology Plumbing and Pipefitting
Automotive Technology - ’ Leather Working -
Civil Technology , ‘Firefighter Training
. Electrical Technology Instrument Maintenance Repair-
Electronic Technology Maritime Occupations
‘Electyromechanical Technology Refrigeration-
Envirnomental Control R _ Management Development
Industrial Technology Sheet Metal
Instrumentation.Techaology _ - Other Metalworking
Mechanical Technology i ! Barbering ‘ » _ .
Metallurgical Technology , Stationary Energy
Commercial Pilot Training . Atomié Energy
Fire and Fire Safety Teghnnlugy Electricity
Forestry Technology . . Other Construction °
Dceanagraphlc Technalggy Electrical Occupations
Air Polution ‘ . Trade and Industrlal Occupat;ons,'
Miscellaneous Technology,. Other S Other - :

* Han-ttédiéianai (NT) program = program in which women students enrolled’

" nationzlly in 1972 comprised 0.0 to 25.0% of all enrolled students. Be-
cause of enrollment shifts, several. programs would have moved from Non-
traditional to Mixed, or from Traditional to Mixed since 1972. The catego-

.ries have been kept .wastant, however, .so that such changes are not obscured.
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\l - Voca },—'1,4,?§F3m5 Qggignated'agfﬂigggi

— Healthf(gggtinued)

Hartuary Science

o Medlgal Emergency Technician

Distributive - - , , : :
I : g Home Egangmigs, Non-Gainful

Industrial Marketing

T Transportation . »  _Family Relations
- Interunational Trade .
Advertising Services '~ Home Economics, Gainful o
Flnance and Credit . ) . '
B Food- Services S None -
’ 7 General Merchandise Sales, -
o Real Estate Sales - ’ _ Business and Office
Recreation and Tourism: - I ‘
Wholesale Trade, Other Acconnting and Computing
Retail Trade,.Other Occupations
> and Distribution : Personnel Training ar.i Related
Hatﬁl and Lndglng R + Occupations
. Insurance ] . I -Information Communications
Personal SEEVlEES : : ‘Materials Support
Dist¥ributive Education, Other . Office Occupaflons, Other
Appa%el and Accessories. Programmers
Home Furnishings o .. Computer and Console Operators
-Floristry - _ : Other Business Data Processing
1 ' - Supervisory and Administrative
Health | . : Management : B}
—_— z ) . . rd
Physical Thefapy : _ Techical - i |
Radiologic Téchnology ' ' -
Mental Health Technology : SC1enL1flc Data Erace531ng
Inhalation Therapy Technology- o
Dental Laboratgry Technology . Trade and’ Industrlal (T&l)
“Dpthalmi& _ '
: Envzronmental Health S ; Dther Publ;c Serv;ces _
. e Nuclear Medical Technology - “,'=anmerc1al Art Occupations
) Dental, Other - /" Quantity Food Occupatlans
Hlscellaneaus Health Dctupatlnns, ~ . ! Upholstering
“«Other .- . ' Commerical Photogrnphy Occupations
: T . Fabric Maintenance Services
: f . . { - ) 2
. " Mixed (M) program = program in which women students enrolled nationally /
in 1972 comprised 25.1 to 75.0% of alllenralled students. Because of ‘enroll-
ment shifts, several programs would have moved from Non-traditional to Mixed, ;1§
. or from Traditional to Mixed since 1972. The categories have been kept
constant, however, so that such changes are th Qbscured ‘
. !
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Distributive

None

‘Dental Assistant

Home Ecangmlcs, Nun;Ga1n£u1 (continued)

Housing and Hgme Furnishing

Home Hanagemeﬁt

Other Non-gainful Consumer and
Hor.emaking

) L L.
Home Economics, Gainful

Institutional & Home -Management " |
Clothing Mgt., Prod., & Services

Dental Hygienist (Associate Degree) Home Furnlshlng, Egpt., & Services

Nursing -(Associate Eegree)
Other Nursing

} ractical (Voc.) Nur51ng
Nursing Assistant’ (Aide)
Occupational Therapy
Mediczl Assistant

Medical Lab. Assistant
Rehabilitation, Other

. Radiologic, Other

Health Aide.
Medical Lab. Techn., Other
Surgical Tgchnalugy

Eg@eiggpggm;cg,rNanGainigl

Comprehensive Homemaking
Child Develcpment A
Clothing and Textiles
Consumer Educatien

Food and Nutrition

Care and Guidance of Children
Food Mgt., Production, & Services
Other Occupational Preparation

and Office

| ‘L“'.’l

‘ Bus nessg

Filing and Office Hachlne
Operations, L
Stconographic, Secretarial, and

- Related Oceypations
Typlng and Related Occupations

T§E§D1§§;

Nonel
Trade and Industrial (T&I) |

]

Cusmetalngy o
Textile Production and Fabr1éat10n
Other Personal Serv;ces‘j
\\\ : b

b

.

Traditional (T) program = progfam in which women students enrolled.

‘nationally in 1972 comprised 75.1 to 100% of all enrolled students.

Because of enrollment shifts, several programs would have maved from
Non-traditional to Mixed, or from Traditional to Mixed since 1972.
The categories have been kept cansﬁant however, so that such changes

are not obscured.
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Appendix B

7= _ ) ) 7: i . o . B ! ¥ %
Women enrolled in Non-=traditional, Mixed and Traditional categories
by occupational training area and year, United States

|

1972 1976 1978
(percent)

l Hen—traditianal ;atal - 7‘;7 5.4 - 8.8 li(lii

Trades ‘and Industry - .4 - 7.8 9% 5
Agriculture A ' 3.9 "9.6 13.1
_ Disﬁribuﬁiva Education S 14.6 23.4 ,16ii
Health, = S 0.0 ° 0.0 0.0

o

‘ Home Ecnﬁamiea (Gainful) o 0.0 0.0 0.0
. . Business 5 : 0.0 0.0¢ 0.0
. “echnical - g.6 - 12.2 16.7 ;

Mixed: Tutal Gainful & Nan—gaimful T 52.8
) VVGaipful Only - - 7 50.5
Trades and Industry 40.6

1 56.8
1.8, . 55.7

0

5

46.7
I Agriculture . : . 26;? 45.0
 Distributive Education - C 46,3 48.7 52,2
Health . 3 . 63.2 56.1  57.7
Home Economics (Gainful)} 0.0 0.0+ 0.0
Business | 56.8 57.1  60.5
| 8 46.6  46.2
8 72.8 . 69.8

4

T 8h.7 - 83.4]
85.8 85,7
T 85.1  86.2
0.0  ~0.0
0.0 = 0.0
89,2 8.3 ..
84.7 82.5
85.4° - 85.6
0.0 © 0.0
83.7. , 81.3

Technical o Lt = 31.E
Home Economics (Non-gainful) 73.8

~|

Traditional: Total Galnful & Non-gainful - 90.
___Gainful Only 86

Trades snd Industry . - 87.
égriﬂulture' ‘
Distributive Education
Health . o § 90.

1

W
o

Home Economics (Gainful) " 86,
. Business 86.
. Technical: ' oo« 0
93.

W O O 0w O O la

' Home Eccnamics (Nanﬁgainful)

SQUEGE: Based on data frnm U.S. Department of Hea]th Edueatian, and '
Welfare, Bureau nf Dcéupatianal and Adult Educatiaﬂ.

* PEfcentagg of women Enrnlled in vocaticnal Educatinn courses nationally,
1972. Non~-traditirual (NT) = 0.0 to 25%, .lixed (M) = 25,1% to’ 75.0%,
Truditional (T) = 75.1% to 1002! Ca .

Q ‘ ) , et - e
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| NUMBER AND CHANGE IN NUMBER OF TOTAL, MEN AND WOMEN STUDENTS
_ENROLLED IN VOCATIONAL EDUCATION (GAINFUL) 197:-78

* (in thousands)*

e S — — S .

Number of Number of 1 Number of i Num@errgf Cain/Loss

State Year Total Men Women Ail Students Manfét;deﬁfs Women Students

Students Stu&éﬁts Students 1.672-78 .972-78 1972-7¢

1972 114.6 82.8 - 31.8 : N ) B
— S e 40.4 ©22.3 16.1

530.4 184.3 - 346.1

| FLORIDA = = e T I e e 229.8 94.5 135.3

P 7 3 6 .
! 8 ) - ~ EIE e .

| GEORGIA Nt tr—————————— ~28.2 37.3 ©o9.

AL — 10.7 6.2 N

ILLINOIS ' i——— — S A ~ 98.6 : 45.8 - 52.8

< NEW: ) ;7;972 _16.C
HAMPSHIRE | 1978 19.

5
4
1978 666.0 361.
L —
6
8

NEW 11972 | 3.8 .
MEXICO | 1978 37.7 20.1
. 1972 546.8 266.4 280.4 . L :
NEW YORK | - e L 230. 83.6 . 47"
1978 777.5 349.9 427.6
1972 250.6 160.4 90,2 L - ,
Sl R A4 A s R — 108.8 - . 56.9 51.9
1978 359.4 217.3 | 142.1 ,

16. &

7 _ . e
12.6 7.0

8 |l 7.0

1

1972 85.4 62.4 | 23.0
11978 |. 146.3 . 101.3 45.0

* Numbers may -t add because of rounding
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‘NUMBER AND CHANGE IN NUMB:R OF TOTAL, MEN AND WOMEN .STUDENTS
ENROLLED IN VOCATIONAL EDUCATION (GAINFUL) 1972-78

: (in thousands)*

|
-
|
I
i

L . | Number of Number of Number of . Number of Gain/Loss

State Year Total Men Women “All Students Méhrétudeﬁéﬁrir”ﬁamenisﬁﬁdentsi
Students Students Students 1972-78 1972-78 1972-78

— 44,7 24,0 20.7

o
i
[#a]

, 1972 | 73.2 31.4
OREGON S L - o 3L.4
' 52,1

Loy}
i

PENNSYL- | 1972

1978 117.9
270.8 109.6.

B 161 ,

VANIA —— - —= —_— - 94,5 45.7 48.8
Al | 365.3 - ~207. 158.3 ' - B -

1972 349.0 267 81.5 o o

TEXAS 1972 349.0 267 8L 209.2 83.4 ‘o 125.8

. 1978 558.3 7 207.3 7 B 7 S

[
n
|

o
w oo

1972 | 11.0 5.7
) 1978 | 30.4 C12.3
ToTAL . [ 1977_| 3,982.6 ! | 1,638.8
ES | 1978 |- 5,595.4 2,976.1 2,621.3
1972 | 7,240.8 | 4,266.4 | 2,974.4

1978 | 10,412.9 . s.646.1 | 4,766.8 i IR

- 19.5 12.9 6.5

o~ fw o |u o [ |

r
.
Lo |
A

—) 1,612,.8 630.3 982.5 :

8
1“ V“H
hn
1423
| e
»

i

* Numbers may not add becuase of rounding
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€ Aopendix D
a2
- Analyses of State Reports and ﬁn:g};@ent7§§§a
[ =
. ALABAMA
Summary Analys i‘%f"f
State Reports
Little evidence existed to show that Alabama had addressed the issue of
sex equity in any serious way ewcept to include the essential verbiage
in the State Plan. The state was not responsive to its SACVE recommen-
, dations or to its public hearing comments.
l : B
Enrollment Data
Alabama was only slightly lower than the national level in the percent
women enrolled in Non-traditioral courses in 1972.. The enrollment of
women in such courses did not increase much in the following.years.
Thus, it was significantly below the U.S. average by 1978. ‘The number
of women enrolled in Mixed courses increased, and both the number and
percent of men enrolled in Consumer and-HQmemaking coursos igt%&asedi
. .
. |
{
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SACVE_Recommendations

Need to double the efforts to attract women to historically non-traditional
vocational offerings, particularly at the secondary school level.

State response, All vocational programs are -available to all students
£ ! : -

‘W'U‘

blic Hearing Comments

Concern that more funds be budgeted; only $50,000 allocated and 517,558
expended.

. State response. Other services availrhle; no need. to provide addi-
tional funds. A definite plan is fol owed for workshops, analyzing
data, doing on-site evaluations of local school pfograms, communica-
ting with interest groups, reviewing grants, and monitoring hiiring
procedures. ' - L

Need for child care services.

State rEspDnEe Child care can be funded at the local level. Fiscal

. constraints make it impossible to fund at state level:

Counselin ng needed for dlsplaCEd homemakers.

cesponse. Most secondary schools have counseling services
le for wumen as well as men students.

U"\H

7 e
¢ availa

BOAE Staff Repafts

No problems relaLed to sex equity were identifi ed.

1

MERC/Q Findings ‘ : :

Whether state was in compliance regarding dutie. . ~ried out by Sex Equity
Coordinator and role of the State Advisory Council was (o be determined.

K}

Review of 565 .locdl programs 1nd1Eated the major weaknéas i local programs
was that eacher: were not aware of and ha:d not moved to eliminate sex hias

and occupational- stereotyping.

. Funding of ﬁp to ‘Sdb each for 14 model program. . vocational education.
Iwo model pragrams to be funded from each of the seven atcupational 3 eus
(No funds, however, were actually all>cated for this purpese.} .
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Displaced homemakers. Proposed afternoon and evening projects, short
courses for job seeking skills, counseling, and some urban adult programs
(No funds.)

Budget Data

FY '78 - FY '78
Allocated Expended

$ 50,000 § 17,588

Purpose

Sex Bias Personnel
No other funds allocated
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Women enrolled in Non-traditional, Mixed and Traditional categories
by occupational training area and year, Alabama

o 1972 1976 1978
(percent)
[Non-traditional: Total 2.7 4.6 5.8]
Trades and Industry 3.0 5.4 6.4
Agfiéultﬁ?& 2.6 « 3.6 4.9
Distributive Education 5.7 12.6  19.5
Health 0.0 C.0 0.0
Home Economics (Gainful)’ 0.0 0.0 0.0
Business G.Gaﬁ 0.0 0.0
Technical 0. 1.7 2.6
"Mixed: Total Gainful & Non—gainful  49.9 45.8  57.8
L Gainful Only B 49.3 45.5  57.7
Trades. and Iﬁdustr§ o 25.7 715;5 28.1
Agriculture 38.8 38.5 44.7
Distributive Education 50,5 53.1 52.6
Health N i 57.5 68.5 77.8
Home Ecanumiﬁa (Gainful) 0.0 0.0 0.0
Business 66.1 72.0 77.6
Technical i . 541 0.0 0.0
Home Econciaics (Non-gajinful) 89.6 71.6 91.3
" Traditicnal: Total Gainful & Nom-gainful  93.8 87.7  86.3
. Gainful Only | 89.3  87.9  89.3
rTradEs and Igdégtry L 82.6 . 78.1 85.5
Agriculture - 0.0 0.0 H .0
iDistfibutive Education . 0.0 0.0 .0
Health _ 94.7 l91.é 90.1 -
Home Economics (Gainiul) : 86.7 84.3 86.7
Business 90.9 90.4  90.4° .
Technical 00 T 0.0 0.0
Heme Economics (Non-gainful) 92,2 £2.2  80.7 |
SOURCE: Based on data from U.S. Department of Eéaith,‘ﬁdueatian, end

‘ Welfare, Bureau of Occupatinral and Aduls Educztion.

L Fertentage af womeén enrolled in vocatioral education courres nationally,
1972, Non-traditional (NT) = 0.0 to 257, Hixed (H) « 25.1% to 7§ 0z,
Traditicnal (T) = 75.1% to lGDZ.
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* Analysis of A;abama Detall d Enrollment Data, 1972-1978

2

Non-Traditional

A ri;u;ﬁﬁralg Total loss of 10,000 students from 1972-1978; small
‘rise in number and PEIEEQE of women students:

%ﬁWQmen 1972 1978
Alabama 2.7% 5.89%
U.s. 5.4 11.1

Trade and Industrial. Major gain of 2,300 total students over the

si.. years; women increased from 1,000 in 1972 te 4,000 in 1978.

Detailed programs 1972 1978
Draftingt 6.8% 12.9%
Management Development 7 14.2 34.5
Graphic Arts . 17.0 26.1

These gains are close to those made nationally in these courses.

Business. Expansion in numbers but not in percents. One éxceptinn
.Was a major inc:ease of|women in Accounting both in numbers and per-
cent, from 70% i: 1972 to 85% in 1978. e

Health. Major increase of women in all courses.

| Home Economics. Drop in number enrolled in Gainful courses, but
a rise in number of Nan galnful COuUrses.
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CALIFORNIA

Summary Analysis

State Reports

All local educatlonal agencies were required to give assurances annually
that sex bias, sex stereotyping, and sex discrimination would not exist
in any vecational education instruction, or guidance programs, activities,

or support services.

California required mandatory affirmative actian;plans from LEAs and
community colleges and required that goals and timetables be established

at the LEA level before funding.

The goals,énd timetables established by the‘state required that for each
school no imore than a specific percent of the student body be enrolled

in courses with e allments of more than 80" of one sex. This would
appear to be an inappropriate performance measure, since it: _1)(abscu:23
which courses are improving the balance of thei ir enrollments; 2) obscures
whether men and/ar_wamen are moving into courses Non-traditional for
thelr sex 3) obscures pragress which shows up in numbers but nﬁt percent;
~and 4) can be influenced by an increase in the number of Mlxed courses
without any change in the balance of enrollments in Tradltlanal courses.,

! V ’ ' :

The state established monitoring procedures for LEAs and, third party
evaluaticn for all funded projects. Hajﬂr funding.af $753,000 was
allacatgé:far grants to overcome sex bias; an additional zllocation of
$150,000 was made for displaced homemake: proje 5. All this activity
was fezlected in the positive state enrnllment sosults. If prapgrt;on—r

ately 51mllar efforts and allocations were made in otker states, similar

gains might result. ; - /

An emphasis was placed on the development of comparative data on com=-
pletions vs. enroilments, and dissemination of such-data %t the local-
level to the ccmmuéity, the students,’ and the vocational education

staff. i - \ .

gf' - ‘ " G
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In California, unlike other states, initial action for the elmination of

sex bias began at the local level. Each school was required to gather SR
and disseminate data, and to have an affirmative action plan for hiring

staff and recruiting students. Tn addition to the local activities,

state level planning and activities to eliminate bias were also carried

T

out.

California was responsive to the SACVE recommendation, but nst willing

to fund da care or supportive services,

California made funds available for personnel attending sex equity

workshops and programs.

Enrollment Dégg

California's increase of women and men in courses Traditional for the

opposite sex was uniform across all chupatlﬂn al training areas. How=
ever, it occurred mainly)between 1972 and 1976; there were relaﬁively;
small Egaﬁges Eetween‘l??é'and 1978. Adéitianally, the Hon=tfaditianél

conrses that showed the greatest .gains vere predomlnigtly the same

Non- tfadltLDnél ccurses (Drafting, Law Emforcement, étc. ) that showed

"gains throughout .the U.S., those without a strong male role image.

i
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the Council recommends that the State E.ard of Education and the Board
of Community Colleges carry out an evaluation of the progress of LEAs
and the community colleges in .eliminating sex bias
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ater specificity will be required before LEA

e : re
plans are approved in future years. 20% of the LEAs and all
the community college are béing evaluated. Results are not yet
available. An external evaluation of each funded project is being

undertaken.
The Council recommends that more funds be available fér supportive
services to women

spon: ay able a imal .
funds are optiona the ‘local level. ‘
The Council recommends that funds be available for personnel attzanding
- workshups and other sex equity activities. o
. State £§§E?959-. $250,000 are being allocated for this purpaseij
) The Council recommends that criteria be established to determine whether | .
n LEA or community college is in complidrce T
‘State response. A study to "ermine sych criteria has been funded.
Public Hearing Comments ’ 7
No comments related to sex equity were identifird. ) o )
BOAE Staff Reports '
No sex equity issues were identified. 4 ;
MERQ/Q Findings
No MERC/Q was conducted for California. g E ! . "
State Plan . - . : g
All local educational agencies were required to give assurances annually 7
that sex bias, sex stereotyping, or sex discrimination would not exist . PR
‘in any vocational education instr uctjioni or .guidance programs,. act1v1t;és,
) : or support services. Iﬁe,fgllowing requirements were set farth in the - L
* State Plan: ’ ‘ '
ot ' K y . "xé_!_fl
. ’ ‘ .90
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The governing board of each local educational ageanzy that expends

funds for vecational education under this state plan should adopt
an affirmative actior plan for vocational education or include a
section on vocational education in an existing atfirmative action

plan.

Califcrnié

mlﬂ

The plan should include but not be limited tc the following:

A written policy statement of the district's commitment to
(a) equal access of all students who can profit from instruc=
tion to vocational education programs, (b) egual opportunity

in employment for all qualified persons, aég (c) the prohibi-
tion of discriminatory practices in vocational education staff
employment based on race, national origin, sex, color, religion,
age, or disability. g ’

A provision for determining and comparing the percent of
grades - 9-1Z2 2nrollment in secondary schoools or total full-
time enrollment in community colleges that is minority and
female enrollment in vccational education programs.

avallable for student and staff use occupational and career
information ithat is free from racial, ethnic, disability, or
sex bias. e

Procedures and timetables for actively providing minority,
disabled and female students with information about occupa-
tional opportun;tles and available vocational p:eparatlan
1nclud1ng nDntradltlnnal occupations for women.

Procedures and timetables for comparing the percent of minority,

disabled and female enrollment in vocational education with
‘the percan of minority, disabled. and female students who

complete vocational and education programs. -
rocedures and timetables for reasonable matching of the per-

ent of minority, disabled, and remale enrollment in vocational
education programs with the percent of minority, disabled, and
female students enrolled in grades 9-12 :in secondary sLhoals or

enrolled in; community colleges.

ﬂ\

i . .
A prCEduréifo reporting the results of affirmative action
activities annually to the local governing bcard, the com-
munity,-the students, and the vocational education staff.

Assignment. Ef,respansib;lity for implementing the plan.

Establishment of goals. and measurable objectives: with a time-
line for achievement jof ‘the objectives. _ -
| ..
ujl;ke the Qtates des ibed in the AlR study, wrote its plan

It reqULred Each lcza; schgol to gather and dlSSEmlnate ﬂatf, and have i
an affirmative actign plan for hiring staff apd recruiting students. All /7
stdte level functions. were also carried out. ) - -/



Program Descriptions

‘The following grants tota“ling $753,113 were awarded duriag 1977-78 to
support sex equity activities:

1

T
£
®
2

To examine the feasibility of developing a training curriculum for
poor and mine ».; women to reduce barriers to employment, 45,200.

To motivate girls to prepare for mathl-related occupations, $15,000.

To develop instructi -:al materials in vocation:? guidance with sm-
phasis on reduction -: sex bias and sex role stereotyping, $14,495,

4

To develop a vocational guidance and counseling model for disadvan-
taged women, $56,474%. ;

To train prcfessional staff in techniques for eliminating sex
stereotyping in counseling expectant mothers, §96,500.

To eliminzte sex bias and sex stereotyping in consumer and hcme-
makiﬁg;materials, S$14,482.

analyze, and disseminate information about opportuni-

To identify,
for males and femal=s in non-traditional oécupations, $43,000.

ties m

To provide personnel t.aining to both secondary and community
college staff in'common areas, including elimination of sex bias,
sex discrimiunation, and sex stereotyping, 5172,449.

To develop and disseminate a vesource list of community and womea's
organizations, educational institutions, and federally funded pro-
jects that address needs of women, $37,854. :

To develop an up-to-date handbook for use by vocational education
admir>strators and community groups in the analysis of sex bias
problems and to provide training in the use of the handbook, $121,097.

To monitor state progress in eliminating sex bias.and to establish
a state-wide network for information exchange and a procedure for
redress of sex equity grievances, $97,582.

To idéntify for wome~ emerging occdpatigﬂs in agriculture, $19,270.

]

S The following programs were, funded to serve displaced homemakers:

ERIC

JAruntoxt provided by exic |

. _
To prepare participants for employment leading to managerial
positions in business or public adm .ation, $15,000.

To counsel low-income men and women, primarily siagle welfare
recipients, $15,000. : :

Tc provide ‘counseling and‘plaﬁemenL services, $2u,000.

",
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L To identify and overcome barriers to employment; to identify
existing community courses for clients, $20,000.

To provide workshops, support services, and placement for women

iﬁ, in apprehticeships, $20,000.
To provide workshops, recruitment, assessment, support, training,
£20,000.
To develop a model of linkage between college and community,
- providing counseling, placement, follow-up, 520,000.
To provide a Ecmprehensiveiglan of service for displaced home-
makers including counseling and training in ron-traditional
ski 1l5 §20,000.
Al programs required an evaluation.
Budget Data
FY 78
: Purpose Allocated
Support Services for Wemen $ 150,000 -0-
Day Care Services ~0- -0-
Displaced Homemakers : 150,000 g 150 ,000
Sex Equity Personnel 110,000 55,000
Sex Bias Grants _ 1,000,000 ’ 753,113

g
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%
Women enrolled in Non-traditional, Mixed and Traditional categories
by occupational training area and year, California

1972° 1976 1978
(percent)
[Non-traditional: Total a6

Trades and Industry 7 3. 2

,,,,,, 9
Distributive Education 11. 6
Health 0 .0 0.0
Home Econocmics (Gainful) 0 0
Business 0.0 0 0.0
Teehnical 8. 20.5 2@;2

Mixed: Total Gainful & Nén—ééinful jé:é T 56;'7
- Gainful Only
Trades and Tndustryﬁ ' 34.1 42,
Agriculture 23.9 37.
Distributive Education 40.9 47.
Health 59.8 57.

58.5
52.4
47.7

1 38.4
51,5
55.4
0.0
55.6
31.6
1.1

|

| =

| &~

‘h‘

i |
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Home Economics (Gainful) 0.0 0.
Business : = : 49.7 55.
Technical ' 19.7 40.
Home Economics (Séﬂ&gaiﬂfél) .éﬁté . 77.

b R o iy = et L8]

Traéiéiéﬁélz Iataliééiﬁfﬁité'ﬁbﬁ;géiﬁféii 94,
- Gainful Only : 96.

80.
83.
86.
0.
0.

83.5
2
2
0
.0
89.7 88.
8
1
0
2

~ 84.
88.

Tfades and Industry . - 90.
Agriculture : 7 0.
K . Distributive Education 0.
Health | h 93.
Home Economics (Gainful) 88.

H O O Ww]Oo

~

84. 84.
83. 81.
0. 0.
82. 80.

55 Business 86.

Technical 0.

D SO0 R D D W O un

~ D~

Home Economics (Non-gainful) 92.

SOURCE: Based on data from U.S. Department of Health, Education, and
Welfare, Bureau of Occupational and Adult Education.®

* Percentage of women enrolled in vocational education courses nationzlly,
1972. ©Non-traditional (NT) = 0.0 to 25%, Mixed (M) = 25.1% teo 75.0%,
Traditional (T) = 75.1% to 100%.
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Analysis of California Detailed Enrollment Data, 1972-1978

Non-Traditional

Califorpia led the U.S. in 1978 in percent women enrolled in every Non-

traditional occupational training area:

' 1978 -
N - u.s - Callfcrnla
) Agricultural = - 13. 1,(,» 30.0%
Technical 16.7 20.2
Trade & Industrial 9.5 12.0
Distributive Education 16.1 22.8
Total 11.1 15.6

The number of women in Non-traditional training areas increased by more
than 3 times between 1972 and 1976 (no gain between '76 and '78). The
total student enrollment "in Technical programs dropped; the drop was
greater among men than women. In California women increased in Trade &
Industrial Non-traditional courses 3.5 times Lotween 1972 and 1978 from

13,700 to 47,800.

Agrlcultural Total student enrollmeat increased by less than 50%;
women's enrollment increased 2.5 times. California exceeded the
national average for every NT Agricultural program.

A Defalled prcg;ams Major increases occurred in each program

- in both numbers and percent. A major exception. was Agricultural
Mechanics which reported 2.6% enrglled in 1972 and 6.2% in 1978,
but even this was more than U.S’ average in 1978. :

Technical. Large increases of numbers and percentages between 1972
and 1978, similar to the national growth.

“Trade & Industrial.

=

Detailed programs. Major gains in numbers as well as percents
occurred in the following programs:

: 1972 1978
Drafting 5.3% L16.7%
Electronic : 6.3 13.9
Management Dévelapment - 12.7 35.7
Graphic Arts 9.6 26.5
Law Enforcement 11.2 : 23.9

Tn addition, the fDllGWing programs had large increases in o

. w5 if unot In percentages:
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- ; Auto Mechanics 1.7% ' .8%
Woodworking : 4.6 -
Counstruction, Other 2.6

Mixed and Traditional

Business

Mixed. Enrollment of women increased in numbers and percent,
from 54,900 to 130,000 and from 49.79% to 55.6Y.

Detailed programs

o - = 1972 1978
Accounting and Computing * 28,000 58,000
Supervisory and Administrative 4,000 15,000
Personnel 2,000 11,000

itional. Enrollment of women incre :2d from 23,500 in 1972
0,000 in 1978 but thcir percent dropped from 86.2% to 81.7%
of an even greater increase in the number of men.

Mixed. Numiers of women doubled but pEfCEﬁt.dECfEQSEd:
Women ’ 1972 - 197
Percent - 59 ..8%

Number = 6,400

p—"
o]

70

55
13,

=4
o

o]

Traditional. Major rise in numbers of women but slight drop in °

percent. ’
Distributive Education. Major rise in numbers; small rise in percent,
with the following exceptions:

,Dégaiieé!pr@grams

General Merchandise 48
Real Estate 31.
Tourism 499
Insurance 14
Apparel 6

Trade & Industrial. One Mixed program, Quantity Fgods, had a major
increase in both numbers and percent.

Home Economics. Both Gainful and Non-Gainful expanded in numbers

——————between 1972 and 1978 in both the U.S. and in California, and the
dron jn percentage points was virtually the same:

% _Women - 1978
Californ’a 80.89
7 S ~U.s. 1. 80.7
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FLORIDA

) . ' Summary Analysis
State Reports
It was difficult to analyze the Florida reports and to determine which
programs were being contemplated and which were actually in progress.
Enrollment results were positive, but the activitieg of the state to
achieve the results were difficult to ascertain. -

Enra;}mgnt,Dgté

The percentage of women in Non-traditional training wa

s r n
percentage in the U.S. in every program except the small Non-traditional
t

Mixed occupational. training

above the U.S5..in almost all training areas.

all courses that are Traditional for women, only in Non-gainful

g
S
]
[y
"—I

m\
Qo
2
e
=1
Iy
[a]
o]
=
=
=
[
[ X5 ]
-
».J\

1id men show a, gain similar to the national increase.

The state had a generally positive picture of enrollment of women in al

in percentages. .

w
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Analysis of Fiorid; State Reports

SACVE Re;om@égdétiaus

Etouomlcally disadvantaged individuals under 20 years af age could parti-
cipate in post-secondary vocational education with a minimum of financial
assistance if day care services were provided.

State response. Assistance for day care will be explored.

A periodic review should be conducted of the 1mpact ﬂf vocational and
technical education on inequality,

Stste response. Staff has been assigned to monitor vocational
education programs to ensure compliance with Title IX legislation.

=

Public Hearing Comment.s

No comments related to sex equity were identified.

BOAE Staff Report

k ¥
No problems related to sex equity were identified.

MERC/Q Findings

The state is not in compliance on review of Title IX evaluations. The

local Title IX self-evaluations had not been reviewed during 1978; .review . °

15 underway during FY '79.

Programs Descriptions

Pragrams of awareness, improved counseling, job hunting skills, placement,
follow-up for displaced homemakers; ‘and establishment of community infor-

matlan and outreach,

FY '78 FY '78

Allocated Expended
Full-time Personnel 550,000 521,127
Displaced Homemakers 61,240% 6,000

- Staff Development and Training
for Guidance Personnel 22,847 No Data
‘ocurement of Personnel

from Business and Industry 50 J0 ) No Data
Elimination of Sex Bias 61 24 No Data

Also reported as $150,000. )

Fllan )
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Women 2nrolled in Non-traditional, Mixed and Traditional categories
by occupational training area and year, Florida

1972 - 1976 1978
(percent)

Non Efadltigp§li Total ) ) 7j7:i7 9.3 7;11?7 j l2i95
Trades and Induszty o ‘ S 5:% . 10.8 0.3
Agriculture A 15.6 17.7 .
Distributive Education 7.2 8.4 9.7
Health 0.0 0.0 0.0
Home Economics (Gainful) 0.0 0.0 0.0
Business 0.0 0.c 0.0
Technieal 16.0 12.7 18.7

Mixéd Total Gainful & Non- galnful T 56.2 56.1  58.5

____ Gainful Only o 56.0  55.3 57.7
Trades and indust%& 777‘”7754,3 48.0 52.0
Agriculture ' - 15.3 27.7  30.7
Distributive Education : 44.7 53.4 55.8
Health ' 60.1 . 56.6  54.8
Home Economics (Gainful) 0.0 0.0 . 0.0

. Business g : . 73.9 63.2, 65.7
Technical ° 54.3 0.0 50.5

. Home Econa?ics (Non~gainful) 81.9 6§.D 70.3
(Traditional: Total Gainful & Non-gainful  90.6  86.2  84.0|
Gainful Only 89.7 . 87.4  85.7

1d Tndustry - 83.7  87.9  84.8

Agriculture ’ 0.0 0.0 0.0
Distributive Education 0.0 0.0> 0.0

~ Health 93.2 89.0 90.1
Home Economics (Gainful) 86.8 83?? 80.4
Business ( 90.8 88,5 87.2
Technical 0.0 0.0 0.0
Home Economies (Non=g ful) 91.1 84.2 81.3

SOURCE: Based on data from U. 5. Department of Health, Education, and
Welfare, Bureau of Dccupatlan al and Adult Education.

* Percentage of women enroclled in vccatignal education courses nationally,
1972. Non-traditional (NT) =" 0.0 to 25%, Mixed (M) = 25.1% to 75.0%,
Traditional (T) = 75.1% to 100%. . _

79

\‘1‘ ) l'!z =

= ud




____Analysis of Florida Detailed Errallment Data, 1972-1978

Non-Traditional

Major rise in numbers and percent of women:

% Women 1972 1978
Florida 7.7% - 17.7%
U.S. 3.9 13.1 ©

In all courses except Agricultural Mechanics there.was a substan-
tial rise in the numbers and percent of women in Non-traditional
Agriculture.

Technical. Large expansion in numbers of both men and women. Per-
cent women was far above national average in 1972, but increased only
slightly by 1978: :

% Women 1972 1978
Florida 16.0% 18.7%
U.s. 8.6 16.7
Detailed programs 7
o~ % Women 1972 1978.
Police Science, . Florida 10.4% 22.8%
’ ' ) U.s. 9.5 24.3

E]

Trades and Industrial.. Non-traditional enrollment was high:

## Students 1972 1978

All Students 76,000 129,600

Women 4,300 10,000
Detailed programs. ° to ' anics had a large increase in

numbers of women but no increase in percent. Major gains
occurred in:

Drafting ' 6.2% 19.4%
Graphic Arts 14.8 30.9
5.1 17.3

Woodwork ing

Mixed and Traditional

Business

Mixed. Major: expansion of numbers from 5Q,DCD to 72,700 but
a drop in percent from 73.9% in 1972 to 65.7% in 1978.

Detailed programs. Tripling of women in Accounting and
Computing. Huge expansion in Supervision and Administratio,
from 600 in 1977 Lo 7,100 in 1978.




- /
~ /
Iad ; !/ .
Traditional. Numbers almost doubled but there was a small drop
in percent. Major decrease in percent women in Typing.

Distributive Education

- Mixed. Major expansion in n&ﬁbers’and percent:
% Women: 1972 1978,

Florida Lo 7% 55.8%

Detailed programs. Expansion in numbers and percent in
each program except Food Distribution and Home Furnishings.

Health
Mixed. Numbers of women enrolled increased, but percent dropped.
Detailed programsiF‘Inhalatign'Therapy had ‘an increase in

numbers and percent (31.7% in 1972 to 52.6% in 1978). -

Traditional. Major expansion in numbers; slight dtap-in percent.

i
e

Home Economics. Expansion in numbers; drop in percent.

Detailed programs. Néﬁ*gainful Home Economics showed a drop
in numbers and percent, similar to U.S.
% Women 1972 1978
Florida 01.1% 81.3%
u.5. . 93.3 81.3
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GEORGIA '
Summary Analysis ’
sr o
State Reéag;s
Problems were clearly identified by the SACVE, BOAE staff report, and
MERC/Q but there was only one state response. The Plan showed some small
* ~ effort to impact other vocational education activities, but without any
commitment of funds.
Enrollment Data
Georgia showed féﬁatively small gains in Non-traditional enrollment
of women. Georgia had a major drop in'Agfiﬁultural enrollment, presum-
- ably the result of courses closing, and no major increase of women in
any other Non-traditional programs. .
. More men were enrolled in Business courses Traditional for women than
. were nationally, but increased enrollment of men in other courses Tradi-
tional for, women showed no pattern.
There was an increase of women in Mixed Business and Health courses
similar to the U.S. increase. #

Aruitoxt provided by Eic:
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Analysis of Georgia State Reports
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he Council finds that recent studies indicate that a de facto system of
ex stereotyping persists in Georgla's vocational schools.

"_],

[y

The Council recommends that funds be used to increase the number of”
women instructors involved in training individuals for non-traditienal

jobs.

. . . . E
The Council believes that the $50,000 Federal ,minimum allocated %Q{ this
office will be insufficient when comparec to the magnitude of the Yask
to be accomplished. It recommends that additional Federal funds (éhd/@r

a state supplement) be given to this office,

The Council recommends that funds for day care centers be included n
the State plan which would make it mofe feasible for women to receive
vocational training and find a job. N . ’

Sta;§;§§§p95§§i Senior Assistant Attorney General of the state
finds that education funds cannot be used for child cdrev Without
increased funding, the cost of supportive services would be pro-

hibitive.

g s ?H

No other state response.

Public Hearing Comments

No comments celated to sex equity were -identified. -

BOAE Staff Report

Prohibition against sex discrimination has not been included in every
publication. Students and applicants for staff positions are treated’
differently on the basis of sex.

Required- action. The state should undertake actions to cnmplete
the studies recommended in the Title IX self-evaluation relating to
recruitment efforts and merit system lists.

MERC/Q Findings

No evidence that the requirement for ménitaring hiring, firing, and pro-
motion prccedur;g has *been carried out by the Sex Equ ty Coordinator,
;and the job description does not include this responsibility:

™

1 The FY '79 Annual Plan and FY /78 Accountability Report for Georgia .
_ were used for this analysis since those were the most: recent on:
™ file in BOAE at the time of this study.
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No funds were Expended for 5pst13¢ pragrams and placemert services for

'in)‘ L.

) displaced homemakers.
Only $17, 891 of tﬁe mandated, 550,000 was spent in Fiscal Year 1978;
§32,109 should be carried over to Fiscal Yéar 1979
N Program Descriptions
.o Twenty-four area vocational-technical schcnls will partlflpéﬁ& in
consumer education projects at the post- SECDndaFy and adult levels
including courses for displaced homemakers in managlng the dual
role of homemaker/wage earner.
A'minimum of one full-time Student Personnel Specislist has been
employed at each area vocational-technical scheool to provide counsel-
. ing and guidance services to those served, including displaced
homemakers. . T v
. .
. - ’ The guidance function will be enhaaced by learning coordinators and
' by developing a curriculum free of sex role stereotyping. i :
An individualized lnstfuitlcn project has the ellmlnatlcn of sex ‘
bias as a maJur goal.
V-TECS Catalugs have included a section'on the elimination of sex’
bias -
‘ALl curriculum development projects are eliminatin ng sexist terms
and visuals. e :
Qigplazed hé@emaképs. Programs are in plaaning stages only.
No special funding was made available for’ any Df the above projects. !
Budget Data
FY '78 . FY '78
Purpose : Allocated Expended
o Sex Equity Personnel ’ $ 50,000 5% 17,891
Displaced Homemakers .. 98,721 -0-
. ' ’ 104 7
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Women enrolled in Non-traditional, Mixed and Traditional categories

| Technical . ‘ .

. by occupational training area and year, Georgia -
1972 1978 1978
_ . (percent)
[Noa-traditional: Total 5. 4.8 8.0]
) Trades and Industry. 6.6 5.8 8.2
v Agriculture 3 ¢ 2.9° 3.2 7.4
- " Distributive Education 7.6 6.2 10.5
" Health 7 ; 0.0 0.0 0.0
S t Home Eccﬁamics (Gaiufulfg 0.0 0.u 0.0
N BOSLAEEs — 0.0 - 0.0, .____0.0 _ B
6.6

Mixeds Total Galmful & Non-gainful _ 547 47.6  58.3
' Gainful Only. 54.7 47,2 58.3
; Trades and Industry "~ 40.6  39.6  35.20
‘ Agriculture : : ' ©32.3 - 33.7 40.8
Distributive Education 47.7 38.8 49.7
Health . ’ ) 63.9 58.4 73.1
Home Economics (Gainful) o 0.0 0.0 0.0
. Business . 59.8 58.6 73.3
' Techhical N 12.0 48.4  63.9
r " Home Ecomnomics (ﬂgp=gainful) ) . '81.0 -84.9 0.0
' Traditional: Total Gainful & Non-gainful 87.1 78.2 ‘{féD.l
" Gainful Cnly - 81.3 79.2 ',T'7si5
el and mdwetey 785 734 639
' o Agriculture = o q;a . 0.0 0.0
.bistributive Education o .1 o 0.0 0.0 . 0.0
Health - I 87.8 85.9  100.0
Home Economics (Gaiﬁful)' . - 92,2 88.3 86.2
' Business ‘ - L 78.4 + 77.8 8.2
Teghnicalzl o 0.0 0.0 0.0
) ' Hbmé Economics (Nﬂﬁ%gaiﬂful) 92.7 76.9  82.0 '
. . SOURCE: Based on ddta from U.S. Department of Health, Education, and

Welfare, Bureau of Occupational and Adult Education.

* ngcentage‘af women énralied in vacational education éourses nationally,

o 1972. Non-traditional (NT) = 0.0 to 25%, Mixed (M) = 25.1% to 75.0%,
R " Traditional (T) = 75.1% to 100%.
~ . e 105
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Anglysig of Georgia Detailed Enrollment Data, 13?2§1928

Non-Traditional

QA’riﬂglturgli Large drop in total students enrolled from 29,000 in
1972 to 12,000 in 1978; increase in percent women was much less
than U.S§: '

% Women . 1972 1978
GA 2.99 7.4%,
U.s. 2.5 13.1

Detailed programs. Major increase of women in Forestry, almost

@8 _great as U.S:

% Women 972 1978
GA 0.9% 11.7
u.s. 3. 13.2

[ et
")

o

W

Number of women in Agriculture Mechanics dropped; but percent .
rose more than the U.S.: : "
% Women 1972 - 1978

GA 1.3% 7.3%
U.s. 1.1 4.9

Technical. The pfagram is small with little percent change from
1972 to 1978,76.6% to 6.4%.

:§ T§§de;E Inaustﬁial. Little change in numbers or percent from 1972
to 1978, 6.6% to 8.2%. : :

Detailed programs. Wonen in Auto Mechanics increased slightly
in percent, 3.0% to 5.6%, and in numbers, 160 to 506. In
Drafting they doubled in numbers and increased in percent,

5.8% to 17.6%.

H

Mixed.

Business. . Women increased -in numbers and made major percent gains
in every detailed program, much more than 1.S. average:

o
[
o]

%_Women 97 97
_GA 59.8% © 73
u.s. © 56,

' %

o

3
50

e en] ] N0

L
T~
LR

Distributive Education. Numbers of women were down; percents unchanged.

Detailed programs. Women”in Transportation increased in numbers

T o bUtTAGt i percent. In"Hotel and Lodging, and Real Estate they
had a major drop in numbers. : » ¢
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Health. Women increased in numbers and percent from 63.9% in 1972
to 73.1% in 1978, :

Traditional

Business. Women increased in numbers but not percent.

Detailed programs
" 1978

% 78.9%
94.0

7

o
K=

[N

% _Women

Stenography GA
! U.s.

o=t e]
T

Health. Numbers of women decreased but percent went up from 87.8%
to 100.0%. ’ o

I
&
5
£
i
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¥
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IDAHO

Summary Analysis.

s 5

State Reports

Idaho was one of the few small states that actually spent as much as 869
of its funds allocated to sex equity staff. It was also one of the very
few states that paid for school personnel participation in sex equlty '

training.

) The_state_had_little:an_Equity;in-its—Plangrand*litt1E"was*féquired“ﬁf T
the LEAs.

Although there was a large increase in the numbers of men enrolled in
Consumer and Homemaking courses, this was not given major emphasis in

the State Plan.

Enrollment Data

: \

In almost all training areas Idaha vacatlanal education courses remalned
more segregated in 1978 than national aversges, with the exception of
Gainful Home Economics. There was an increase of the percent of men in

‘those courses but this still represented only a.small number of meh;

Although the state was still well below the levels of enrollment of
women that”had been achieved nationally, women made mEJDf gains in
’ Non traditional training from 1972 to 1976 and from 1976 to 1978
1
There was an increase of men _in Home Economics, both Non- gainful and

Gainful.
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Analysis of Iéahorsgateggeppggg

SACVE Recommendations

No recommendations on sex equity were .dentified.

Public Hearing Comments

No comments related to sex equity were identified.

BOAE Staff Report

-—The-Accountabililty-—Report—does_not describe the_uses of fvands for

actions to be taken to overcome sex discrimination and sex stereatyplng
in state and local vocational education programs or incentives to encour=

age ncn-traditional enrollments.

MERC/Q Findings

The MERC/Q was conducted, but report was not re eleased.

Program Déscript{bﬁs

Prav1de rE1mbUfsement for travel and per dlem at state rates tm
persans attending special programs on ‘'sex equity.

Displaced hamemakers

‘competencies,’ “job/school readiness, referrals, plaEEment and

follow- up; - to be operaticnal in 1980

Budget Data

. Sex Bias
Displaced HomemaKers
Mini-Grants for Sex Equity

Sex Equity Regional Conferences'

FY '78

Allocated

§ 50,000

10,000
5,000

5,000°

I

Y

FYy '78
Expended

- $ 43,177

5,000
No data
No data

There is no evidence that model programs
to reduce sex bias and sex stereotyping are being developed.

Fund a center at an AVTS to develop individual .
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Women enrolled in Non-traditional, Mixed and Traditional categories

by occupational training area and year, Idaho -

1972 1976 1978
A " (percent)
[ Non-traditional: Total L9 5.7 7.4

Trades and Industty : 2.8 4.1
Agriculture " © 1.0 © 8.3
Distributive Education 7.0 ,12-5::
Health ' 0.0 0.0
Home Economics (Gainful) “ G 0.0 0.0
Business 0.0 0.0
— Technfcal - -5 oo Ty gty

A

5.3
10.9
23.0

0.0

0.0

0.0

6.4

Mixed: Total Cainful & Nen-galnful 357 T60.5 |

\
Gainful Only

58.2

57.2

— , 53.7  38.7 \
Trades and Industry T ) 63.5  21.2 \
Agriculture 6.1 1.5
Distributive Education 48.6 0.1
Health | : 15.5 83.0
Home EeaﬁcmieslfGéijEulr' : -4: 0.0 0.0
Business , ' | 70.9 70.0
Technical . 6.0 0.0

Home Economics fNﬁn=gainful) S4.6 83.1

©73.8

52.5

-52.0

51.0

82.7
\ o
0\! D

%
Fd

0.0
70.4

g Ty
e
N

'fraéitianal; Total ééiufui & N@n@gé?uful

Gainful Caly

- 8l.4

88.3

rigédgs and Industry vi.0 0 92,1
Agriculture i‘ - - o 0.6 0.0
Distributive Education o S0 0.0
‘Health f " 98.5. 71.5
Eame Ecgnﬂﬁics (Czirpfal) ‘ 71.0 34.6
Business ' ~ : 94.3 93.2
Technical ) : . ) - 0.0 0.0
Home écﬁnamics (Non-gainful) 93.1 77.3.

94,7
0.0

0.0
96.8
55.3
90.4
0.0
79.0 .

SOURCE: Based on data frém U.S. Department of Health, Educafi@n, and -

. Welfare, Bureau of Occupational and Adult Education.

i

* Percentage of women enrolled in vocational education courses nationatly,

1972. Non-traditional (NT) = 0.0 to 25%, Mixed (M) = 25.1Z_tﬂ 75.0%,

~ Traditional (T) = 75.1% to 100%.’
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Analysis of Idaho Detailed Enrollment Data, 1972-1978

Non-Traditional -

The programs were small, and relatively small gains were made in most
courses.

Percent women increased from 1.0% in 1972 to 10.9%

Detailed p:ﬁgrams. Agricultural Production showed steady
growth in numbers and percent of women from 0.8% in 1972 to
11.1% in 1978.

B W“”"”‘““‘“"“‘Tg;hg§:§1i"Gﬁly‘B‘toUrSEé‘gﬂrdlledTWbmen;”fdr”a“ﬁétal“bfvzg‘Womén”
by 1978. : S -
Trades & Industrial. Percent women increased from 2.8% in 1972 to
5.3% in 1978, far below the national increase. The programs were
small, so women's gains represented very small numbers.

Business. Numbers and percent of women enrolled increased.

- Detailed programs. Women made gains in Mixed Accoupting and
Computing. ; o “

®
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ILLINOIS

Summary Analysis

State Reports

Reporting was mainly on program components. It was difficult to-
determine whether there were cha anges in 1nSt1LuL10nal behavior at the
. state-or local level., In arder to evaluate this state program it should

be reviewed at the local level.

Enrollment Data

“NQH tradltlcnal Trade and ;nﬂustrlal was higher than U.S., but overall

Illinois had smaller increases in Non- trad1tlonal enrollment of women than

‘the U.S. Th major galns for women were mainly in the Trade ard Industrlal

courses in which women made galns natlgnally - Draftlng and Law Enforcement.

T

Changes in Mixed enrollment were erratic, varying by both ‘occupational - —

training area and detailed. program.

For men the major gains were in Home Economics.

H
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Angl?sisi§f Illinois State Reports -

SACVE Recommendations

No recommendations on sex equity were identified.

Public Hearing Comments

No comments related to sex equity were identified.

BOAE Staff Report

No sex equity issues were identified.

MERE/Q Findings

No MERC/Q was conducted for Illinois.

Program Descr ptioné

Each project assisted with funds available under the Vocational Education
Act was required to include a component in its proposal dealing with
evaluatlon of the elimination of racial and s=x bias and support for .
equal educational opportunity in the project. The results were to be
utilized. in establishing the state's funding priorities: - )

In-service tralnlng for state Stafi to develop awareness of sex
bias in vocational educatlan, and materials and:techniques avail-
able to assist LEAs in EllmlﬂELlﬂg sex r@le stereotyping.

Prﬁgfam to . acgualnt counselors w1th the chang;ng work patterns of
women, ways.of overcoming sex stereotyping, and ways of assisting
girls and women in selecting tareers solely on their occupational
needs’and interests* aﬂd (to develcp impraved career counseling

Resource package to assist local educatlanal agencies in 1mplement-
ing in-service activities to overcome sex discrimination and sex’
. bias. In FY 1978, project persannel focused on a needs assessment
E prﬂcess for the design and development of the resource pa:kage 7

y one phase af pra;ect funded » - : L

Development or adaptatlcn of materials, resources, and services to
LEAs to 35§1st in overcoming sex dlscrlmlnatlan and sex stereotyping.
Projected cutcome: 20 in-service programs for local educators.




? ’ Dissemination of materials to LEAs for conducting iniservige acti-
' vities with their staff, students, and community for eliminating
) sex bias in vocati#nal education. 10 workshops to assist local
educational agencies to conduct local in-service training in sex
equity.
’ o ¥ - ,
Support to LEAs which develop model exemplary programs for the
elimination of sex discrimination and sex bias in vocational educa-
tion.
Activities to eliminate sex stereotyping in written materials,
counseling activities, and instruction of students at all.educa-
tional levels.
Program to prepare occupational materials package for the elemen-
tary level, to assist in eliminating sexism from student's acquisi-
tion of cccupational data. (No submission for funding.)
Grants for improved curriculum materials for new and emerging job
fields, including a review and revision of any curricula developed
"to assure that such- curricula do not reflect stereotypes based on
Sex, race, or national origin. :
Development of curriculum, and guidance and testing materials
designed to overcome sex bias in vocational education programs and
support services designed to enable teachers to meet the needs of
individuals enrolled in programs traditionally limited to members
of the opposite sex. B T
D;splacedibomemakg,g, Two centers funded and operating. No detailed
description : '
Budget Daég
. : T , , FY '78
R Purpose . o Allocated
" Sex Equity Staff (two professionals :
v and one support staff) 7 5 50,000
Displaced Homemakers . . 275,000
Sex Bias Grants 230,500 -

| 114 | S |
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Women enrolled in Non-traditional, Mixed and Traditional categories
by occupational training area and year, Illinois

e -

1972 1976 1978
) (percent)
"Naﬁggraditiggaié Total - 7W%j 77§f 5.8 i?; I
5

4.9 11.
11.1 9
14.3 7

0.0 0
0.0 0.

0
9

Trades and Industry

[

Agriculture

a

H\
i L] L
w O O o m w wl|wel|

Distributive Educagicn.
Health

* Home Ec@néﬁics (Gainful)
.gusiness‘ . 1 0.

Tgchnical 11.

b o O o o O ‘H‘

Mixed: Total Gainful & Non-gainful 49.7  49.9 52.7
__Gainful Only . 48.9  49.7  52.4
7

Trades and Industry - ' 52.6 46.3 51.7
Agriculture, 30,7 42,1 - 45.6

Distributive Education 41.1 . 46.4 48.2
Health o :71.2 . 60.6 63.8
Home Economics (Gainful) C 8 0.0 0.0 0.0 -
Business - . 51.0,  51.5 . 54.3
Technical | . 4 27,6 0.0 = -22.2
- Home Economics (Non-gainful) - 64.2 74.9  68.5
Traditional: Total Gainful & Non-gainful  82.6 83.0  82.5
' Gainful Only . © 817 83.1 82.5
Trades and Industry . 936 77.2 80
) Agfiéultufé | 7 " e 0.0

Distributive Education . i [l 0. 0.0 . 0.0

Health , 848 878 B7.4 .
v " Home Economics (Gainful) 931 .87.0 | 85.1
T | 77.3  :80.5  80.5

m O O, o
O
o
o

O~

Ry

- : ; Business ) :
Technical - 0.0 0.0 0.0
Home Economics (Non-gainful) 921 .  82.6  82.2

SOURCE: Based on data from U.S. Department of Health, Educéti@n, and
Welfare, Bureau of Occupational and Adult Education.

- N -

* Perzgnlagé of women enrolled in vocational education courses nationally,
1972. Non-traditional (NT) = 0.0 to 25%, Mixed (M) = 25.1% to 75.0%,
Traditional (T) = 75.1% to 100%. o
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Analysis of Illinois Detailed Enrollment Data, 1972-1978

‘Non-Traditional ' : -

In 1972 the percent women enrolled was close to the national, but it
did not rise by 1978 as much as the national:

% Women - 1972 1978
L.
.5,

< Hjae

Agricultural. Major rise in the percent women from 1972 to 1978,
but less than the national: '

% Women 1972 1978
L 3.79 9
U.s. © L 3.9 13,

_Total numbe:,Qf_gt”dEﬂts;dg;reaged;bg@§igggmggt

1,000 to 2,400. C T T

=

etailed programs. Agricultural Production lost 6,000 total
students between 1972 and 1978, but women increased from 500
to- 1,300 in the same time period.

Technical. Illinois had an increase in number of women but a drop in
percent of women enrolled: '

% Honen 1972 1978
L J 11.39% ' §15%
U.s. o 8.6 16.7

. Detéilédégggggéms

* Architectural Technology - Pereent women. rose from 7.3% in 1972

to 11.7% in 1978, which was. less.than the national rise,

Electronic Technology - Increase in pércent women was equal

to national increase (0.7 to 7.3%). L i

~ Trade and Industrial. THere was a largé increase in pefcént of women
enrolled with an increase of 3,500 in numbers. '

Detailed programs .

‘Drafting - Women increased in number and percent (4.8% in 1972

to 8.0% in 197R), while the number of men dropped.

Law Enforcement - Women made major gains in number and percent
from 7.9% in 1972 to 27.5% ‘in 1978. : )

Woodwarking = Total students decreased, but the number and per-
cent of women increased. ﬁ
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Mixed ,,gd;rir;gdig;i‘gnal T e
Mixed. Women made a large gain in numbers, ‘and increased - .-

slightly in percent which was in.line with the natienai’aversgg;

Traditional. A small drcp in numbers of wanen, mainly in’ Typlng

Distributive. Educatlcﬂ' : s =
" Mixed. ngen inéfEased in numbers but decreased in percent.
DgE;lled programs. Real Estaté, Recreation and Taurismb_
" had .large 1ncreases in bath numbers and percents. e
¢ | : Health. The numbers doubled by 1978 and there was a 1arge increase
of ‘'women in both Mixed and Tradltlcnal courses. = °
Trade and Industrisl .
Mixed. Women increased in Commerclai Art and Phntcgraphy, and -
ﬂropped in both number and percent in Quantity Fagd
_ Home Economics. Wamen increased in numbégs and dropped in percent:
= = : 3 \
% Women ' ... 1972 1978
" Gainful . 93.0% 85.0%
Non-gainful 86.0 81.0 <.
117 i
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- o NEW HAMPSHIRE
., A . ., - - . * r&’%é ' -

s ' Summary Analysis .

State Reports

The most p351t1ve f;nd;ng ‘was Lhat New Hampshlre may be the first state
to require kncwledge of sex equity issues ‘as part of EErtlf atlan far

vocational education teachers. (Action was pending.)
Y L

%

State apparently needéd to convert more ideas into action.

]

nrollment Data - : B

There was a strang increase of wamen enrélled in- Non-traditional Agrlcul‘

tural atherW1se women made only small galns in Non- tradltlcnal courses.

The gain in numbers of women in Trade and Industrlal was malnly in pro=

@grams that had major: galns natlonally - Graphic Arts and Drafting.’

AR = gﬁ.f‘A

N

The drop in the _total number of students in Trad;tlanal §u51ness courses

was an unusual occurrence, particularly with the slmultaneaus 1ncrease of

women. in Hlxed Bu31ness courses. ;

& ’
- =



ey Analysis of New Hampshire State Reports
SACVE Recommendations «
No recommendations on sex Equity‘éére identified.
BOAE Staff Report
No sex equity issues were identified.

MERC/Q Findings
There is no evidence that the State Advisory Council has evaluated voca-
tional education programs, services, and activities, including proygrams
to overcomne sex bias, ‘ :

Trnere is no evidence that the State Advisory Council has assisted the
State Board in developing plans for State Beard evaluations.

Although several incentives are listed in the State Plan and other
ifnicentives are in the developmental stages; no incentives wers given for

« the development of model pregrams to reduce sex-bias/sex-sterectyping in
training and placement.

Although a needs assessment study is in progress, no programs were

funded under basic grants to provide vocational education progrzms for
displaced homemakers or to mﬂﬁéﬁgift-time workers to full-time employment.
State has prepared excellent inspfumentation for conducting the local
reviews; however, no actual evaluations of local programs have been

. conducted. -

n thE evidence reviewed, compliance is to be determined. Prelim-

ased o
inary fiscal dataaindicates thaf less than $25,000 was Exgended on the

11533 Equity Coordinator.

v

[s]

Program Descriptions
Displaced hamemsker§ Although 55,000 was allocated for this pur-
pose, no funds were expended. The state attributed this to an
inability to determine the population-of displaced homemakers.
Budget Data
FY '78 FYy '78
. Purpose Allocated Expended \
Sex Bias Personnel " $°50,000 - $ 20,613
Displaced Homemakers 5,000 =0-
119
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Women enrolled in Non-traditional, Mixed and Traditional categories
by occupational training area and ‘year, New Hampshire

1972 1976 1978
(percent)
[ﬁan—tﬁg&iﬁiagaliriaﬁal ';7 ' ;7 T :fégﬁ ) 5. 2 . 7?}2}
© Trades and T dustry 3.4 3.7 5.2
Agriculture s 13.9 18.2
Distributive Education 0.0 ¢.0 0.0
Health | 0.0 0.0 0.0
Home Economics (Gainful) 0.0 0.0 . 0.0
Business 0.0 0.0 0.0 .
Technical " : 0.3 2.3 7.0
Mixed: Tatai:ééiﬁful &”Nanﬁééinfulwr ' '58.2 B ?bf% 7 %é;jr
_Gainful Only L 52.1  68.6  71.4
Trades and Industry - 7 ﬁ52;2 55.2 757;6
Agriculture o 25.5 25.3 37.6
Distributive Education 3.7 42.3  51.9
Health - 17.8 78.2 76.0
Home Economics (Gainful) 0.0 0.0 0.0
Business ‘ v 68.6 75.8 ° 82.1
Technical 27.3 0.0 10.0
‘Home Economics (Non-gainful) 87.9 88.6 76.9

Traditional: Total Gainful & Nom-gainful 87,7 88.3  80.9
' __Gainful Only 76.9 88.8  87.5
1

VTrades and Industry o ) 5. 100 0 lDG 0
Agriculture 0.0 0.0 0.0
Distributive Education 0.0 0.0 -+ 0.0
Health . ‘ 92.2 91.4 93.7
Home Economics (Gainful) 62.8 72.2 71.5
Business : 90.2 90.4 96.1
Technical : 0.0 0.0 0.0
Home Economics (Non-gainful) 92.5 88.0 ~  79.5

SOURCE: Based on data from U.S. Department of Hoaith, Educatian, and
Welfare, Bureau of Dgﬂupatignal and Adult Education.

* Fercentage of women enrolled in vocational education courses nationally,
1-~1972. Nan—fraditicnal (NT) = 0.0 to 25%, Mixed (M) = 25.1% to 75 0%,
Traditional- (I) '75.1% to 100%.

. 120 1.
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Analysis of New Hampshire Enrollment Data, 1972 - 1978

Non-Traditional

Agricultural. Small enrollments, but major percentage increase;

% Women 1972 1978
N.H. 5.5% 18.2%
U.s. 3.9 13.1

Technical. Small programs with little growth.

Mixed and Traditional

. Business. Drop in total number of students enrolled.
Mixed. Increase .in numbers of women and large increase in percent.

Detailed programs

; % Women 11972 1978
Accounting & N.H. 68.6Y% 82.1%
Computing ’ T u.s 56.8 60.5

Traditional. Large drop in total numbers of students in Tra
Jtional Business coursas from 5,753 in 1972 to 1,208 in 1978;
drop occurred: in each program. '

Distributive Education. Numbers of women increased from 1972 to 1978
(418 to 1,068) for Mixed courses; percent womeén increased sharply,
nearing the national average by 1978:

% Women 1972 1978
N.H. : 34.7% 51.9%
U.s. 46.3 52.2

lealth

» Mixed. Women made small gains in numbers but a large gain in
- ... percent because of the addition to the "Miscellaneous Health"
program in 1976 of course(s) enrolling mainly women.

Traditional. Percent was unchanged; but numbers of women

dropped.

Home Economics. Numbers and percents were low in both Gainful and

Non-gainful compared to national data. ' Percent women in Traditional

Gainful Home Economics increased from 1972 to "1978 from 62.87 to
71.5%; different from the national percentage which declined.

i 121 7_ oo
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NEW MEXICO

Summary Analysis

State Reports

The MERC/Q report addressed the content and quality of the vocational

program, with no apparent response from the state.

The state's response to the BOAE staff report indicated a very weak

commitment to taking an active role in the elimination of sex bias.

The carryover funds from the mandated $50,000 were not éxﬁended, (The
Commission on the Status of Women stated at the Denver Hearing in May,
1980 that they had requested the unexpended balances. For a minimum of

three years New Mexico spent less than the $50,000 miﬁimum required.)

Enrollment Data

Non-traditional enrollment of women was similar to U.S. data except in
nd Industrial which was well below U.S. average. Women did
increase in some Non-traditional courses which had a strong male role

)

image,\

The percent of women in Mixed programs increased by 1978, but for the
.Business occupations this did not represent a major change between 1972

and 1978.

Men madé no gains in programs Traditional for women except in Traditional

Tt?dé and Industrial.

i
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Analy is of New Mexico State Reports

SACVE- REEEmmEﬂdaEIDHS

Although non-traditional training areas have begun tc attract students
of both sexes, some resistance remains to opening up training opportuni-
ties to both sexes in non-traditional areas.

pragfams of thELE cholce should receive f@llaw up v151ts.

Follow-ups should involve students, parents, and other community members
in developing an equal opportunity blueprint. '

State staff should serve as resource personnel to assure that vocational
education eventually is made available to students regardless of sex.
Given the strong feeling of local autonomy in many of the rural communi-
ties in New Mexico, little can be accomplished unless the community and
the school are involved in a well planned educational process which will
demonistrate why it is important to make vocational programs accessible
to all students.

Publizgﬁgaginé Comments

" No comments related to sex equity were identified.

BOAE .Staff Report

Fqual access. tQ ptograms by men aﬁd women .

MERC/Q Findings

Many Local Advisory Councils do not have adequate representation of

: wamen .

No evidence that programs have been developed to eliminate sex bias or
to provide incentives to school districts.

No displaced homemaker funds expended; no center established.

Only $38,874 budgeted for Sex Equity Caardlnator, the difference should
be carried over to 1979.

lacement of students who have completed vocational education has not
been addressed.
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 Many LEA announcements, bulletins and applications do not have a non-
discrimination statement ' :

No effort to eliminate sexist terminology and sex stereotyping examples

and illustrations in curricular material is evident.

Pr?ggamf@gséfiptiQHS

Displaced homemakers. Develop a CEHtEf\fo displaced- homemakers,
 teenage parents, female heads of household; special services for
elderiy women and other special groups, including guidance and

counseling, jcb development and placement services, and health and
legal services. One center to be established ‘and operational by
the end of Fiscal Year 19%80.

: : Fy '78 .
Purpose Allocated

Displaced Hcmemakers ‘ § 61,240
Sex Bias Personnel ' 50,000

. Day Care/Supportive Services =0-
Sex Bias Grants = = 22,847

‘AI‘N\
€
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' ' .k
Women enrolled in Non-traditional, Mired and Traditional categories
by occupational training arei and year, New Mexico

1972 1976 1978
, (percent)
Non-traditional: Total 57 1.7 10.3]
Tredeeieed Industry o o - 3;1 o é:é _ 5.6
‘Agriculture - | 1.2 19.3 21.2
Distributive Education ) 8.1 20,9 14.9
Health o | 0.0 0.0 0.0
Home Ecohomics (Geinful) + 0.0 0.0 0.0
Businese 0.0 0.0 0.0
Technical ‘ 4.5 18.1 15.5
Mixed: Total Gainful & Nom-gainful  62.5 58.4  62.8
Gainful Only ; 57.1 545 62.8
Trades and Industry 61.5  33.8  30.1
Agriculture ' 77.8 46.5 48.0
Distributive Education : 61.3 58.3 62.6
Health ' 95.8 73.6 86.0
" Home Economics (Gainful) 0.0 0.0 0.0
Business 39.5 53.8 75.1
Technical ’ 0.0 0.0 59.7
Home Economics (Non-gainful) 71.0 74.2 0.0
AireéEEiSEeie Total Gainful & Neﬁ;éeiﬁfel " 85.2 7 86.8 84.7
__ Gainful Only . 85.0  89.4 89.7
Trades and Industry - 97.5 96.1  92.2
Agriculture ' 0.0 0.0 0.0
Distributive Education 0.0 0.0 .0
Health ' 87.7 89.4 87.3
Home Economics (Gainful) 85.8 73.9 78.9
Business - 82.9 93.8 93.7
Technical o L 0.0 0.0 0.0
Home Economics (Non-gainful) 85.4 85.3 81.5

SOURCE: Based on data from U.S. Department of Health, Education, and
Helfere, Bureau of Occupational and Adult Education.

* Percentage of women enrolled in vocational education courses nationally,
1972. Non-traditional (NT) = 0.0 to .25%, Mixed (H) = 25.1% to 75.0%,

Tredi*ienel (T) = 75.1% to 100%. 125




Analysis of New Mexico Detailed Enrollment Data, 1972-1978

Non-Traditional

Agricultural. The périent women enrolled in Agricultﬁral courses
increased more from 1972 to 1978 than the U.S. average. Number of
women enrolled increased from 45 in 1972 to 1,050 ia 1978:

% Women 1972 1978
NM 1.2% 21.2%
- U.8. 3.9 13.1

Detailed pragramg Over 909% of the women in Non-traditional
Agricultural were in Agricultural Production: in 1978, whereas
nationally .only 72% of women in Non-traditional Agricultural
were in Agricultural Production.

Technical. The percent women enrolled in-Technical courses increased
similarly to the U.S. Number of women in Non- tfad1t1nnal Technical
courses was very“small with only 200 by 1978.

%_Women 1972 1978
N.M. 4.5% 15.1%
U.s. 8.6 16.7

Trade and Industrial. The percent women enrolled in Trade and
Industrial courses in New Mexico in 1978 was 5. 6%, an increase
only 3.1% in 1972. In both cases percent enrollment in New Mex
was less than the national.

rom
ico

W
i w—' [a]

Detailed programs. In 1972 women were enrolled in only 5
Trade and Industrial courses; by 1978 women were enrolled in
27 courses. ] , 5

i
Although women increased in Drafting and Graphic Arts, as they
did elsewhere in the U.S., in New Mexico women also increased
in Dther Metal Warklng (25 3%), Woodworking (26. D%), and

1978 was hlgher than for the U.S. (55,7%). This was partlgularly true
for Distributive Education (62.6% vs. 52.5%), Health (86.0% vs. 57.7%),
and Business (75.1% 'vs. 60.5%).

Distributive Education. Enrollment of women in Distribitive courses
doubled between 1972 and 1978 from 1,000 to 2,150,

Detailed programs. Women were concentrated in General Merchan-

dise, Apparel and ACEESSDFLES, Food Services, and Miscellaneous.




Traditional

The percent of women in Tradlglonal courses detreased between 1972 and
1978. This was related partlcularly tc a decrease in Traditional Trade
and Industrlal courses. :

d Industrial. Number of women in Traditional Trade and
tflal dropped from 2,100 in 1972 to 150 in 1976 to 47 in 1978

because of a deP of enrallment in Cosmetology.
hY

Business. Percent women decreased in Typing. Total enrollment of
students between 1972 and 1976 dropped from 9,700 to 500; the number

of women dropped from 7 500 to 450.

\W

‘}‘
us
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Healﬁh; Enrollment of women in Traditional Health courses remained
constant between 1972 and 1976 bu. increased between 1976 and 1978.
Most of the increase occurred in Practical Nursing and Nurses' Aide
courses. :
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NEW YORK

Summary Analysis

State Reports .

In addition to the complex set of equity activities in New York, the
- SACVE provided more recommendations than most otheyr SACVEs and the state

responded to most of them. Even in New York, however, the state felt

that funds for day care must come from the local level because of limited

funds available at the state level.

A balanced variety of programs was funded at the $730,000 level by the

state.

- The State Plan required goals and action plans = the LEA level. The
state established criteria and guidelines to assist local school per-
sonnel in improving sex equit§; They required evaluation by Local
Advisory Councils and established criteria for such evaluations. They
promoted the hiring of professional women in administrative and super-

visory positior~ :nd of men énd:wcmen for non-traditional Egréhlng

b positions; and presservité trdining of vocational education teachers on

elimination of sex bias. - .

Unlike most states, New York addressed the problem of training for teen-

L
-

between 1276 and 1978 due almost entlrely tc the dfcp in the "Trade and

— i

*Industrlai Other" classification. W;thgut W?rade and Industrial,
Other," the New York average was. prapﬂrti@naté&y better than the U.S5.
All other Non- tradltlcnal courses had increases by 1978 but the major
gains in New York, as in other states, were in Lhase without a strong

male role image (Drait;ng, Graphic Arts, Law Enfﬂréémen;,xetcg)h

Qo ’ ? » _ . | ’ 1 ‘;”f: ;_ :\_
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Women made major gains in Mixed training areas, particularly in Business

and Health. Men made relatively small gains in courses Traditional for

women except for their increase in Home Economics, Gainful and Non-gainful.

New York's enrollment data was not as positive as might have been expected
based on their efforts to bring about institutional change at the state
and LEA 1:rvels. The enrollment data should be watched to determine if
additional gains are made in the next few years.

This is not to suggest that New York did not make progress; it did.
Starting with a low level of men and women in courses Non-traditional

for their sex, the state increased enrollment of women in Non-traditional
and Mixed courses. The two major areas that showed relatively little
change were enrollment of men in courszes Traditional for women (except

in Home Economics), and women in Non-traditional Trade and Industrial

Ccourses withli a strong male role image.

— 2 _ 129 - o



Analysis of New York State Reports

SACVE Recommendations

The Council recommends that staff of the Womén's Unit should meet with
the staff of Career Education to assure that equity issues are included
in planning for career education.

State response. Staff of the Women's Unit has met with staff of
Career Education and has made recommendations.

The Council is concerned that no funds hav be n made available for
child care. : -

The Council ‘recommends that a survey should be made of local admini-
strators to determine what problems they are having locally in elimi-
nating sex bias.

State response. This information has been gathered Lhrough the
local action planning process. Grants have been made based on the
problemg ;dentl;;ed . -

The Council recémmends that moré& data be gathered .and disseminatedran
enrollment of students and employment of tea chers and administrators in
non-traditional courses.

'State response. All data required by the VEA regulations are bélﬂg
collected. and analyzed. ;

The Council recommends that steps to be taken to bring allfhnlts into
compliance should be issued. . 7 \

required to develop a plan of action to eliminate sex bias.

. |
State response. All uccupationally related instruction units are

Council respnn%e, This is a good start, but other units, such as
Vocational Guidance and Counseling and Career Education should also
be scrutinized. Someene should be assigned to carry out this
function. - ) '

The Council recommends that the funds that are 3551gned are 1nadequate
‘to carry out the functions of the Sex Equity Coardlnatgr

State rgspggseg. Additional funds have been made available.

= H

Public AH ﬂgg,Comments

No comments related to sex equity were identified. .



MER

[

/Q Findings

No MERC/Q was conducted for New York.

State Plan :

The following procedures established by the state emphasized a required
planning procedure by the LEA which establishes both goals and an action
plan before a LEA can obtain funding from the state:

] Establish goals and action plans as part of the planning
process in.all educational institutions in the state that
promote equal opportunities for all students at all educa-
tional levels. -n

) Develop criterid, guidelines, and checklist, to assist in iden-
tifying sex bias and sex stereotyping in programs and funded
‘projects to help iocal school personnel make improvements.

. / . Require local advisory council to develcp criteria for evalu-
/ ating programs and procedures that encourage the elimination
| ' of sex bias, sex stereotyping, and sex discrimination.

j .
| ] Promote the certification and hlrlﬁg of professional women in

faccupatlonal EdUCEtlDH far admlnstratlve and supervisory

e ;Recruit women and men for non-traditional teachin ng pas;tlans
to provide 3-positive role model for students.

‘. Assist 2 and 4 year teacher education college staff to analyze
and improve the contents and approaches used in recruiting
women in non-traditional programs.

. Support efforts in pre-service education to eliminate sex bias
attitudes in the preparation of occupational teachers, thereby
changing attitudes before they reach the classroom.:

° Analyze existing and/or prepare new curriculum resources and
recruiting materials that eliminate sex bias and stereotyping
and show the accomplishments and contributions of women in
various .roles.

. Insure that funds are allocated for program activities, ser-
vices, facilities, and equipment equally far females and
= males. : : '
. Provide occupational training programs, counseling, special ,

- services, and job placement for teenage parents, women returning
to the labor market as a result of economic need or changed
marital status, women seeking job® in non~traditional areas,
single heads of households, and homemakers who work part- tlme
.and desire full-time employment.

. 7 , - o
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Provide training opportunities in non-traditiomal areas for women
of all ages by developing and implementing special recruitment and
counseling strategies.

la

for women, and seminars on ;ob sear@h

}* Reduce sex bias and steregtyplng in qccupational edu Cat io r
the involvement of business and industry in work experience programs
1 -~ and job placement, and through curriculum revision and o

ise the awareness level of administrators, parents, guidance
counselors, and students through pre-service and.in-service act

ities, review of current guidance and recruitment materials,
the development of a new promotinnal brochure on elimination o
bias anad Stereaﬁyping ir occupational dducation.

ey r‘*
=
oL

Ccnduct in three locations an in-service warkshﬂp on overcoming sex
bias. and stereotyping in vocational education.

n-service teams for reducing se:

E

Conduct statewide training of i

. stereotyping with the goal of eliminating sex stereotyped attitudes,
behaviors, and expectations of secondary school personnel and
adolescents, and expanding occupational and total life expectations

of adolesce tsg .

Invglve teachers, guidance counselors, and administrators in a

graduate credit course for teachers onssex-fair curriculum develop-

ment for occupational education.

Develop and implement programs on technology for women high school

students through the joint effort of guidance counselors, faculty,

and local industry representatives, in order to bring about attitu-
—_ dinal_ and behavioral changes that will make technical career training
‘%%\ a feaslble choice for the students.

/ -
e Develop recruitment materials to attract females to courses in
engineering technologies.

gram, in conjunction’

‘the Emplayablllty

designed to reduce sex bias and stereotyping in

ivities a
an attltud nal change and skill development pro
with business and industry, 1n,§rdg;:L,7in€re

of women in the area.

\mm
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-Develcp a-Fishbein-type evaluation-model that will predict the pre-

sence of sex- falf teaching behaviors in the classrcﬂm

Assegs.current achievements Df the New York City Board of Education
in meeting sex equity objectives; and develop. capacity for meeting
these objectives in secondary and sttSEEnndary institutions offering
occupational programs, in central office occupational admlnlstratlan,
and in vocational adv1sofy ﬁcunc;ls

to enﬁoufage mcvement cf women students 1nta trades fradlt nal
for men. *;ui\_fﬁﬁ

Ccndutt a needs assessment identifying education-related needs of

-women who are hlghly motivated to return to school for engineering

and computer science degrees.

Provide workshop training for 350 people statewide in GAMES (Games
to Achieve the Mandate for Equality in Schools), an occupacional
education project for secondary school ‘counselors and administrators
involved with students making career de~isions.

&

Eliminate sex bias in vocational youth organizations.

Conduct ih;service'wﬁrkshgpg for occupational education staff
designed to eliminate sex bias and stereotyping.

Expand career optiors for all students to reduce sex bias in the

schools, K-12, by developing in couselors, teachers, aund administra-
tors the necessary ‘awareness, knowledge, ard skills.

Assist in the certification and promotion of four women candidates
in educational administration through paid superviscd internships
and assistance in job seeking activities. .

-Conduct in-service courses for junior and senicr high’ ”h"l occupa-

tional education staff in a learing center; evaluate text books

and materials; meet with counselors and cher staff to develop student
recruitment approaches for expanded vocational roles; enroll some
students in non-traditional courses; and survey learning center stu-
dents and teachers to determine perceptions of teacher attitudes and
sex biases.

Conduct a sex equity conference for guidance counselors and occupation
education teachers, a staff training course for project participanis,
and group guidance sessions with 10th grade students; develop

and disseminate a bias-free guidance module for use by counselors.

Centralize and update a statewide pool of qualified leaders to

enhance the potential for women administrators to enter educational
supervisory and management positions; develop in cooperation wilh

the Commissioner's Statewide Advisory Council on Equal Opportunity -
for Women, District Superintendents, and the State Education Depart-
ment's Occupational Education Special Pro:rams.

#=
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Develop a manual for teachers and adm;nlstratars for use in working
with students in non-traditional job training; a manual for guidance
counselors to help them help students participating in non-traditiaonal
job training; - and a slide presentation and narrative in each major
Dccupat1onal area in which sex stereotyping prevails.

Conduct a multi-faceted career awareness program to recruit and
train women for non-traditional occupations, including liaison with
local employerh for on-site job experiences and visitations to fDlE
deElS

Displaéed'hamemakers Votatlonal Instructlcn and Educatlon for

househaLds, prlmary wage EarnEES, leDEEEﬂ or an ethnlc mlnarity,
and are seeking career retraining.

i
i

: FY 1978 FY 1978

Purpose . Allocated Expended
Sex Equity Personnel " $ 50,000 50,000
Support Services to Women \ =0- -0-
Day Care =0- -0-
Displaced Homemakers: Post-secondary 175,000 81,000
: Secondary 100,000 No data

Program Improvement and Support
Services 800,000 800,000
Curriculum ' o 1,220,000 No data

A
%
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by occupational training area and year, New York

, ; _ | , .
Women enrolled in Non~-traditional, Mixed and Traditional categories

1972

[Non-traditional: Total _

Si

0

11.

iS -

Trades and Inddéﬁf&r
Agriculture

" Distributive Education
Health

Home Economics (Gainful)
Business

Technical

' 5.
Ei
58.

1

8"

W O O O W

12.
lEi
50!

3

L% o T e R o B o B Vo

Trades and Industry

_ Agfi&ultute
Distributive Education
Health '
ﬁﬂmé Economics. (Gainful)
Business '
Technical

Home Economics (Non=gainful)

31?
235

44,
63.

0.
56.

% 5.
98.

P = O O W O WD o OO

™ |
=

L e -u B & BN '_"’\,l‘ W\

Mixed:. Total Gainful & Non-gainful 58.8  52.8  59.2
L _Gainful Only - 51.8  51.2  58.4
2.0

Traditional: Total Gainful & Non-gainful
Gainful Only

7797774@
87.

84.
88,

Trades and Industry
Agriculture ;
Distributive Education
Health

Home Economics (Gainful)
Business

Technical

Home E:ﬂnamiQS'(Nop—gaLnfﬁl)

93,
0.
0.
91.
83.
86.
0.
96.

= O W e O O wlo w

88.
0.

0.
88.
85.
89.

0.
- 81.

[ 2ot o N = B o B o W o

n O

Welfare, Bureau of Oc:upational and Adult Education.

Traditional (T) = 75.1% to 10@2;135

‘\.
13y

80.

SOURCE: Based on data from U.S. Depattmeﬁt of Health, Education, and

* Percentage of women enrvlled in vocational education conurses nationally, ,
1972. Non-traditional (NT) = 0.0 to 25%, Mixed (M) = 25.1% to 75.0%,




' Analysis of New York Detailed Egrq}lmgﬁtwg§t§, 1972-1978

Non-Traditional

Agricultural. The percent women earolled in.Non-traditional Agricul -
tural courses in New York (22.7%) was much higher than that of the
U.5. in 1978 (13.1%). ' ' ‘

Enrollment of men expanded little between 1972 and 1978 (16,500 to
17,300) while enrollment of women almost quadrupled (1100 to 3900).

 Expansion occured in all programs.

Technical. The percent of women enrolled in Non-traditional
Technical courses increased between 1972 (7.5%) and 1978 (13.5%).
The number of women enrolled more than doubled between 1972 and
1978 (2350 to 5800).

-

Dgtaila@rprogramgi Areas of major expansion included: \

1972 1978
9% 13.3%
15.7
14.2
30.2

Architectural Technology
Industrial Technology °
Mechanical Technolgoy
Chemical Technology o 1

Trade and Industrial (T&I). 1In New York the percent women in Non-
traditional Trade and Industrial increased from. 5.1% to 7.8% in' 1978
while the increase for the U.S. was 5.4% to 9.5\ In 1976 however,
New York had 12.3 % women in Trade and Industrial‘ﬁ?ile the U.S. had
only 7.8%. ’ « ’

The number of women enrolled in Non-traditional Trade and Industrial
was 3,700 in 1972, rose to 17,800 in 1976 and then decreased to
12,900 by 1978. The major cause of this decrease was a 6,000 drop
from 1976 to 1978 in those enrolled in "T&I, Other" courses. ‘With-
out "T&I, Other," Non-traditional Trade and Industrial in New York.
was 11.9% - higher than the U.S. without "T&I, Other," 8.2%:

‘Non-traditional T&I L1972 1976 1978
N.Y. _ 5% 12.3% . 7.8%
u.s. 5. 7.8 9.5

1
4

i

"T&I, Other" | \
N.Y., t 24.89 68.6% 20.7%
U.s. , ] 18.7 26.1 24.7
i _
Non-traditional T&I without "T&I, Other"
| N.Y. - } ) 3.09
u.s. 4.3

6:3% 11.9%
6.5 8.2
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Detailed programs. The major areas of expansion were:

1972 -+ 1978
Drafting - 4.7% 12.1%
. Graphic Arts 11.1 ©23.7
| ; Law Enforcement 6.4 30.3

Hi§§§ - o 7 A L

The percent of womcn increased; enrollment of women in Mixed courses
dgubled between 1972 and 1978. : K

Business " Greatest expdnsion of enrollmeut wes in Supervisory and
Admlnlstraﬁlve Management, and Accounting and Computing.-

Health. Percent women enrolled in Mixed Healhh (75%) was higher .-
than U.S5. (58%) in 1978. .

Trade and Industrial. The percent women in Mixed Trade and Industrial
in New York (62%) was much higher than for the U.S. (47%) in 1978.

Traditional

! ' Hame Economlcs The Dnly gain for me1 was in both Gainful and Non-




-OHIO

- Summary Analysis = o

State Reports oo

Ohio's répqrting system was different from gthér”statés'i consisting

' mainly of computer printauté. Projections based oﬁ repurté of the iEAs
and community célleges are developed by computer. The result is a
reporting syétgm rather than a planning system. Therefore, resnonses
could not be compared to other states' planning Pra:edures, nor was
there any way to analyze the activities without additional knowledge of
the system or descriptions of the programs. ‘Appendix G of the Plan, The
Report of the Sex Fair Coordinator, provided most of the information

used in"this study to describe the Ohio planning process.

Enrollment Data

In 1972 Jhio enrollment of women was close to the U.S. Since then,
except in Agricultural, Ohio has fallen slightly behind the U.S.

In Trade and Industrial, the number of women increased in a variety of
occupational training areas, but the percent women increased mainly in
the courses without a strong sex role image such as Drafting and Graphic

“Arts.

There was a major increase of women in Mixed p.ograms, except Health.

Men increased only slightly in Home Economics.




Analysis of Ohio State Reports -

SACVE Récammendaticﬂs

_State Board should take steps to attract women and minorities Lc vcca-

tional education and to eliminate all discrimination.

Staté response. Efforts are going on in terms of workshops, mate-
rials, evaluation, planning, and reporting. Workshops and materials
will be develapéd in FY 1979. '

Vocational education and CETA should seek occupational preparatlan solu- .
tions to unemployment.

. State response. There are daily ongoing linkage between vocational
education and CETA. :

Public Hearing Comments

No comments related to sex equity were identified.

BOAE Staff keport

Five year plan should be revised to describe Ohio's program for dlsplaced

homemakers and other spEC1al programs.

MERC/Q Findings

No HERC/Q was conducted for Ohjo.:

State Plan

Each Vocational Education Planning District had a sex equity plan of
action as a section of its application; it included Q”EQSLS:

Enrollment patterns in all vocational education programs which have
80 percent or more enrollment of one sex will be examined for . .
indicators of sex bias, sex discrimination, and sex stereotyping.

The hiring and firing of vocational personnel will be implemented ‘!"

according tc state and Federal laws with regard to sex.

Recruitment and descriptive information about vocational education.
progrezms will have statements that the program is available to all
persons regardless of sex. .

Effective action will be taken toward recruiting both males and
females into programs dominated by member of cne sex.

| 139
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x bias and sex

and sex bias,

Cooperative and work experience
with those employers who do not
the basis of race, sex, or

stereotyping in student sel

career decision-makin

i
other d

Currriculum materials used in vocational

sex

[a]

J
t

Program Descriptions

4 -

e
reviewed and revised for the purpose of el
stereotyping, and sex discrimination e

b information about the pro
ies for males and females.

'8

action will be taken by counselors in the state to elimin-

ection of vocatioenal

grams will emphasize career opportuni-

/ [

Incentive grants were made for planning, materials development, and

graduate study.

women.

Budget Data

Purpose

Displaced Homemakers
Support for Women
Sex Bias Eradication

Sex Equity Staff

FY '78

Allocat |

$103,00
1,00

|
~
b2

160 T

ed

0
0

' Plan expressed a need for research on effectiveness of vocational
. education in serving needs of urban women, minority women, bilingual
women, handicapped women, Appalachian rural women, and disadvanta

ged
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Women enrolled in Non-traditional, Mixed and Traditional categories

v . by occupational training area and year, Ohio
1972 1976 1978
_ \ (pergent) , :
' Hnn—tfaditianal. Total 7W77;:7 74i77 777 ) '5,5: 8.1 " 9.4 ;
7 Ijl;adés and Indus;;;:yﬁ o - 5.6 7.1 ] . 8;
Agricultufe ' 5.1 11.1 | 14.0
Distributive Educatien 6.3 1d 3 11.5
Health | | 0.0 0.0 0.0
Home Economics (Gainful) - | - 0.0 0.0 0.0
Business: : _m 0.0 0.0 0.0
Technical g . 5.5 8.2 11.5
Mixed: Total Gainful & % Non-gainful  55.1 47.2  55.3
Gainful Only ' . 49.6 45.6  53.7
Trades and Industry - 52.7 « 48.0  50.7
Agfiéultufé : ‘ , B 43.2 56,2/ 62.5
Distributive Educatinn 51.0 48.6 50.4
Health ! X i o 79.9 24.6 39.8
- Home Economics (Gainful) 0.0 0.0 0.0
Business 46.3 50.9 73.9°
Technical o CI 21.2 0.0 .0.0
' Home Economics (Naﬁsgainful) : " 65.2 ‘a 65.3 67.5
Egaéitignalf Igtal Gainful & Ngn*gainful 94,1 '88_5547 85;?
) Gainful Only 945  93.6  94.2
. Trades and Industry C 98.3'  97.7  98.1
Agriculture‘ : 0.0 0.0 . 0.0
Distributive Edugatian , 0.0 0.0 0.0
Health ’ 97.0 ' 95.8 95.2
Home Economics (Gainful) ' 86.0 85,1 85.1
Business 95.5 95.8 97.1
Technical o : 0.0 0.0 - 0.0 )
Home Economics (Non-gainful) 93.9 85.6 2.6

SOURCE: Based on data fram U.5. Department of Hgalth ~Education, snd -
Welfare, Bureau of Occupational and Adult Education.

* Percentage of women enrolled in vocational education courses nat?onally,
1972. Non-traditional (NT) = 0.0 to 25%, Hixéd (M) = 25, 1/ to 75.0%,
Traditional (T) = 75.1% to 100%. ‘ o
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S Analysis of Ohio Detailed Enrollment Data, 1972-1978

Agricultural. Increase in percent women was similar ‘to the national
increase, with Ohio con31stent1y at least one percentage Pant above

the U.S. average.

% Women 1972 1976 1978
- - Ohio . 5.1% 11.1%  14.0%

u.s. ! 3.9 9.6 , 1371

Number of women increased from 1,597 in 1972 to 5,029 in 1978.
Detailed prcgrams Most of the increase occurred in Agricul-
tural Productlon Wlth 4,300 women (14 8%) by 1978.

- Technical! Numbers of total students were small and dropped from

' 1972 to 1978. The numbers of women increased by 1978 but still
were small, particularly in the light of the large number of total
students Enralled in vncatlonal education in Ohio,

Trade and” Industr;gl Increase in percent women enralled 1n Ohio’ -
. was less than the increase in the U.S.

% Women 1972 1978
Nhio A 5.6% 8.1%
U.s. 5.4 9.5

Number of women infreaSEd from 5,100 in 1972 to 11,215 in 1978i

Detailed programs. Major increases in percent women occurred

in Other Construction (14.4%), Custodial °Services (47. 5%),
Drafting (17. 4%), Graphic Arts (29.3 3%), Law Enforcement (10. 9%) ,
and Trade and Industrial Other (27.1%). Machine Shop (4.1%),
Electrical Occupations (4.1%), and Firefighter Training (1.4%)
increased in numbers, but percents remained low.

'Mixed and Traditional

The number of women in Mixed courses increased greatly from 1972 (34,200)
to 1976 (59,500) and then dropped slightly by ‘1978 (55,000). This decrease
accurfed ma;nly in D;str;butlve and Business’ Educatlon

The percent wamen enrolled in Traditional courses in Ohie by 1978 (¢s. 7%)
was considerably greater than in the U.S. (85.7%).

Women's enrollment in Traditional courses was similar to the pattern in
Mixed courses. Enrollment nearly doubled between 1972 and 1976 but
- decreased slightly between 1976 and 1978.




Mixed

Ep§iq§§§; In 1978 the percent of women enrolled in Mixed Business
in Ohio (73.9%) was gfeatéf than in the U.S. (60.5%).

Detailed pragrams In 1972, the U.S. percents Gf women in the
two largest Mixed Business programs were higher than the Ohio

percents, but by 1978 Ohio's were much higher than the U.S.

. ‘ /

averages.
% @omén 1972 1978
. Accounting & Computing Ohio 49.3% 78.2%
: : . U.s. 59.8 66.1
- Business Data Processing Ohio . 41.2%- 73.3%
’ [ 4

Us. o 49.0 . 62,

DISEF%PPtLVE Education. The percent of women enrolled in Mlxed
Distributive Education courses.remained the same in 1972 and 1978.
However, the total number of students peaked in 1972 and dropped by

1978.

Health. In-1978 the percent women enrolled in Ohio (39.8%) was
considerably less than the U.S. (57.7%). '

Number of women in Hixed Health courses increased greatly between
\\\ 1972 and 1976 and again slightly between 1976 and 1978.

\\Trade and Industrlal Number of wbmen in Trade and Industrial

Hlxed courses continued to increase from 1972 to 1978.

. Hcme EEEan1CS In bcth Gainful and Non-gainful Home Eeoncmics
: courses the percent women decreased between 1972 and 1978. The
numbers of both men and women 1ncreased only slightly.




 OKLAHOMA A
S S~
Summary Analysis s . , K*s
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The State Plap was prsshicai and persﬁésivei A planning and priority
system wa$ established based on careful data analysis of relevant per-
formance factors. On the basis of the Plan, the enrollment data could

have been expected to reflect more gains for women than they did.

]

Funds were expended on the Sex Equity Coordinator; some.were to be :
expended on programs as well. A displaced homemaker program was sup-

ported by a state law, and expected 'to be operational i@LIQBDi

Enrollment Data " - - 5 L

2

¥

Wamen § gains in Non-traditional courses ‘'were greatest in Trade and
Industrlal courses in which they did not make appretlable galns nation-
ally. Althaugh there were gains in Agrlcultural the staﬂé 5- average was
-Vefy low in 1972 and still well below the natlgnal aversge An 1978

There were né _gains in TEEhﬂlcal courses although Dklahcma was sllghtly
above the natlnnal averagé in 1972, : o . -
Womer were above “he national average in Mixed programs’. :Théfé were no
gains for men in programs Traditional for women. |

¥ | o ) - . R ,
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%comprehen5lve high schools, for adults

4

A@glysisqu Oklahoma Stute Reports

SACVE Recommendations - .

Recommended suppnrt services to encourage mare women to participateé in
non-= t:adltlcnal programs. :

State respanse A number of support services for women, day care
services, and special services for homemakers are currently avail-
able in the regular programs of instruction. Prcgfammlng in these
categérles was limited due to limited resources. : '

<

&

Public Hearing Cgmmeﬁts'

r

BQAEﬁS§§f£ Report - i

No s2x equity issues were identified. ' L

H

MERC/Q Findings

No MERC/Q was conducted for Oklahoma.

State Plan

Established a system for analyzing male/female enrollment, and estab-
lished priorities and programs based on that analysis. Enrollment was
to be aggregated by sex, by type of institution, by level, by program
area, -and by economic region. This data was to be anaiyzed to determine
if statistically significant changes in enrollment patterns by sex had
occurred; whether change was greater in _rural or urban area, in AVTS or

éﬁ secondary students, for men or
wamen'_and in which programmatic areas change occurred.

E

" The Plan feparted thau a review of the initial 1977 -1978 enrollment L

indicated minor’ changes in male/female enrollment. There appeared to” be
a higher increase in non-traditional enrollments in comprehen51ve high™
schools than in area . hools, and a slightly | 1gher increase in non-
traditional enrellmeﬁ%i in urban areas. . '

The Plan noted that answers to these questlons wnuld prav1de ‘direction

for personnel charged with assisting the State Board in eliminating sex
bias and sex role stereotyping in vocational programs.

: : 145



%
Although no sex -bias studies were funded prapasals for research in
1dent1fy1ng sex barriers were prepared and presented to the State
Advisory Council, :
" Several schools Establlsheﬂ\lcéal model programs and were sharing their
experience with other schnals through state department staff. No supple—
mental monies were expended.

Displaced homemakers. A dlsplaced homemaker bill was passed and j
signed by the Governor on' ‘March 29, 1978. The state department
issued a reques; for a p1lgt multlpurpose service center for dis-

. placed hamemakers, to be funded in FY '80.

= .

Budget Data

' FY '78 FY'78
Purpose B i]igggﬂ“ Expended
Full-time Personnel ' § 50,000 § 52,031
Displaced Homemakers - 5,000 : -0~
LEA Model Projects , 20,000 -0-
Incentives to LEAs _ . 10,000 1,900 °
Guidance and Counseling /33,153 -0-

Parenthdod Education ; - 5,000 =0~

Annual projects from the five year plan.
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Women enrolled in Non-traditional, Mixed and Traditional categories
by occupational training area and year, Oklahoma

*

1972 © 1976 1978
(percent)

5.4 9.0]
5.8 9.8

(¥,

[Hén—cradiéioga;z Total

0
Trades and Industry 7.2
Agriculture | 1.2
Distributive Education 15.9
Health 0.0
Home Economics (Gainful) 0.0

0.0

9.8

L3> T « IR X o
[
el [
=)

Business

=T B R~ S NI

= O O
o
o

. Techniecal

[
w
O |

“Mixed: Total Gainful & Non-gainful 55,
____Gainful Only - 54.
Trades and Industry 44,

Agriculture 17.

W o~ L |0
bt
'—l

Distributive Education T
Health 88.
Home Economics (Gainful) .
Business , - 46.
Technical 11.

Lo
] ]
o~ B s T . SO O sy D D Wn |
Loy
n
o

fd WD oD D dm
[y

Home EcgnamicS'(Ngnﬁéainful) 74.

Traditional: Total Gainful & Non-gainful  94.
Gainful Only o 92.

ffédés and Industry ' 91.
Agricultufe ' _ S
Diétributive Education '
Health ' ) 91.
Home Economics (Gainful) 90.

0.0
0.0
92.7
89.4
95.9
0.0
94.1

89.
90.
93.3
- 0.
96.

Business v v oL 93.

Technical ' 0.

(@]

[ ST ol T« R U O"O v B
fo]

o TN LI o T« ) C C wl~N o

-~

Home Economics (Non-gainful) . 95.

SOURCE: Based on data from U.S. Department of Health, Education, and
' . Welfare, Bureau of Occupational and Adult Education.

* Percentage of women enrolled in vocational education courses nationally,
1972, Non-tras:.ional (NT) = 0.0 to 25%, Mixed (M) = 25.1% to 75.0%,
Traditional (T) = 75.1% to 100%.
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Analy-is of Oklahoma Detailed Enrollment Data, 1972-1978

Non-Traditional

Agricultural. Increase in percent of women enrolled was less than
the national incr:ase and the percent of women envolled was sub=tan-
\ tially lower than:'ihe national percent in all three years, 1972,

1976, and 1978.

Enrollment of women went from 280 in 1972, to 1,167 ia 1976, to
2,600 in 1978. :

Detailed programs. Increases of women occurred in every

5éﬁmeStept Forestry with the bulk of the increase in

=]
1 ”—1‘ 1
[»]
g | o
a

Technical. Percent of women in Non-traditional Technical courses

was vir ually the same in 1972 (9.8%) and 1978 (10.0%) while nation- . .
-ally th. percent of women in Non-traditional Technical courses rose
continually (8.6% to 16.7%).

i  The actual number of women enrolled was small; it increased from
. 480 in 1972 to 681 in 1976 and then decreased to 263 in 1978. At
"""~ —the same time, enrollment of men incrcased from 4200 in 1972 to
7,500 in 1976 and then also dropped to 2,500 in 1978. : .

Detailed programs. By 1978 three out of four women in Non-
traditional Techical courses were in Police Science.

Trade & Industrial. Althcugh the national percent of women increased
: .continuallly (5.4% to 9.5%), in Oklahoma the percent of women decreased
. between 1972 (7.2%) and 1976 (5.8Y%). ‘The percent of women then-
' increased 4 points between 1976 (5.8%) and 1978 (9.8%) even though
male enrollment increased an additional 25,000. Enroliment.of
women wen? from 2,000 in 1972 to 6,100 in 1978.

1976 and 1978 was in Electrical Occupations where enrollment

De;ailedfprcgrams. Half of the increase which Dccurred'between

of women increased by 2,400. Enrollment of women increased by

100 or\more in 10 other courses.

\‘ ] .

Mixed \ ‘{f ' \\RH

e \
\ R : : .
‘The percent women ¢nrolled in Mixed courses increased from 54.9% in 1972 -
to 61.5% in 1978. (\This pattern was similar to the national increase h
from 40.6% to 46.7%, but the representation of women was. much higher in
Oklahoma. ‘Enrollment of women in Mixed courses increased steadily from
1972 to 1978 (7,300 to 15,600).

usiness. Increase of women in Mixed Business occurred almost

exclusively in Accounting and Computing.

—
el

j!
|

J léé

o : o / : l.:\;; ‘ . I




Health. Enrollment of women decreased from 1,300 in 1972 to 600 in
1978. Enrcllment of men in Mixed Health also decrrasad.

Traditional

Total number of students in Non-gainful Home Economics tripled between
1972 and 1978. The increase occurred in Institutional and Home Manage-
ment, Care and Guidance of Children, and Food Management, Production and
Services. Enrollment of women in Non-gainful Home Economics decreased
only slightly from 30,500 in 1972 to 26,000 in 1978; the major decrease
in enrollment occurred prior to 1976. The percent women enrolled re-
mained the saae.

A,
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OREGON

State Reports

Although the MERC/Q raised several issues of non-compliance, Oregon was
apparently committed to sex equity. Still missing were specific provision

requiring programs at the local level.

If the knowledge gained from the SACVE study is applied, it should prove

useful to Oregon and to other states as well. i

Enro] lment Data

The state had a relatively high percent of women enrolled in 1972. It
was still above the national average in 1978, but the only major increase
between 1972 and 1978 was in Agricultural.

There was a decrease of women in all Mixed programs and a particulariy

large decrease of women in Mixed Business courses.

Men made major gains in programs Traditional for women; this was parti-
‘cularly true for Non-gainful Home Economics. The large increase in
numbers of men in all courses affected the percents of women enrolled

in Oregon.

17



Analysis of Dregon State Reports

S5ACY
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There are no role models in the schools te asuist in reducing sex bias.
e State should encuurage training and placement of qualified men and women
vocational instructors in nonstraditianal areas.

SACVE undertook a study at the public’ héarlng to dEtE ne 'hether the
Annual and the Five Year State Plans were achieving th eir tended
purposes. The study found that of the vocational teathe an d adminis-
trators interviewed, \37% were not familiar with the Stat Elan 29% had
only a vague understanding of its contents, and 34% who were familiar
witn the Plan mentioned a number of problems:

= Goals are too general; |

£

'~ Too much emphasis on disadvantaged, handicapped, and

} A women; and too many restrictions; ; -
- Too idealistic; and
- No enough copies distributed.
- General administrators, Advisory Council members, employers, anZ Board
members who were interviewed were even less familiar, as a grcud, with
the Annual Plan than vocational teachers and administrators. Fifty-
seven percent indicated they had not heard of the Plan and 189 were only

vaguely familiar with it.

Most of the respondents perferred passive provision of equal opportunity
to active recruitment of students into non-traditional occupations. ~
They nased'this prféfEﬂCE on: (1) cammunity presrureg and values, (2)

courses ED; bgth sexes. The fDllDw1ng.1mpravements were suggested.

- Eli ;nate sex bias in textbook materials

= Fequire teachers to develop goals related to non-traditional
education in their work plans. \ -

1
v

- Require attendance of vocational instructors at workshops

which explain problems of sex equity.

- Make students, particulary eighth gr ade udents, more aware
of employment opportunities in non-traditional fields.
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- Improve guidance and Eéusgling, especially at junior high and
elementary schocl levels.

- Provide opportunities for students to see members of their own

'sex working in non-traditicnal occupations.

Public Hearing Comments

(Sex equity received specific emphasis in public notices of the hearing).
Concern was expressed regardiag the insufficient preparation of vocational
instructors in the area of sex equity and regarding the insufficient
efforts being made to recruit women into non-trzditional occupational
areas.

BOAE Staff Report

No sex equity issues were identified.

MERC/Q Findings

Increased information on progress toward sex equity should be provided
to National and State Advisory Councils on Vocational Education. State
Advisory Council should evaluate vocational education programs to over-
conie sex bias. No evidence that state has addressed problems identified
as a result of its Title IX self-evaluation. Insufficient evidence of
state compliance. ' '

Prggggmrﬂ*scriptions

A project on elimination of sex bias for AbE students was approved.

raje;ts projected-in 1978 included elimination af'seg bias in
uidance and counseling at secondary and post-secondary levels.

]

Qisglgcedfhgmgmakgrs, Post-secondary education agencies to provide
training, employment, and placement services for displaced homemakers.

A Fy '78 FY '78
Purpese ' ~ Allocated Expended
furpose Allocated Lxpended

Day Care Services - ~C- =0-
Support Services $ 18,000 $ 47,458
Sex Bias Personnel 50,000 30,382
Guidance and Counseling 20,000 No data
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Women enrolled 1n Non-traditional, Mixed and Traditional categories
by occupational training area and year, Oregon

. ’ 1972 1976 1978
*(percent)
o w4 1e0]
3¢ 13.3
P 24,

rﬁén%graditiéﬁéiiiiétal B

Trades and Industryii 13.6 8.
Agriculture 9.8 21.

Distributive Education L " 1.6

9
Bzalth -' 0.0 n.
Home Economics (Gainful) 0.0 0

0

Business . 0.0
Technical ' 3.7 8.

i O QO O D o~y
O o o o

Mined: Total Gainful & Non-gaimful 54,
Gainful Only

L
A
R~
L)
o

Trades and Industry 42,

i
o s]
. .
L= B |
oyl
¥y

Agriculture 29.
Distributive Education ° 44.
Health ; . 15.
Home Ezaﬁamies>(Gainfu1) 0.0 0.
Businégs _ 63.0 55.
Technical - ’ 0.0 0.
Home Economics (Non-gainful) _ 0.0 0

b
. n |
LI = B~ I B SRR N I

I

O © ®» o vy
fm
LY}

'[Traditional: Total Gainful & Non-gainful  89.5  90.
Gainful Oni, 86.8 - 83.

Tfédés and Industry o 78.9 82,
Agricul ture . 0.0
. Distributive Education 0.0
Health 98.4 © 92,

'Home Economics (Gainful) 75.2 . 78.

M O O
N O O N o
o

Business 87.7 83.
Technical : 0.0 0.
Home Economics {Non-gainful) 90.6 95,

S O oo
o

72.

~u
1 [
B oo N WL oW o o =loe o
[«

SOURCE: Based on data from U.S. Department of Health, Education,
Welfare, Bureau of Occupational and Adult Education.

* Percentage of women enrolled in vocational education courses nationally,
1972. Non-traditional (NT) = 0.0 to 25%, Mixed (M) = 25.1% to 75.0%,

- Traditional (T) = 75.1% to 100%. :
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Analysis of Oregon Detailed Enrollment Data, 372-1978

Non-Traditional

Agricultural. -The national percent of women enrollees increased
from '3.9% in ‘1972 to 13.1% in 1978, but in Oregon the percent women
was 9.8% in 1972 and rose to 24.2% by i978. Number of women enrolled
went from 468 in 1972 to 1,523 in 1978.

Technical. Percent women enrolled in Non-traditional Technical
courses in Oregon increased from 3.7% (1972) to 8.5% (1976) wizh no
increase thereafter, while nationally, percent womer. increased from

8.6% (1972), to 12.2% (1976), and to 16.7% (1978).

Detailed proy "ams. Major increase was in Electronic Technolﬁgyi

Trade and Industrial. The percent of women enrollees was virtually
unchanged from 13.6% (1972) to 13.3Y% (1978). The aational percent
increased from 5.3% (1972) to 9.5% (1978).

Number of women enrolled weat from 3,707 (1972) to 4,944 (1978).
Increases occurred in the same lirge’ courses as was true nationally.

Mixed

Number of women enrolled in Mixed courses in Oregon expanded'frcm:8,700
(1972) to 16,700 (1978). - ’

Business. The reduction of percent women in Mixed Business was
entirely the result of an increase in the total number of students
from 9,000 -(1972) to 15,400 (1978) while women increased 'from 5,700
(1972) to 8,200 (1978).° ’ ’
Percent women enrolled in Mixed Business courses in Oregon declined
from 63.0% (1972) to 53.2% (1978) while nationally the percent
women enrolled in Mixed Business courses increased from 56.8%
(1972) to 60.5% (1978). :

Qgtailgﬁ;p:ﬁg:§ms. Most ofAthe women enrolled in Mixed Business
in -1978 were in Accounting and Computing, and Supervisory and

Administrative Management. A |

. 5 L
Qis;ribptive Education. Most of the women enrolled in Mixed Distri-
butive Education in 1978 were in Finance and Credit, Real Estate,
and Miscellaneous Distributive,zaurses.‘ ’

A

Health. Nationally the percent women enrolled in Mixed Health
courses declined from 63.2% (1972) to 57.7% (1978). In 1972, in
Oregon, the percent women enrolled .in Mixed Health, 15.6%, was
substantially below ‘ ae national percent but by 1978, Oregon ha
' increased to 55.1%, nearly equal to the national. .

P
—
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Trzde and Industrial. Percent women enrolled in Mixed Trade and
Industrial increased more. rapidly and consistently from 1972 to
1976 and 1978 (42.4%, 58.5%, 65.6%) thdn was true of the national
(40.6%, 38.0%, 46.7%). Total number .of students fell in 1978 to
1972)level of 1,000 after it had increased to 3,500 in 1976.

Traditional

In Oregon the enrollment of women in Traditional courses increased from
18,300 (1972) to 28,400 (1978). Every detailed program showed a similar
proportional increase. All decreases in the percent women in Tradltlmnal
courses, with the exception of Traditional Trade and Industrial, were

the result of an 1n;rease 1n enrollment of men rather than a decrease
in enrollment of women.

— Home Economics . There was a large reduction from 19.2 to 1978 in
both total number (45,900 to 37 ,000) and percent (90.6% to 72.0%)
of women enrolled in Non-gainful Home Economics.
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PENNSYLVANIA

Summary Analysis

State Reports

‘Because there was little program description, it was difficult to be

certain what programs wei - being Dpérated ‘and how the state had re-
sponded "to suggestions of the SACVE, public heaflng, and HERC/Q

Further investigation is needed at the state level

Enrollment Data

Pennsylvania's patterns of Non-traditional enroliment were similar to
those of the U.S., but in most cases Pennsylvania had not advanced as

much. oL

i

L

Pennsylvania had a slightly lower percent of women in Non-traditional *
courses than the U.5. and showed few relative ga ins since 1976. Women
in Pennsylvania made their greatest gains in the Mixed programs. There
was a marked incréaég, greater than the U.S., in Mixed programs between
1972 and 1976, with an increase in all occupational training areas
Except Health.

Except for Non-gainful Hémé“EﬁéﬂDmiEE, the percent of ﬁen enrolled in -
courses Traditional for women changed very little. This patterﬂ»ﬁas
similar to the U.S. except that the percent of women in these courses

was higher in Penn sylvanla than in the nation.

4

he percents of women in Nan -traditional programs and of men in programs

~3

raditional f men were lower than those achieved natlonally

-
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Analysis of Fennsylvania State Reports

SACVE Bécamm§ggatigns

The Council is concerned about the slow gains being made on enrollment
of men and rumen in courses that are not traditional for their sex.
They also question whether the rczources assigned to sex equity by the
state are adequate for so amb:tlaua a program.

Public Hearing Comments

Ihe Pennsylvania Ccmm1551nn far WDF‘ﬁ questioned whether one Sex Equity
Coordinator could undertake the gigintic task of initiating the, activities
specified for the 1979-80 sex equity plan. They also stated that the

plan would be more meaningful if priorities were indicated, includiug

the financial, human, and physical resources allacated to each activity.

State réspcﬁse The Sex Equity Coordinator w;ll have the assistance
of several State Department of Education (PDE) offices in carrying
out the sex equity program. These include the Bureau of Vocational
Educatlan, the Research Coordinating Unit, Office of Higher Educa-
- tion as well as staff'of the Eurea; of Equal Educatloﬂal Oppcrtunlty

Iﬁcentlves should be offered to encourage enrollm,ht Gf both - ‘women and
mei in Non-traditional programs and development of model programs to reduie
sex stereotyplﬂg

State response. The Federal law encourages the use of incentives
but it is mute on accepted practices of specific incentives. Funds.
are available on a project basis in the areas of research, guidance,
teacher education, exemplary, etc. Sex equity activities are an
identified priority for these funds. Monetary awards to individuals
. are inappropriate. However, an effort is being made to develop
L. . additional incentives for inclusion in the annual plan.

-~

BOAE Staff Report

No sex equity issues were identified.

MERC/Q Findings

Personnel 'did not assist State Board in publicizing public hearings.
s State moving into campllance
l

iewed.

\I'Tﬂ
a8

No evidence that Ti,le IX I

ations were rev

No evidence that state has attempted to correct problems revealed by
LEAs' Title IX self-evaluation process, or to make complaint process
- known. " e -
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Sex Equlty Caardlnator dld not review letrlbutlﬂﬂ Df grants and con=

a
No ev1dgnce that Sex Equity Coordinator was monitoring hiring and prD-
matlﬂn process to assure elimination of sex bias.

i?No'evidEBCE of priority given to exemplary and innovative programs that
address sex equity. N: evidence that proposals are reviewed to assure
responsiveness to the issues.
No statement in brochures or announcements tiaat the state and LEAs would

not discriminate in enrollment or employment of teachers ahd administrators.

Program Descriptions

Development of- pre-service and in-service tEEith*Efalnlng pfagrams
to enable homemaking teachers to eliminate sex bias. Five workshops

"helA.

Displaced homemakers. Federal funds totalling $100, QOD have been
budgeted for developing, promoting, and providing services for dis-
.placed homemakers. Thirteen programs to assess and meet the needs
of displaced homemakers were reviewed and funded. No descriptions
of the programs were included.

&
Budget Data
e " o FY '78
© Purpose Allocated
Sex Bias Activity 5 50,000 $ 50,000
Sex Equity 10,142 No data
Displaced Homemakers . 52,965% 10,142
. Sex Bias & Discrimination 65,000 No data

Figures arc reported as cited in the particular section:of the
of the documiut referenced.




, ) o . . . *
Women enrolled in Non-traditicnal, Mixed and Traditional categories.
by occupational training area and year, Pennsylvania

1972 1976 1978
£p3fgen:)

= bl

[3§a€ﬁ§§g;ciaggi§'tgéél - o ‘f§;7 R \\T;sisi
Trades and Industry EY 9.0 ) 7.9
Agriculture 3%?_ 9.2§;f 10
Distributive Education 0.0™ 4;9fb 24.6
Eealth - 0.0 0.0 0.0

Kome Ecoenomics (Gainful) ) 0.0 0.0 0.0
Business - 0.0 0.0 0.0
Technical ) _ ‘8.1 10.7 = :18.8

ﬁiié&: Total Gaiﬁfﬁiréﬂﬁﬂnsgaiﬁfﬁii
_Gainful Only
“Trades and Industry , _ 30.5 58.2 61.7
Agriculture 49.2 4.6  65.2
Distributive Education 61.1 “  59.0 61.1
Health : - ;
Home Economics (Gainful) . 0.0 0.0 0.0
Business I 63.0 0.3  65.7
Technical : 48.3 67:7 72.6 ,
Home Economics (Non-gainful) 68.9 42.1  55.9

oty

Traditional: Total Cainful & Non-gainful  91.
 Gainful Only 39.

Trades and Tnégstryé ' 89.
Agriculture a.
Distributive EZducation , 0.
Health - " 95,

Home Eccnomics (Gainful) o 73.

0.0 . * O0.
0.0 0.
81.9 95.
76.2 75,
91.0  91.
0.0 o0.
82.3 © 80,

[

Business 90.

Technical ' 0.

O O W e o O D‘_‘M“'\I =3

S < B o R S V]

Home Economics (Non-gainful) 92,

SOURCE: Based oa data from U.S. Department of Health, Education, and
Welfare, Bureau of Occupational and Adult Education. '

* Percentage of women enrolled in vocational education courses nationaily,
1972. Non-traditional (NT) = 0.0 to 25%,"Mixed (M) = 25.1% to 75.0%,
Traditional (T) = 75.1% to 100%. 1 -
: g : © 159 - A Dy
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Analysis of Pennsylvania Détailed Enrollment Data, 1972 - 1

]
o
W
L]

| e

te 10.3%, less than the increase cf womien Enrnllfd natlanglly {3. 94
to 13.1%). Enrollment of women increased in 21] c..rses as was true
of national enrollment.

Technical. ’Pénnsylvania‘s increase in the percent women in Non-
traditional Technical courses was similar to the national:

% Women 1972 1978

PA §.1%  19.8%

U.s. 8.6 16.7
_Enrollment of women increased from 1,300 (1972) to 4,700 (1978).

Trade and Industrial (T&I). Although there was a steady increase
in the percent af women in Non- tradltlanal T&I natluuggly fr om 1972

women in T&I. between 1972 and 1976 but a decreace between 1976
(9.0%) and 1978 (/.9%).

Th® enrollment of women expanded continually from 2,800 (1972) to
9,000 (1976) to 11,500 (1978), but this was offset by an even
grenter expansion of men from 111,000 to 121,000.

Detailed programs. Major increases occurred in:

w7 ’ 1972 1978
Auto mechanics 5.2% 8.7%
Carpentry 1.8 4.1
Drafting 3.8 13.5
Electronics 3.8 8.5
Management Developmrnt - 9.8 30.6
Graphic Arts 10.5 - 31.4
Law Enforcement 0.4 35.4
Woodworking 9.7 20.1

Mixed & Traditional

The percenL ‘women enrulled in H1XEd courses in Eennsylvanla 1n 1978

area was greater extept in Mlxed Health courses.

Lt _ The total enrollment of women ‘in Hlxed conrses expanded’ in Pennsylvanla
between 1972 and 1978, more from 1976 to 1978 than 1972 to 1976. This
. was true for each Qccupatlgnjl “training area. ’

L | | , 160
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The perceat of women enrolled in Traditional courses dld not decrease in
‘Pennsylvania except in Hamg Economics.

Business
Mixed. .Both the percent and the number of women in Mixed
Business courses increased from 1972 to 1978. Total enroll-
ments also rose continually, though more slowly.from 1976 to
1978. The percent of women increased in each Mixed detailed
_ program except "Office Occupations, Other'" by 1978.

Traditional. - Enrollment of women in Traditional courses in
Pennsylvania increased from 121,000 in ;972 to 160,000 in 1976
and decreased sllghtly to 153, DOO by 1978. .

Ry

.
DistributiigiEducatiqni
Mixed. The pattern established for Mixed Business was true
f Mixed Distributive Education. There was a small increase A
in number and percentage of 'women in almost all detailed . \
programs, except Real Estate,- Iﬂsurance, and Transpartatlun A
. ~ s
Health
Mixed., The major expansion in women's rollment in Mixed

Health occurred between 1976 and 1978 when it more than doubled
(as did total student gnrollmegﬁ);

-
\\

[

iggdepand Industfial

o

Mixed. Enrollment. of women in Mixed Trade and Industrial .

dropped considerably between 1972 and 1976 due to a large
deerease in Enrollment 1n the "Other Publlc Serv;ces" courses,

Traditional. Enrollment of women in Trsditianal Trade and

Industrial increased rapidly from 1972 to 1976 but hardly at

all from 1976 to 1978. -
Home Economics. Enrollment of women in Consumer and Home Economics
increased from 1972 to 1976 and decreased very slightly from 1976
to 1978. The percent women enrolled decteased, throughout the
period from 1972 to 1978. ‘ '

\

161




‘Summary Analysis

5

[ / £
|

|

3 ; i _ //
‘Funds beyond ghDSE for the Sex Eq t& Coordinator and di placed home-

5
\
makers were allocated by the sta but the actual expen d ures vere

l
t
h

State Reports

lower than the allocations.
t intere-ting effort in Texas was the establlshmenr of

Perhaps the'mqs
!l to be reached ea

enrollment goa f year, although the goals projected
minimal gains. Results of these f rollment goals 1nd1cated improvement
in sex equity |in .the state, but h only way that the state could accom-

iance at the LEA 1&vel However there

plish the goals was- thfgqgh per f rma
was no evidence that the state goals had been specifica ;l’ applied to

LEAs.

Enrollment Data

P
i

' .
In Texas pefcent of women enrolle

1 increased in every Non-traditonal
occupational Lralnlng alea, except\ Trade and Industrlal This was
because of a partlcularly large indrease in the number of women enrolled.

tn Non-traditienal courses, including -

+ Texas had maJOr;lﬂEreaEES of women
Trade and Indugtrlal courses, that did not have increases in most other
states in the UiSﬁ ‘ o ; <

! 1 X . i
Women increased fin all Mixed occupational training areas, except Mixed
Health where men\made greater gains. Increaseas in enrollment of men in
courses Tradlt1nqal for women was almost Entlrely in Home Economics,

and t6 a lesser degree in Traditional Trade and Industry.
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™, Analysis QfﬁTgxéﬁfspate Reports

N\

SACVE Rec \Qmmendatlans

No sex equity issues were identified.

»

"'"U‘

Public. Hearlng f.omments \

1e State Board. should make funds availabe to support activities to
eliminate sex bias and follow up these activities to ensure that funds
so identified are actually spent.

-3

he

Staté response, Funds are available to support activities to

eliminate sex bias and sex stereotyping. The law and regulations
.. do not mandate any specific expenditure of funds except the $50,000

to support the functions of the full-time personnel. In FY 1978,

$50,000 was allocated; in FY 1979, $60,459; in FY 1980, 566, 022

The minimum has been exceeded.

A p;lot program should be undertaken to .encourage women vcﬁatlanal
ediicators to enter welding; 30 classes for women were started but nane
of the ‘vocational education teachers were women. N

BOAE,Staff Report ' i

1

State's program of incentives to develup mudel programs to reduce sex
bias is lnadequate

Required action. DESCIle incentive package currently available,
and insure that LEAs are aware of the program.

. Results of activities to reduce sex stereotyping in vecational education -
- .-——by-the sex equity coordinator and others are not reported. A list of
- activities in this area does not adequately comply with the regulations.

}

Required action. Rewrite thé results section to include what
impact these activities had on reducing sex bias, stereotyping and
discrimination. - Also include the results of the incentive program
as well as the results of the displaced homemaker program.

F ]

There has been no update of the functlcns Df the Sex Equity Coardlnator.
A review of self-evaluations requlred by Title IX was lacking in the

description of functlang

Requ;red action. UpdatP the Five-Year Plan to include in it the

list of functions to be performed by the sex equity per onnel

Tk

" MERC/Q Findings

No MERC/Q was' conducted for Texas. ; . \ ' i

i
%
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State Planﬁz

Enrollment gaals were established at the secondary, postsecandary, and
adult levels. Results of goals for 1979 were reported; new goals for
1980 were established. Goals were established for percent enrollment of
men apd women in several occupational training areas at secondary,
pastsecandary\and adult levels. The goals for 1980, however, offered
little advancement over the results of 1979. (See Goals Table following.)

Program Descriptions

The development of vocational counseling materl 11s for use in the

\ women's support services program. This progect resulted in the
development of the film "Breakout," which di als with recruitment by
counselors. T .

An analysis of problems as perceived by male students in vocational
homemaking education programs in order to improve teaching techniques
or curriuculum development. These will be used in a substantial
number of secondary and postsecondary classrooms.

Exemplary\ program for recruitment into non-traditional careers. A
project to explore such areas as barriers to entrance into non-
traditional careers, useful recruitment methods, and influencing
occupational choice. Recruitment materials were cdeveloped and
recommendations were made for statewide recruitment activities.
Minicourses to explore non-traditional career fields; lab DurQEQ
to give individuals an opportunity to experience areas of employ-
ment previously traditional for the opposite sex.

Utilization of a %Qdel to create awareness of sex bias and sex
stéreotyping in votatiunal éducatian This pr ject provided infar-

snlut;on cf the pr@blem Df sex b;as and sex stereotvplng

Training “of child care prVldEfS to use a nonsexist approach to
child development. Material packets were developed including
suggested resources and learning activities for developing programs
to eliminate gexism. -

te

, _ typlng in vccgtzanal Educatlan and alse chused on DppDrtunltlES in

\ _ rural areas and for individuals migrating from rural to urban centers
with a high concentration of economically disadvantaged, unskilled, and
unemployed persons. '

=
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Budget Data
. - ’ "FY '78 FY '78
Purpose Allocated Expended
Sex Bias Support Personnel $ 50,000 $ 38,633
Support Services for Women 300,000 9,947
Day Care Services : 500,000 7 =0-
Displaced Homemakers 200,000 5,739

Exemplary and Innovative Programs - 628,059 169,133
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TEXAS ENROLLMENT GOALS AND RESULTS

FOR WOMEN AND MEN - 1979

_ . ~ Secondary Post-Secondary _ Adult

Goals

_Goals

_|_Results

Women
Distributive.
] _.-Agricultural

" Trade & Tndustfial

excluding Cosmetology

Technical
-
. Industrial Arts

Men

Health )
Office exéludigg y
Data Processing

11.6%

7.2

9.6

23.0

Results

123.5

128.6% 39.9% - -

)

27.8 28.2

7.2 -11.1 - = =

4.8

31.1

35.4

TEXAS ENROLLMENT GOALS FOR WOMEN AND MEN - 1980
B - o "Secaggéryﬁ “Post-Secondary | Adult | |
] - | . Goals _ _Goals __Goals

Women
Distributive ,
i !

Agficultufal

Trade & Industrial
excluding Cosmetology

Techﬁicsl

Industrial Arts

7

Health

Office excluding
Data Processing

" Home Economics

40.3% .-
ngj ===

12.0

15.7

30.3 i 27.3

19.3
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' : *
Wbmen enrolled in Non-~traditional, Mixed and Trhditinnal zatégcries
by 6cgupatianal training area and year, Texas :

) 1972 1976 1978
v . , (percent) _
[ﬁén;tfadiéignai:ﬁiétal B _ — 77; 7>77 1é4;7177;W6;é 7 Vllfll
Trades and lndust:y i 2.4 5.8 . .6.6
* Agriculture | 0.7 4.5  13.8
+  Distributive Education 8.7 14.2 15.8
' Health | | 0.0 , 0.0 . 0.0
Home Economics (Gainful) - 0.0 0.0 0.0
é “ Business - - | .00 - 0.0 .0
Technigal | Co4l 15.7 18.2
Mixed: Total Galnful & Non-gainful  55.4 .  52.4 59.1
__ Gainful Only B  46.6 49.2 55.7|
Trades and Industry 347 3.1 9.1
Agriculture . lo.s 30.4 ©  57.0
" Distributive Education o bh.6 W " 50L7
Health . .. .. .. 716 64.9 67.2
! Home Ecanaﬁiﬂs'tGaiﬁful) 0.0 ) 0.0 J.0
Business ) : . .53.0 T 59.1 66.7 =~
Teehnical i S 277 2005 0.0%
Hame Ecanamics (NaﬁLgainful) ©71.8 77.9 - 67.0
" [Traditional: Total Gainful & Non-gainful  94.7 84.7-  84.3
i  Gainful Only . 90.9 88.3  88.0]
Trades and Industry - " 98.7 . 85.7  87.6
Agriculture | . 0.0 0.0 0.0
Distributive Education . 0.0 0.0 0.0
Health 89.2  90.7 90.5
Home Economlics (Cainful) i, . 88.4 1 82.5 78.0
Businéss y R 91.9 . 90.7  93.0
Technical: =~ - ; »7 ~0.0 0.0 ~ 0.0
_ Home Economics - (NQﬁ gainful) 3 x 94;3 S%aé ' 83.0
SOURCE: . Based on data frnm U S. Dgpartment of Health Eduaatiun, and
Welfare, Bureau of Qgcupaticnal ‘and Adult Education.
_ Pergentage Df womer. enrolled in vocational education gg&rsas natignally,
v 1972. Non-traditional (NT) = =Y.0 to 25%, Mixed (M) = 25.1% to 75.0%,
. Traditional (T) = 75.1% to 100%. 167 . .
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Analysis of Texas Detailed Enrollment Data, 1972 - 1978
t | v

Hgﬁ*Iradi;iﬂnél

Agricultural. Increase of percent women enrolled was greater than
. the national increase:
!,’ :

% Wemen 1972 1978
Texas 0.7% 13.8%
U.s. 3.9 13.1

Women made a major gain in Nan tradlt;gnal Agriculture in ‘Texas
between 1976- 1978, while nationally the shift had, already leveled
off. The Enrallment of women increased from 1 024 in 1972 to 15, 6
in 1978. / A :

Detalled prngrams Increase resulted prlnav=]y because of

Agrlcultural PIDdthlDﬂ although every prc:.am, w1th the

Technical. The percent women 1n Non=trad1t1nnal Technical courses - ,

increased at a more. rapld rate than the national:
. i A
%:Eg@gg 1972 1978 .
: g .Texas  °° 4. lé . 18.2%
: .é - 'g, UF;S. 8 6 16 7

=

The enrollment 1ncreased LWlCE as much pr;or to 19'5 as it d1d after
1976, from 334 in 1972 to 5 ,367 in 1976 to 8,934 in 1978. :

Detailed programs. Most increases occurred. in Miscellaneous

Technical courses. Other smaller courses in which women made
gains between 1972 and 1978 were Architectural, Industrial, .
and Mechanical Technolngles, Fire Stafety, and Pol;ce Sc;encé,

¢ Trade & Indgst;;al Increase of percent women enrolled in Non- . ‘
traditional Trade and Industrial courses in Texas was comparable to
national expansion, but Texas started well below U.S. and was still

three percentage points below U./S. in 1978:°

% Women . 1972 . 1978
Texas 2.4% 6. A
U.s. E;Q 9,

/ o - e

Detalled programs. Majar increases from'1772 to 1978 were in
Other Construction, Drafting, Graphic Arts, Law Enforcement,
Machine Shep, and Electronlcs 7 !
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Mixed and Traditional -

’Busiggégg Enrollment of women in Mixed courses increased 10,000
by 1976 and another 7,000 by 1978. Percentage increase brought
Texas up to the national average:

%_Women 1972 1978
Texas , . 53.0% . 60.7%
U.S. 56.8 60.5

Distributive Education. Lar rge. increase (20,000) in numbers enrolled.

Detailed programs. One- third nf the women enrﬂlléd'ln Mixed
Distributive Educatlon 1n Texas were in Real Estate.

Mixed. The rate of decline in the percent women in Mixed
Health courses in Texas was comparable to the national decline,
but a larger percentage of women remained Enrnlled in Health
courses ;n 1978 than was true natlonally

N

% Women- 1972 - 1978
Texas - 71.6% 67.2%
, U!S. _ 63.2 - .57.7

Tradltlonal 80% of the women enrolled in Traditional Health?

‘courses in Texas were in some sort of Nursing. There were
higher pe:céntages of women. enrolled in Health than nationally.

Trade and Industrlal - Rapid expansion iniﬁiiéd courses, mainly in
Quantity Foods - 27.1% in 1972 to 61.9% in 1978 .

Home Economics

=

T Traditional. The reduction in percent women enrolled in
Traditional Gainful Home Economics in Texas was greater than
the national reduction:

2

’ Women 1972 1978

% me! 9
Texas 88.4%  18.0%
U.S. 86.1- 82.5

" Total women enrolled iﬁ Traditional Gainful Home Economics in
Texas continually increased from 8,100 in 1972 to 23,400 in
1978. ; '
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" WYOMING

Summary Analysis

FS : ¢

St;gg-Repcrts

§

Unlike many other small statés'thét utilized only a portian'éf thel}
850,000 allocatgd for the Sea Equity Coordinator, Wycmlng attempted to
utlllze $21 210 of the $50 ODD for programs. The faﬁt that BDAE dlsal=‘
lowed some of that allocation shauld not GbSCurE the state's effort tc
utilize the full $50,000. '

¥

There was nothing in the State Plan to eéﬁlaiﬂ'why Wyaming'méde such

progress in eliminating sex stereotyping as 1nd1cated by the Enrallmept

data.

Enrallméﬂt Data

Extremély positive gaiﬂs were made in Trade and Industrial Non-traditional
enrollment and in Agricultural. Given that a limited number of courses
are offered in any state with a small population, Wyg%ing showed positive
enrollment increases above the national averéges‘in all courses foered,

‘There was an increase of women in Mixed Business courses; in all programs

EH

there were exceptional increases.

b Men made gains in courses Traditional for women :nd women made gains in
: i/
/ - courses Traditional for men. Such uniform increases could not have

’ occurred without effort.
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SACVE Recommendations . ,,A_‘

e
-day care services for children of students in post-secondary and adult

Analysis of Wyoming S;até Rgports

f #

5 = f=

Devise means to achieve more equal sex representation in vocational
education training programs.. ‘ i e T,

.
Cd . R
| . E i .

prli;iﬂegr;957CEmments}: ‘ . . ' : o

4 : s
N €

i N . : L . e
There is a need for supportive services for women in vocational edugation,

vocational programs, and grants to overcome sex bias and sex-role stereo-
typing in vocdtional educatiep: o . ] : o
State response. There are not enough funds to adequataly provide
day care services for children of students. Priority was placed on ’
funding the improvement of secondary vocational programming.

" BOAE Staff Report . - ‘ * T
Projects were funded from the $50,000 allocated for the support-of :
personnel working full-time to carry out the required functions. The
second and fourth-projects (listed below), however, do not relate directly
to the ten functions and as such cannot be funded from the $50,000
required funds. - : .

MERC/Q Findings L

' HERC]Q_wéé?é%néucted for Wyaming,hbgt no report was available. ‘ »

Y

Program Discriptions : L

Use of sex hias funds for purposes other than staff are as follows:"
. ) : .
A grant for $2,500 to develop an audio-visual recruitment package
for the purpose of encouraging females to enroll in the construction
technology program. . : ' 3
$1,500 for guidance and instructional materials for home economics
classes which develop career decision-making skills to address the
"issue ‘of sex-role stereotyping. . : ~

$500 to conduct an in-service workshop for district vocational
teachers, counselors, and administrators. :

$180 to cover workshop expenses for a vocational éd@catign teacher
to develop skills in helping women overcome math anxiety.

171 :



_ -~ " $16,530 to conduct a needs assess

older in a six-county area.

Dispiacgdfhcmgégkérs_
, and follow-up.

ment of rural women 15 years and

Program funded fﬂf exploration, glacement,

Budget Data

FY '78 FY '78
Purpose Allocated Expended
Displatédvﬂamemakers o
Sex Bias. Personnel

$ 40,000

$ 10,000
50,000 50,000
s j |
\~
Vo

J

R | il:?i;
¥y 7



o ) S : %
Women enrolled in Non~traditional, Mixed and Traditional categorles

by occupational training area and year, Wyoming

1972 1976 1978
(percent) '

12,8 12.3 |
12.1 10.
13.6 18.
33.3 47.
0.0
0.0
0.0.
10.5

. [Non-traditional: Total

Trades and Industry

"Agriculture

SRR VOIS [

T O O O C o |
5

o . pistributive Education 16.
Health | al
Home Economics (Gainful)

Business

L] (=] (=] [
~ o o o~

Technical

T64.1 56,
614 53,
26.8  63.
0.0 0.
63.1 33.
0.0 89.C
0.0 0

4
61.8 65
0.0. 0

Hixedngcﬁal Gaiﬁfﬁi & Ngnsgainful 57.
Gainful Only l, o o7,

~ O
o]

J~

I
[ [
0 o w oo W O Om oo

Trades and Industry

o O

Agriculture
pistributive Education ' 56.
Health

- I~ TN

-«

o O

H €

0
Home Economics (Gainful) 0
Business : 58. 1
Technical | 7 : 0. 0
8

Home Economics (Non-gainful) . 0. 85.5 - 83.8

53 748
68.4 70.3
T 0.0 100.0
0.0 :‘!Q_D

0.0 ' 0.0
85.2 | 911
76,1, 65.
67.00 ' 70.

Traditlonal: Total Gainful & Non-gainful  93.
Gainful Only ) 87.

Tradesiénd Industry - - 0.
Agriculture . . |
Distributive Education ) S { 1
Health ‘ 100.
Home Economics (Gainful) 63
\EBELBEES B ' &8.

Technical : . 0.

o o w o o o cle w

3
0
0.0 0.0
83.5 80.0

Py

Home Economics (Non-gainful) - 97.

SOURCE: Bz 4 on data from U.S. Departmern. of. Health, Education, and
Weliare, Bureau of Occupational and Adult Education.

'\,

* Perteht§ge of women énraliei in vg:atianal education courses natianally,“
1972. Non-traditional (NT) = 0.0 to 25%, Mixed (M) = 25.1% to 75.0%,
Traditional (T) = 75.1% to 100%. _ - -
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© "Analysis of Wyéminngetailed7Enfallment Data, 1972-1978

Egngftaditi03§l 3

s

A i 1 Percent women enrolled in Agticultgre increased at a
greater rate than the national: o '

/ - % Women - 1972 - 1978
: : _ Wyoming - 3.5% 18.29%
U.S. 3.9 13.1

, ‘Total student enrollment expanded from 1;900 (1972) to 2,500°(1978).
L .At the same time the number of women increased from 68 to 450."

Qgtailed.prq:rams. Greatest increases were in Agriéulture
Supplies/Services, Agricultural Mechanics, Agrigcultural Pro-
ducts, and Miscellaneous Agriculture. oo

Technical. Percent women enrolled increased between 1972 (8.6%)
and 1976 (10.5%), but by 1978 most of the Wyoming Technical program

had .been phased out.
Trade and Industrial. Percent women enrolled in Non-traditional

1 Trade and Industrial -in Wyoming in 1972 (1.2%) was much lower than
the national, but by 1978 (10.7%) was greater than the national .

Total number of women enrolled rose from 16 (1972) to 1,184 (1978).
'Dgtaiied,prcgrapgi_ In 1972 women were in two courses: Graphic
Arts and Drafting. In 1978, they were in twelve courses; most
were in Woodworking, Drafting, and Graphic Arts. ’ :

Mixed *
“ Total women enrolled in Mixed courses in Wyoming increased from 1,700

(1972) to 24100 (1976) and to 3,800 (191§)i The major shift in women's

enrollmient occurred after 1976. This pattern‘was exactly replicated in

‘Mixed Business and Distributive Education.
Businé%s. Nine /jout of ten women enrolled in Mix&d Business were in
Accé@ﬁffng and Computing, in which women's total enrollment doubled
betwegn 1972 apd_lQ?é, and then again between 1976 and 1978.
AY ! . .
) o Dis;rightive ﬁdugatiﬁn% In 1978, percent women in Mixed Distributive
S EdUEatidﬁ;in;W§omin§'CBBES%)_was substantially lower than the national
A ' 'pefcenqgggga%\(52f2%)i : , .
?j \s‘! ' ' Coe
Health and Trade & Industrial. Percent women in Wyoming in Mixed ®
Health (89.0%).in 1978 wzs much higher than-the national percent
vomen (57.7%). The same was true of Trade and Industrial (63.7%)
! which was substantially Higher than national percent women (46.7%)

in 1978. - —

/- S 74 e . .
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There seems to have been no vocational education program available
in Mixed Health in Wyeming prior to 1978 and very little in Mixed
Trade and Industrial which partially accounted for the high percent
of women enrolled once thes= programs started.

Traditional

aditional courses in Wyoming in 1978

Nine out of ten women enrolled in Tr
llment iu other courses was negligible.

were .. . -alitional Business; enro
y - .conomics. In Wyoming, percent women enrolled in Traditional
Ho..o Economics courses decreased 17.5 percentage points between
1972 and 1978 from $7.4% to 80.0%. The percent women decreased
in every course. '
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and trganizatlnns to allminate sex blas

1/

Matrlx of Activities Addr sseﬂ in State Plans-—

LAL'CA|E_.[GA|IDIIL [ [~M [NY [OH [OK [OR [PA [TX [WY |

STATE PLAN RZYIEW AND PREPARATION.

ixxxx’x’}:xxxﬁx X

Y

Review statE‘plan for ‘sex equity X

Develop comprehensive plan to ovarcome I T, ]
sex bias : X | X X | X [X | X X X X

State general tommitment to sex Equlty N ) ”7 \ x| x i X X . X -
in SLSEE plan o ; - X (X | X | X X X X 1%

Develcp and 1mplemént state study to ) |
eliminate sex bias and sex stereotyping ' 1 X
at all levels _ \

>3
»
b
b
»

»s

Revleé;glétrlbutlon of grants to assure - ] - ) m\ ' '”41 T . ,i ) . o -
netds af _women are addressed ' : X X;\ X X P XX X X X X X

view ptograms funded by state office . - o - - o - i . - - -
‘or sex bias . X| X[ X[ XX |X X | X | X |[X |X X

Requlre an evaluaLlon Fomptmaﬂt on each : - ‘X i X X
ptagram intlude ellminatlcn gf sex blas : :

= — == = = = = i\
INVDLVE DTHER AGENCIES/INDIVIDUALS/STUDE

Establish a State Advisory CDuntll on
Sex Equlty ~ ; ) l

Requlte Local Adv1sory Countils to 1ntlud° ) |
person aware of problems of sex discrimina- X . | X | X1 X X
tion and bias

Invulve student organ ig tions in non- ‘ X X ‘ X X
ttad;tlmnal vocational education . of ; .

Develop on-site visits to business and N ) ! ) . .
1ndustry for nan—tradltlonal students ( | L

P
L)

Work cotperatlvely with other agenties _ % i \

— — |

)L/ ‘The 1980 Plans were analysed for this matrix from Lé states and the 1979 Plan for Georgia

2/ Descriptien of programs funded by state for sex equity described separately in each Analysis

of State Reports. {
- |
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Stereutyplng

PA | TX

E

EVALUATE/MQNITDR/PRDVIDE TA TO LEAS

Prav1de te¢hnlcal ass;stan;e co LEAs

Evaluate performance of LEAs and funded
prcgrams

| ]

Utilize results of evaluatlcns/and Action
Plans in determlnlng statp plefltlES

>
e

St;mulate lacallv 1n1tlated pragects

< |

Review T;tle IX Eval ions

Devele monitoring Eaals other than Title
IX self evaluatigd'

MDnltDr camplalnt%

Make reaammendizlans to LEAE on afflrmatlve
actlan ~

s

DEVELDP AND REVIEW CURRICULUH

Revlew baak: and materials in use far sex
Stgreatyplng

"

Identle and dlssemlnate currlculum far
Dvercamlng sex bias and stereotyping -

L

B
b |
e

et

Train currlculum personnel in develaplng
bias- frce curriculum :

Provide guidelines far curriculum
develapment aﬁd review

Develap materlals whlch ellmlnate sex

~

i

REQUIRE ASSURANCES FROM LEA, PRIOP TO
FUVDTNG

Requ;re LEAS to p1311de EESUIanﬂes that
programs will be conducted tb reduce dis-
crimination and sex steréatyplﬁg

=

E

Kequire a plan to eliminate sex dlECrlmlﬂa‘
tion and Sex stereotyping

i
>

o




~
Y=l

CA

MM

X

2|

Require that LEAs actively recruit men and
women for non-traditional programs

s

»

E

Requlte subm1551an of an acaountab:llty repaft
on the pragfess of ellﬁlnaﬁlng sex bias

Establish gaals ané timetable for Ellmlﬂatlng
sex bias

Require that all occupatiopal instituticns
have an afflfmaL1VL agtlon plan

>

Disseminate 1nfo;ma&1@n on admlnlstratlve jobs
and wemen applicants in order to fulfill
afflrmatlve actlon plan

ESTABLISH A SYSTEM OF INCENITVES-Tﬂfﬁiqs
TO INCREASE PARTICIPATION IN NON-TRADITIONAL
VOCATIONAL TRAINING PROGRAMS

Fund EGﬂfEEEﬂEES

Prov1de I A.

Publlﬁlze LEAS ‘with mcdel Pragrams

R ::‘4‘ ‘

Propose fundlng af LEA model pragrams

PISSEMINATE INFORMATION THROUGH WORKSHOPS,
TRAINING HATERIALS MEDIA

Canduct ;n—serv;ge and pre=service wcrkshups
for state staff, local voc. ad. teachers and
adminiggratnrs, counselors, civic and
cgmmunlcy graups

b
b

Prepare and dlstrlbute lnfafmat;onal publica-
thﬁS and news f?lEaSES, radio and TV relgases

»

.-

Develgp|Teacher Tra;ning Instltute(s) ta

provide awareness programs for vocational
Eeaéﬁers, civie groups, state staff, etec.

Develop resource packages to 3551st LEAE in
implementingalnsarv1ce training to eliminate
sex stereohyplng -
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lDi
=
o

12&11

VFL]!C:;A

ID IIL NH

OH

OK | OR

o
s

ADDRESS RECRUTTMENT ENRDLLHENT AND
PLACEMENT PRDGRAHS

Develcp TE . ru;ﬁlng material

Undertake special fecru;tmeng ¢’ _erts to
attract men and women into non~traditional
Efalﬂlng

b

Improve placement of men and women in
ﬁanstraditianal jobs

X

Requlre that LEAS aztlvely IPEIult ‘men
and women for non-traditional Programs

Enccurage female enrallment in 1ndustrlal

‘arts

ELIMINATE SEX ROLE STEREGTYPINF IN
CO@SUHER AND HOMEMAKING EDUCATIQN

rrepare studénts fcr dual role as hom,
maker and wWage earner

Davalap curriculum for dual r’ie-aﬁd
changlng patterns

Provide inservice training to consumer/
hememaklng teachers '

-t

Increase enrnllment af men in hcmﬁmaklng

Increase offerings of hamemak:ng to men
and women at the EEEDDddIy level

Provide pare enthood . ‘ducation to men and

womar;

rove quaiicy Df family *'f courses

P .re men and women ta work 1n the hame

PRDVIDE SUPPDRTIVE SERVICES IO STUDENTS

e ke

Iy
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3
o

T lca 11D | 1L |nH [M | Y | on | O

Provide counselire. special services and job
placement for tee: .. parents, women return-
ing to the labor market, single heads of X X
hou eholds, and howmemakers who work part-
time and desire full-time employment

12. MISCELLANEOUS

Prohibit discrimination in hiring and
firing, and interview practices

éézhéf; aﬁaliéa, anéﬂdiééemiﬁaﬁe data on 1 77 - ’ TV

students and employees ’ X | X XX | X |X]|]X|X|X
Réguite knowledge of sex equity for state ) | 1
certification (pending) X

Emphasize non-sex role stereotyping in 1 B — 1
career education X

Encourage women's involvement in appren-—
ticeship '

181
|
\
\
1
[




E

L

Q

RIC

Aruitoxt provided by Eic:

Appendix F

Common Elements of Success ui Sex Equity Programs

Voluwe 3.6f the Vocationai Education Equity Study referenced in Section
I1I1. of this report describes case studies and promising approaches for
achieving sex equity in vocational education. The following guidelines

for replication describe the common elements of the successful programs

" analyzed for that study:

"The case study programs have developed to meet /needs in their own
settings and ftrey repfeseﬂt a variety of apprﬂaihes Yor fostering
greater sex equity. However, all of the programs have features in
common and it is these features which appear to be important to
successful replication. Briefly, the approaches which seem key to
success are as follows: ’ ‘ . ’

e Establish liaison with employers. The developers of virtually

all the case scudy pro;rams’ felt that this was of primary
importance. Sincé employers hold the ultimate key to the
success of any training, it is vitally important to gain their

cooperation and support of the program. Several methods for
dﬁlﬂg this are described -in- ghe case studies..._ -

' Prov1de a thorough nrleqtatlo to _the program. It appears to

'be essential for program part. .pants to have a clear idea of
what*the program itself entails and a real’ stic picture of ‘the
job market they will enter. Such orientation allows programs
to work with participants who are motivated and seriots about
the training they are to receive. Because this is such an
important consideration, the entire content of several pro-.-
grams was -designed to provide an crientation to nontraditional,

=& 7
carerr options.

] Obtain full support from and integration w with the host agency.
This. recommendation applies particularly to programs hested in
community colleges. Developers felt the programs must be per-
ceived as completely integrated into the structure of the
college rather than as an "add-on" feature. This gives the
program more visibility and clout with the community at large
and potential partlclpaﬂts in partl:ulaf

* Provide necessary support service to partlc;pants Hany pro-
grams felt that a key ingredient of their success came from
offering supportive counseling services to.clients.  Indivi-
duals enrolled in: nontraditional programs ‘may need additional
;ncouragement and support when striking’out on an untraveled
path. .Re- entry women also often encounter family problems.and

o other pressures associated with returning to school or the
labor. market. All-programs emphasized the vajlue of making uce
of existing sé€rvices rather than dupllcat12§§5ffcrts R
. s B / ) ® E
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. Carefully plan and evaluate the program. A successful program
must have a clear idea of what it hopes to achieve, and a way
of measuring whether it is achieving it. Evaliition resnults
provide the necessary feedback for making improvements.
Following up participants once they have left the program was
frequently mentioned as the most useful source of evaluation
data.

) Hire competent, dedi:atedgégaffi This is obvious but vitally
' important. The particular qualities of staff which appear to
be important for equity programs are:
- A genuine commitment to sex equity
- Knowledgs of the labor force, particularly in the local
© area :

An ability to serve as a role model for participants.
Staff must understand that lack of experience or know-
ledge can be corrected through learning, and they must be
willing to provide support to participants.

An essential feature of all programs which were identified was a
realization that simply stating that all occupaticnal training
areas are open to both sexes is not enough. .More exXposure of
programs and support of nontraditional enrollees are needed for
things to be truly equal. Successful programs are designed to
provide this exposure and support.'i :

Study, Volume 1: The Primary Data, Laurie R. Harrison, 'et. al. 7 /
v April, 1979, lpp. 396-397. o

e American Institute for Research, The Vocational Eéucatign Equity
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